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FOREWORD 

The  Study  Guide  in  English  is  the  product  of  cooperative  efforts 
of  Montana  teachers  and  administrators  who  have  devoted  their  time 
during  the  past  three  years  to  the  development  of  a  basic  minimum 
program  in  English  for  all  high  school  students  in  our  state. 

The  Guide  should  not  be  considered  either  complete  or  final.  It  is 
presented  with  wide  margins  and  in  looseleaf  form  in  order  that  teach- 
ers may  insert  individual  study  plans  and  that  new  material  or  re- 
visions of  original  material  may  be  added  from  time  to  time.  At  the 
request  of  the  Superintendent  of  Public  Instruction  and  the  State 
Board  of  Education,  the  State  Committee  on  the  Curriculum  in  Eng- 
lish has  agreed  to  serve  as  a  continuing  committee  to  develop  needed 
supplements  to  the  Guide. 

Grateful  appreciation  is  due  the  members  of  the  State  Committee 
on  the  Curriculum  in  English,  the  teachers  of  English  who  have  as- 
sisted in  the  appraisal  of  preliminary  outlines,  the  school  boards  and 
administrators  who  have  supported  the  work,  and  the  staffs  of  the 
Montana  institutions  of  higher  learning  for  assistance  and  hospitality 
during  the  summer  work  sessions.  To  these  educators  and  patrons 
we  owe  a  debt  of  gratitude  which  can  best  be  discharged  by  achieve- 
ment of  the  goals  presented  in  The  Study  Guide  in  English. 

Harriet  Miller 

State  Superintendent 

of  Public  Instruction 


in. 
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INTRODUCTION 

To  the  Teacher 

The  Study  Guide  in  English  is  an  outline  of  content  to  be  taught 
in  grades  nine  to  twelve.  It  is  important  that  administrators  and  teach- 
ers read  the  Study  Guide  for  all  four  years  before  they  begin  to  plan 
the  courses  for  their  particular  schools.  In  that  way  they  will  better 
understand  the  progression  and  more  completely  realize  what  ma- 
terial students  at  a  given  level  are  expected  to  have  covered.  Dur- 
ing the  process  of  establishing  the  Study  Guide  in  their  schools,  teach- 
ers may  need  to  make  some  rearrangements  of  materials  based  upon 
the  given  needs  of  their  own  students. 

For  above  average  students,  teachers  will  find  materials  for  en- 
richment within  the  content  of  the  Guide.  For  below  average  students, 
the  teacher  will  have  to  modify  the  outline  by  selecting  those  areas 
which  will  contribute  most  to  the  development  of  their  communica- 
tion skills.  In  Appendix  XIV  are  suggestions  for  a  terminal  course  for 
those  seniors  not  skilled  academically.  The  committee  feels  that  such 
a  course  is  practical,  and  urges  any  school  that  can  group  its  students 
into  "academic"  and  "terminal"  groups  to  do  so. 

The  plan  of  organization  used  for  teaching  the  content  is  left  to 
the  discretion  of  the  teacher,  and  he  is  not  bound  to  use  any  one  plan 
throughout  the  year.  THE  COMMITTEE  DOES  NOT  EXPECT  THE 
MATERIAL  TO  BE  TAUGHT  FROM  BEGINNING  TO  END  AS  IT  IS 
PLACED  IN  THE  OUTLINE,  BUT  RECOMMENDS  THAT  EACH 
TEACHER  SELECT  A  PLAN  OR  ORGANIZATION  THAT  COR- 
RELATES—INTER-RELATES—ALL PHASES  OF  THE  LANGUAGE 
ARTS.  The  "unit  plan"  is  highly  recommended  by  the  National  Coun- 
cil of  Teachers  of  English.  As  defined  in  The  English  Language  Arts 
in  the  Secondary  Schools,  a  unit  is 

...  an  organized  study  of  a  topic  such  as  Romance  is  More  Than 
'Boy  Meets  Girl'  or  Getting  Acquainted  with  Great  Literary  Per- 
sonalities of  America.  To  others,  it  involves  pursuit  of  a  problem 
such  as  What  Values  Are  of  Most  Worth?  or  How  Does  Effective 
Communication  Influence  Life  in  our  Town?  To  still  others,  it 
means  consideration  of  questions  of  moment  to  young  people  such 
as  Problems  of  Growing  Up  During  Adolescence.  For  yet  others, 
unit  teaching  may  center  in  experiences  like  Adventuring  in 
Books,  Enjoying  Poetry,  or  Understanding  Drama.  All  that  is 
meant  by  the  term  here  is  that  varied  activities  in  the  language 
arts  are  developed  around  a  central  theme  or  purpose,  clear  and 


significant  to  the  student.  It  must  be  sufficiently  broad  to  in- 
volve in  some  measure  all  four  of  the  language  arts  and  to  permit 
each  individual  (1)  to  work  in  cooperation  with  his  class  and  (2) 
to  pursue  certain  special  interests  in  a  wide  range  of  materials 
and  experiences  suited  to  his  ability.  In  working  through  a  unit, 
students  need  to  think  clearly  and  logically,  to  plan  under  the 
guidance  of  the  teacher,  to  assign  tasks  and  to  accept  responsi- 
bility either  as  individuals  or  in  groups,  and  to  learn  such  re- 
search techniques  as  use  of  library  reference  sources,  directed 
observation,  and  the  interview.  At  the  same  time,  they  have  op- 
portunity for  practicing  many  forms  of  speech  and  writing  with 
direct  attention  to  these  skills  as  the  need  arises.  In  a  social  set- 
ting, the  students  test  their  powers  and  have  an  opportunity  to 
note  the  results,  both  as  regards  the  quality  of  their  own  perform- 
ance and  its  effects  upon  the  listener  or  reader.1 

The  appendixes  contain  a  wealth  of  helpful  material  and  suggestions. 
Appendixes  I  through  IV  contain  sample  units.  The  teacher  will  profit 
by  perusing  them  before  he  plans  his  work  for  the  year. 


'The  Commission  on  the  English  Curriculum  of  the  National  Council  of  Teachers  of  English, 
The  English  Language  Arts  in  the  Secondary  School.  New  York:  Appleton-Century- 
Crofts,  Inc.,  1956.  p.  69-70. 
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GRADE  NINE 
SPEECH 

To  the  Teacher 

The  overall  objective  of  the  speech  program  is  to  teach  students 
to  express  their  thoughts  clearly,  precisely,  and  courteously  in  oral 
English.  Students  must  learn  the  skills  of  speech,  e.g.,  voice  control, 
pronunciation,  enunciation,  articulation,  and  fluency.  They  must  learn 
about  language,  e.g.,  the  denotation  and  connotation  of  words,  the 
levels  of  English  usage,  the  power  of  language  to  sway  opinion.  They 
must  learn  to  organize  and  develop  their  ideas  for  informal  and  formal 
speeches.  Training  in  listening  is  a  correlate  of  training  in  speaking. 
Students  should  become  increasingly  aware  of  the  importance  of 
polite,  accurate,  and  purposeful  listening. 

The  Study  Guide,  in  accordance  with  the  Commission  on  the  Eng- 
lish Curriculum,  presents  a  program  in  which  speech  "takes  its  place 
among  the  offerings  of  the  total  program  in  the  English  language  arts, 
hoping  to  bring  about  in  this  way  a  close  interrelationship  among  the 
various  aspects  of  the  program  in  communication  arts."1  The  Guide 
contains  exercises  for  speech  improvement,  but  such  practice  will  be 
ineffectual  unless  attention  is  given  to  speech  and  listening  in  every 
class  activity.  Teachers  who  allow  pupils  to  mumble  or  to  give  vague, 
careless  statements  in  answering  questions  and  contributing  to  class 
discussions  will  fail  in  teaching  speech,  no  matter  how  carefully  they 
coach  platform  speaking.  To  establish  standards  for  oral  work,  teach- 
ers may  wish  to  concentrate  on  speech  for  a  period  of  time.  These 
standards  should  then  be  reaffirmed  and  maintained  in  all  class  work. 
Speech  training,  incidental  or  planned,  should  be  a  part  of  every 
unit. 

The  Study  Guide  does  not  attempt  to  enter  the  special  fields  of 
drama,  radio,  debate  and  other  related  activities.  These  are  considered 
areas  for  elective  subjects  or  the  co-curricular  activities. 

Appendix  "V  contains  a  number  of  suggestions  and  references  for 
the  teaching  of  speech.  However,  English  teachers  without  training 
in  speech  should  endeavor  to  take  summer  courses.  Other  appendixes 
helpful  to  teachers  of  speech  are  VI,  Audio-Visual  Aids;  VII,  Free 
or  Inexpensive  Aids  for  the  English  Teacher;  and  I  through  IV,  the 
sample  units. 


'The  Commission  of  the  English   Curriculum,   The  English  Language  Arts  in   the  Secondary 
School,  p.  203. 
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Outline  of  the  Course 

Approximately  one-third  of  the  ninth  grade  English  program 
should  be  spent  on  speaking  and  listening  activities,  not  as  separate 
units,  but  AS  INTEGRAL  PARTS  OF  THE  ENTIRE  LANGUAGE 
ARTS  PROGRAM.  Every  student  should  speak  before  the  class  sev- 
eral times  during  the  year. 

The  purposes  of  the  speech  program  in  the  ninth  grade  are 

1.  To  convince  students  of  the  necessity  for  improving  their 
speaking  and  listening  skills 

2.  To  make  students  more  self-reliant  and  confident  by  help- 
ing them  overcome  emotional  difficulties  which  stand  in 
the  way  of  successful  communication 

3.  To  help  students  establish  good  speech  habits  through  a 
variety  of  short  speech  experiences,  and  through  practice 
in  conversation  skills,  parliamentary  procedure,  and  oral 
reading 


L6 


I      Activities 

The  big  problem  with  ninth  graders  is  getting  them  on  their  feet. 
Let  them  give  short  talks  about  things  they  know  well.  For  mo- 
tivation, use  the  tape  recorder.  Intelligent  use  of  the  recorder 
helps  students  understand  better  their  own  speech  needs  and, 
at  the  same  time,  teaches  them  to  listen  with  care.  Later  in  the 
year  students  may  want  to  discuss  radio  and  TV  programs. 
The  following  activities  will  help  lay  a  foundation  for  good  speech 
and  listening  habits. 

A.     Class  discussion  to  build  desirable  attitudes 

Help  students  to  recognize  the  importance  of  good  speaking 
and  listening  habits  through  class  discussion  of  such  ques- 
tions as 

1.  How  do  people  communicate? 

a.  By  words 

b.  By  gestures 

c.  By  facial  expressions 

d.  By  pantomime 

e.  By  drawings 

2.  What  are  the  purposes  of  communication? 

a.  To  exchange  information 

b.  To  share  experiences 

c.  To  convince  others 

d.  To  discuss  ideas 

e.  To  entertain  one  another 


The  purposes  of  communication  are   countless.    Let   stu- 
dents add  others  from  their  own  experiences. 

3.  How  does  the  attitude  and  behavior  of  the  speaker  affect 
the  success  of  communication? 

4.  How  may  communication  between  two  people  be  enhanced 
or  obscured  by  the  behavior,  knowledge,  experience,  or 
prejudice  of  the  listener? 

5.  How  do  radio,  TV,  and  movies  influence  speaking  and  lis- 
tening? 

6.  When  does  speech  fail  to  communicate? 

a.  Through  the  fault  of  the  speaker 

b.  Through  the  fault  of  the  listener 

B.     Class  discussion  to  build  confidence 

The  series  of  discussions  below  are  designed  to  help  students 
who  suffer  from  excessive  timidity.  Other  students  can  bet- 
ter utilize  the  time  in  some  composition  or  reading  activity. 

1.  The  nature  of  fear  and  anxiety 

a.  The  meaning  of  fear 

b.  The  signs  of  fear 

c.  The  degrees  of  fear 

d.  The  bodily  changes  and  natural  instincts   that   result 
from  fear 

e.  The  ways  in  which  fear  may  be  helpful 

f.  The  ways  in  which  fear  is  a  deterrent  to  communication 

2.  The  basis  for  the  fear  of  speaking  in  public 

a.  Personal  failure  in  the  past 

b.  Failures  of  others 

c.  Unwarranted  fear  of  loss  of  self-respect  and  of  listener 
respect 

3.  The  ways  of  dealing  with  fear 
Positive  (helpful) 

a.  Admitting  our  fears  and  looking  at  them  objectively 

b.  Trying  to  understand  why  we  are  afraid 

c.  Asking  others  to  help  us 

d.  Keeping  a  sense  of  humor  when  we  are  trying  to  over- 
come our  fears 

Negative  (harmful) 

a.  Putting  up  a  false  front 

b.  Excusing  our  fears  -and  putting  the  blame  elsewhere 
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C.     Drill  in  enunciation  and  pronunciation 

Teach  students  to  articulate  and  pronounce  correctly  by 

1.   Practicing  pronunciation  of  common  words  often  carelessly 

mispronounced,  as 

are                                    can                                   often 

our                                     catch                                  than 

or                                      for                                    then 

accept                              get                                    toward 

except                              just                                  because 

2.    Using  word  lists  for  repeated  drill  in  pronunciation,  as 

accept                      drama                                influence 

allow                       education                         interesting 

ally                          escape                                laboratory 

almond                    February                          parliamentary 

alternate                 final                                   particular 

banquet                   forehead                           positively 

champion                formerly                           recipe 

children                   geography                         regular 

column                    government                     romance 

• 

comfortable            hearth                               salve 

corps                        history                              usually 

decade                     horizon                              whether 

drowned                   hospitable 

D.     Conversation 

Give  students  practice  in 

1.    Making  and  accepting  introductions  gracefully 

2.    Using  the  telephone  courteously 

3.    Discussing  informally  books,  movies,  and  radio   and  TV 

plays  or  programs 

4.    Listening  with  full,  attention  and  real  interest 

E.     Oral  reading 

Give  students  training  and  experience  in 

1.    Reading  announcements  and  minutes 

2.    Reading  dialogue  in  short  stories  and  one-act  plays  during 

literature  class 

3.    Reading  poetry  (sometimes  in  choral  groups) 
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F.  Platform  speaking 

Give  each  student  an  opportunity  to  plan  and  deliver  several 
short  talks  about  matters  of  interest  to  him.  Timid  students 
should  be  allowed  to  give  talks  of  only  a  few  sentences,  but 
they  should  not  be  excused  from  speech  assignments. 

These  talks  might  be 

1.  Narratives,  as 

a.  Anecdotes 

b.  Real  life  experiences 

c.  Tall  tales 

d.  Funny  stories 

e.  Stories  from  Greek,  Roman,  and  Norse  mythology 

f.  Stories  of  towns,  cities,  monuments,  historical  places, 
recreational  areas,  museums,  state  institutions,  and 
famous  people  in  Montana 

g.  Stories  of  favorite  characters  in  literature 

2.  Explanations  of  how  to  make  or  do  something,  often  with 
the  help  of  charts,  diagrams,  and  other  illustrative  ma- 
terial 

G.  Parliamentary  procedure 

Through  such  class  organized  clubs  as  a  book  club  or  a  hobby 
club,  teach  elementary  principles  of  parliamentary  procedure, 
as 

1.  Rules  of  order  for  a  meeting 

2.  Duties  of  officers,  members,  and  committees 

3.  Manner  of  making,  seconding,  and  voting  on  motions 

4.  Manner  of  making  nominations  and  voting  on  nominees 

5.  Preparation  and  presentation  of  minutes  and  reports 

H.  Exercises  in  purposeful  listening  for  assignments,  directions, 
explanations,  factual  information,  notetaking,  and  participa- 
tion in  conversation 

I.      Training  in  vocabulary  building  and  usage 

Teach  students  to  increase  their  speaking  vocabularies 
through  careful  attention  to  words  as  conveyors  of  exact 
meaning.  Insist  on  correct  usage  in  all  oral  work.  See  Word 
Study,  Grade  Nine. 


WRITING 

To  the  Teacher 

The  overall  objective  of  the  writing  program  is  to  teach  students 
to  express  their  thoughts  clearly,  effectively,  and  correctly  in  written 
English.  Work  in  grammar,  spelling,  punctuation,  vocabulary,  and 
sentence  structure  should  contribute  to  this  general  objective.  Where 
particular  classes  have  special  writing  needs,  teachers  will  have  to 
adapt  material  to  meet  those  needs.  Obviously  there  is  little  point 
in  teaching  advanced  writing  to  students  who  do  not  thoroughly  un- 
derstand the  paragraph  or  know  how  to  write  intelligent  letters. 

Most  of  the  fundamentals  of  grammar  have  been  placed  in  the 
freshman  and  sophomore  years.  The  junior  and  senior  years  have 
been  reserved  for  the  application  of  grammar  to  sentence  construction 
in  all  kinds  of  writing.  This  does  not  mean  that  freshmen  and  sopho- 
mores should  not  write,  but  that  the  program  is  designed  so  that  the 
last  two  years  can  be  used  for  polishing.  Freshmen  and  sophomore 
teachers  should  give  students  instruction  in  the  fundamentals  of  writ- 
ing; junior  and  senior  teachers,  some  little  finesse  with  language. 

Those  teachers  who  have  had  training  in  structural  linguistics 
may  want  to  augment  traditional  grammar  with  structural  grammar. 
The  aim  is  not  to  avoid  grammar  but  to  find  the  most  workable  sys- 
tem of  explaining  the  English  language  to  students.  In  either  case,  it 
seems  better  to  teach  inductively,  starting  with  examples  and  work- 
ing into  rules.  Although  there  is  nothing  wrong  with  starting  with 
a  grammatical  principle  and  then  illustrating  it,  a  far  more  effective 
procedure  is  to  have  students  find  for  themselves,  from  a  number  of 
carefully  prepared  sentences,  the  principle  for  which  they  have  a 
need. 

Emphasis  throughout  the  program  is  on  the  use  of  language  for 
written  communication.  Although  only  the  more  advanced  students 
may  understand  the  complexities  of  the  language,  all  students  should, 
by  graduation,  be  able  to  express  themselves  adequately  and  cor- 
rectly. Students  should  write  often,  about  many  things,  beginning 
with  those  kinds  of  writing  they  are  most  apt  to  use  in  later  life. 

Appendix  X  contains  a  list  of  theme  topics.  Other  appendixes 
helpful  to  teachers  of  writing  are  VIII,  Aids  for  Spelling  and  Vocabu- 
lary Study,  and  XI,  Manuscript  Form. 
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Outline  of  the  Course 

The  purposes  of  the  writing  program  in  the  ninth  grade  are 

1.  To  help  students  express  their  thoughts  clearly  in  short 
themes,  each  of  which  has  a  well-defined  purpose 

2.  To  teach  students  the  fundamentals  of  the  organization  of 
themes  through  simple  outlining 

3.  To  teach  students  to  recognize  parts  of  speech  and  basic 
sentence  parts  and  to  use  them  correctly  in  all  written 
work 

4.  To  help  students  strengthen  previously  acquired  skills 
through  continued  emphasis  on  spelling,  vocabulary  build- 
ing, dictionary  study,  and  use  of  the  library 

Composition 

Students  will  need  to  write  many  short  themes  of  from  one  to 
three  paragraphs  before  they  attempt  longer  themes.  Before  they 
present  these  themes  to  the  class,  they  should  rewrite  them,  making 
the  ideas  as  clear  as  possible  and  correcting  all  errors  in  spelling, 
punctuation,  grammar,  and  sentence  structure.  In  addition  to  these 
themes,  they  should  write  papers  in  connection  with  work  in  litera- 
ture and  speech,  in  response  to  stimulating  experiences  in  school  life, 
and  as  answers  to  test  questions.  Although  all  of  these  papers  need 
not  be  treated  so  strictly  as  the  theme  assignments,  obscure  meaning, 
comma  splices,  and  incomplete  and  run-together  sentences  should  be 
regarded  as  serious  errors.  Every  effort  must  be  made  to  prevent  stu- 
dents from  becoming  careless  writers. 

I.  Theme  activities 

For  all  writing  activities,  emphasize 

1.  Limiting  the  subject  to  one  that  can  be  covered  in  the 
time  allowed 

2.  Keeping  details  in  order 

3.  Writing  complete  sentences 

4.  Developing  good  beginning  and  concluding  sentences 

5.  Using  variety  in  sentence  structure 

6.  Proofreading  and  rewriting 

After  each  assignment,  students  will  need  help  in  organizing  their 
material.  Focus  their  attention  on  making  material  clear;  emphasize 
the  importance  of  proofreading.  The  final  test  of  good  writing  is 
whether  or  not  the  meaning  is  clear  to  the  reader. 
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A.  A  short  narrative 

Ask  the  students  to  tell  something  intriguing,  exciting,  or 
significant  that  happened  to  them  or  that  they  saw  happen. 
Suggest  that  they 

1.  Outline  the  proposed  theme  by  writing  when,  where,  and 
how  the  story  happened,  listing  incidents  in  order  of  oc- 
currence and  including  names  of  people  involved 

2.  Write  the  theme 

3.  Read  the  completed  theme  carefully,  making  all  correc- 
tions 

If  the  narrative  is  so  clear  and  vivid  that  a  reader  can  experi- 
ence the  action  in  his  imagination,  then  the  theme  is  well 
expressed. 

B.  A  description 

Have  students  describe  as  accurately  as  possible  a  scene,  a 
person,  an  animal,  an  object,  or  a  place. 

C.  Business  letters 

Have  students  write  a  letter  ordering  merchandise  of  several 
kinds;  have  them  write  a  letter  asking  for  information. 

D.  Social  letters 

Have  students  write  a  letter  to  a  friend.  Ask  them  to  plan 
the  letter  carefully  so  that  they  may  use  their  new-found 
skills  in  narration  and  description. 

E.  Minutes  of  meetings 

If  possible,  give  each  student  an  opportunity  to  write  minutes 
for  a  class  meeting,  a  club  meeting,  or  a  student  government 
meeting. 

See  Appendix  X  for  theme  topics;  Appendix  XI  for  manuscript 
form. 

II.    Outlining 

Students  should  be  taught  to  plan  two  and  three-level  outlines 
which  follow  the  standard  forms  found  in  most  textbooks. 

III.  Word  study 

A.     Vocabulary 

Emphasize 

1.  The  use  of  synonyms  and  antonyms 

2.  The  study  of  word  families,  as 

a.  -mis-  (omf&dssion,  'permission,  commission) 

b.  -port-  (transport,  report,  export) 

c.  -fer-    (transfer,  preference) 
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3.  Getting  the  meaning  of  words  from  the  context 

4.  The  study  of  derivations  from  Greek  and  Latin  origins 
(tantalize,  janitor,  panic) 

Correlate  all  vocabulary  work  with  reading,  writing,  and 
speech  activities.  Encourage  students  to  keep  vocabulary 
notebooks. 

See  Appendix  VIII,  Aids  for  Spelling  and  Vocabulary  Study. 

B.    Dictionary 

Students  should  learn  to  use  the  dictionary  as  a  basic  refer- 
ence for  their  speaking,  reading,  and  writing.  Review  alpha- 
betizing and  the  use  of  guide  words.    Teach 

1.  Keys  to  pronunciation  of  words 

2.  The  difference  between  abridged  and  unabridged  dic- 
tionaries 

3.  The  use  of  the  dictionary  for  information  about  words 

a.  Meaning  d.    Plurals 

b.  Parts  of  speech  e.    Pronunciations 

c.  Spelling  f.     Syllables 

Grammar 

Grammar  is  a  simple  building  process.  Start  with  the  basic  sen- 
tence parts,  upon  which  all  writing  depends,  and  develop  simple  sen- 
tence patterns.  Teach  recognition  of  parts  of  speech,  of  course,  but 
emphasize  learning  to  use  correctly  these  bas;c  parts  in  all  kinds  of 
writing.  Try  to  eliminate  the  common  grammatical  errors  from  stu- 
dents' speech  and  writing. 

I.  Parts  of  speech 

A.  Nouns 
Review 

1.  Nouns  used  as  simple  subject  and  compound  subject,  predi- 
cate noun,  direct  object,  object  of  preposition,  indirect  ob- 
ject 

2.  Noun  used  as  appositive 

Emphasize  the  formation  of  plurals  and  of  singular  and  plural 
possessives. 

B.  Pronouns 

Pronouns  need  special  consideration.   Emphasize 

1.  The  correct  usage  of  pronouns  as  simple  subject  and  com- 
pound subject,  predicate  noun,  direct  object,  object  of 
preposition,  indirect  object 
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2.  Person  and  number 

3.  Agreement  of  pronouns  with  their  antecedents 

Try  to  eliminate  such  grievous  errors  in  case  and  agreement  as 


a. 


b. 


Him  and  me  saw  it.  d. 

Her  and  John  are  here. 

Us  kids  like  that. 

It  was  her,  them,  him. 

Did  you  see  John  and 

he? 

She  invited  Helen  and  J.     e- 

Let  Harry  and  she  go. 

They  hid  we  boys  in  the 

the  closet. 


When  a  person  studies 
they  should  concentrate. 
If  someone  knocks,  don't 
let  them  in. 
France  hasn't  solved 
their  traffic  problem. 
When  students  go  to 
study  hall  the  teachers 
expect  you  to  study. 


C.    Verbs 


D. 


Stress 

1.  Tense,  person,  and  number 

2.  Auxiliary  verbs 

3.  Principal  parts  (correct  usage) 

4.  Agreement  with  subject 

5.  Transitive  and  intransitive 
Try  to  eliminate  such  errors  as 

a.  Has  he  broke  that  already? 
I  begun  the  work  last  night. 
He  run  a  race  yesterday. 
She  has  drank  all  her  milk. 

b.  If  he  hadn't  acted  quickly,  he  would  of  drowned. 

If  he  would  have  been  there,  he  would  have  seen  the 
stranger. 

Concentrate  on  correct  usage  of  such  troublesome  verbs  as 
see,  do,  go,  run,  sit,  lie,  sing,  give,  begin,  ring,  drink,  xorite, 
take,  break,  bring,  and  be. 

Modifiers 

Teach 

1.  Comparison  of  adjectives  and  adverbs  (especially  such  ir- 
regular ones  as  good,  much,  little) 

2.  Correct  use  of  demonstrative  adjectives 

3.  Correct  use  of  words  of  negative  implication  (barely,  but, 
hardly,  only,  scarcely) 

4.  Correct  use  of  words  and  phrases  as  adjectives  and  adverbs 
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5.  Spelling  of  possessives 

6.  Use  of  predicate  adjectives  following  linking  verbs  (seem, 
appear,  taste,  smell,  feel) 

Try  to  eliminate  such  errors  as 

a.  He  can't  hardly  do  it. 
I  don't  have  but  one. 

b.  I  like  those  kind  of  shoes. 

Do  you  buy  those  kind  of  fruit? 

c.  Of  the  two,  John  is  the  best  swimmer. 
Which  of  those  two  is  best? 

E.  Prepositions 
Emphasize 

1.  The  difference  between  prepositions  and  adverbs 

2.  Correct  use  of  prepositions 

Try  to  eliminate  such  errors  as 

a.  The  boy  did  not  know  where  he  was  at. 

b.  Did  you  take  the  book  off  of  the  shelf? 

c.  May  I  borrow  a  dollar  off  you? 

d.  May  I  stay  to  John's  house  for  dinner? 

e.  Where  is  the  place  you  wanted  to  go  to? 

F.  Connectives 
Teach 

1.  Coordinate  and  correlative  conjunctions 

2.  The  proper  use  of  the  correlative  either— or  and  neither— 
nor 

G.  Interjections 
Review  interjections. 

II.  Development  of  the  sentence 

The  sentence  is  the  basic  structure  of  the  written  English 
language.  Review  recognition  of  the  complete  sentence  and  of 
simple  and  complete  subject  and  predicate. 
Teach 

1.  Kinds   of  sentences:    declarative,   interrogative,    exclama- 
tory, imperative 

2.  Compound  subject  and  predicate 

3.  Variety  in  sentence  beginnings,  as 

a.  In  a  few  moments  the  sun  will  disappear,     (preposi- 
tional phrase) 

b.  Quickly  the  sun  disappeared,     (adverb) 

—13— 


c.  To  gain  the  attention  of  the  group,  the  boy  wiggled  his 
ears,    (verbal  phrase) 

d.  In  the  basket  were  three  tiny  kittens— one  gray,  one 
white,  and  one  black,    (inverted  order) 

Work  hard  to  eliminate  comma-splices,  sentence  fragments,  and 
run-on  sentences. 

Mechanics  of  Expression 

I.  Punctuation  and  capitalization 

Review  end  marks  of  punctuation.  Teach 

1.  Simple  uses  of  the  comma,  as 

a.  The  comma  in  a  series 

b.  The  comma  between  parts  of  a  compound  sentence 

c.  The  comma  after  a  long  introductory  expression 

d.  The   comma  to  separate   an  appositive   or   a   noun   of 
direct  address 

e.  The  comma  after  the  salutation  and  after  the  compli- 
mentary close  of  the  informal  letter 

2.  Other  punctuation,  as 

a.  The  colon  after  the  salutation  of  a  business  letter 

b.  Quotation  marks  for  punctuating  conversation 

c.  Quotation  marks  or  underscoring  for  titles 

d.  The  apostrophe  in  contractions  and  possessives 

3.  Uses  of  the  capital  letter 

II.  Spelling 

Stress  correct  spelling  in  all  written  work.   Emphasize 

1.  Formation  of  plurals  and  possessives 

2.  Formation  of  contractions 

3.  Rules  for  the  addition  of  suffixes  to  words. 

4.  The  ie-ei  rule 

5.  Correct  pronunciation  as  an  aid  to  correct  spelling 

6.  Spelling  demons 

Utilize  spelling  lists  in  textbooks,  spelling  lists  to  be  found  in 
Appendix  VIII,  and  spelling  lists  compiled  by  students  from  their 
own  misspelled  words. 
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LITERATURE 

To  the  Teacher 

The  general  objective  of  the  program  in  literature  is  to  teach  stu- 
dents to  read,  to  understand  and  to  enjoy  literature.  The  teaching 
methods,  the  organization  of  the  course,  and  the  selection  of  literature 
for  study  should  all  contribute  to  this  objective. 

The  Study  Guide  has  been  planned  to  give  students  contact  with 
good  literature  of  the  past  and  present.  It  provides  for  both  extensive 
reading,  which  will  include  all  the  literary  types  and  a  great  variety 
of  stories  and  books,  and  for  intensive  study  of  at  least  one  book- 
length  classic — but  not  more  than  two — each  year.  Since  a  classic  may 
be  defined  as  a  literary  composition  which  has  gained  recognition  for 
its  writing  and  for  the  quality  of  its  ideas,  both  old  and  new  books  of 
recognized  merit  have  been  included  in  the  lists  of  recommended 
works.  The  teachers  in  each  school,  however,  should  agree  on  the 
literary  types  to  be  studied  intensively  in  each  grade,  so  that  the  stu- 
dents' experiences  will  be  enlarged  by  contact  with  different  types 
and  different  authors. 

There  are  two  equally  important  parts  of  the  literature  program: 
classroom  study  and  independent  reading.  In  classroom  study,  all 
students  read  the  same  selection  under  the  direction  of  the  teacher. 
Such  selections  are  chosen  to  acquaint  students  with  the  techniques  of 
reading  a  specific  literary  form,  to  help  students  read  a  selection  that 
is  too  difficult  for  them  to  read  alone,  and  to  help  them  comprehend 
the  author's  meaning  and  intention.  It  is  always  important  that  teach- 
ers help  students  relate  the  ideas  in  the  literary  works  to  their  own 
experiences.  In  most  cases  classroom  study  should  be  a  springboard 
to  independent  reading. 

Independent  reading  is  an  integral  part  of  the  course  and  should 
never  be  considered  "outside"  reading.  If  literature  is  to  be  a  perma- 
nent source  of  enjoyment  and  education,  a  student  must  learn  to 
read  it  without  help  and  to  make  sound  judgments  about  what  he 
reads.  The  teacher's  role  is  to  stimulate  and  guide  each  child's  read- 
ing. It  is  imperative,  therefore,  that  teachers  familiarize  themselves 
with  school  and  community  library  materials.  Although  the  school 
may  set  a  requirement  for  the  minimum  number  of  books  to  be  read 
each  year,  students  should  be  encouraged  to  read  as  many  as  they 
can.  Reports  which  cause  students  to  react  to  books  are  good,  but  the 
requirements  should  not  be  so  difficult,  so  tedious,  that  the  students 
are  discouraged  from  reading.  Book  reports  can  be  made  interesting 
by  allowing  students  to  have  buzz  sessions  or  group  reports  on  books, 
to  dramatize  scenes  from  books,  to  make  book  jackets  with  blurbs 
to  interest  others  in  reading,  to  make  literary  maps,  and  to  give  sales 
talks  on  books. 
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Some  type  of  file,  which  can  be  passed  on  to  succeeding  teachers, 
is  a  convenient  method  of  keeping  a  record  of  the  independent  reading 
of  each  pupil.  If  the  record  shows  that  a  student  is  concentrating  on 
one  kind  of  book,  e.g.,  cowboy  stories  or  science  fiction,  he  should  be 
enticed  into  more  challenging  material.  Conferences  between  the 
teacher  and  each  pupil  are  indispensable  to  a  successful  program. 

Inexpensive  classroom  libraries  can  be  built  through  the  use  of 
the  Teen-Age  Book  Club  and  pocket-book  lists  for  teenagers,  and 
through  paper  bound  editions  of  standard  literature.  Appendix  XII 
contains  a  list  of  aids  for  book  selection;  Appendix  IX,  suggestions  for 
the  teacher's  library.  There  are  lists  of  books  following  the  library 
sections  for  each  year. 


Outline  of  the  Course 
The  purposes  of  the  literature  program  in  the  ninth  grade  are 

1.  To  encourage  students  to  read  widely  for  enjoyment 

2.  To  give  students  intensive  study  in  the  ballad,  the  folk 
tale,  the  myth,  and  the  legend 

3.  To  help  students  develop  better  reading  vocabularies  and 
better  reading  comprehension 

I.  Content 

Approximately  one-third  of  the  year  should  be  devoted  to  litera- 
ture. Although  a  basic  text  may  be  used,  supplementary  material 
from  other  anthologies,  short  story  and  play  collections,  and  good 
magazines  will  be  necessary. 

A.  The  folk  tale,  the  myth,  and  the  legend 

1.  Greek,  Roman,  and  Norse  mythology 

2.  American  folklore  and  legends 

B.  Poetry 

1.  Ballads,  as 

a.  Get  Up  and  Bar  the  Door 

b.  Bonnie  George  Campbell 

2.  Narrative  poems,  as 

a.  Scott... The  Lady  of  the  Lake  (excerpts) 

b.  Coleridge The  Rime  of  the  Ancient  Mariner 

c.  Homer The  Iliad  and  the  Odyssey  (excerpts) 

3.  Lyric  poems 

4.  Dramatic  poems 

Encourage  students  to  read  poetry  primarily  for  pleasure. 
Figures  of  speech  and  poetic  techniques  are  important  only 
as  they  enhance  appreciation  and  understanding. 
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D.  The  short  story 

1.  Stories  of  humor 

2.  Stories  of  adventure 

3.  Stories  of  human  interest 

E.  The  novel,  as 

1.  Dickens Great  Expectations 

2.  Forbes - Johnny  Tremain 

3.  Kipling  - - Kim 

4.  London Call  of  the  Wild 

5.  Rawlings  - The  Yearling 

6.  Richter ....Light  in  the  Forest 

7.  Scott -- -  Ivanhoe 

8.  Steinbeck - The  Red  Pony 

9.  Stevenson  — - Treasure  Island 

10.  Twain - Huckleberry  Finn 

11.  Twain - - - - Tom  Sawyer 

13.    Verne Twenty  Thousand  Leagues  Under  the  Sea 

Students  should  study  at  least  one  novel  as  a  class,  not  for  inten- 
sive study  of  content,  style,  or  form,  but  for  enjoyment  in  com- 
mon. 

II.  Supplementary  suggestions 

A.  A  Shakespearean  play,  as 

1.  Midsummer  Night's  Dream 

2.  Merchant  of  Venice 

3.  As  You  Like  It 

B.  Magazine  and  newspaper  selections 

Students  should  use  magazine  and  newspaper  selections  as  a 
supplement  to  the  literature  program  and  as  sources  of  factual 
information  for  short  speeches. 

III.  Independent  reading 

In  general,  students'  reading  in  the  ninth  grade  should  contribute 
to  their  understanding  of  people  of  similar  age  and  environment. 
It  should  help  them  grow  in  their  knowledge  and  understanding 
of  literature  so  that  at  the  end  of  the  year  they  will  be  choosing 
adult  books,  with  perhaps  occasional  lapses  into  juveniles  for  re- 
laxation. By  the  end  of  the  year  they  should  have  enjoyed  at 
least  two  books  with  some  adult  characteristics.  Girls  generally 
like  Jane  Austen's  Pride  and  Pre  juice  and  Mildred  Walker's  Win- 
ter Wheat;  boys  like  Ralph  Moody's  autobiographical  trilogy. 
Both  like  Anne  Frank's  Diary  of  a  Young  Girl. 
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Since  efficient  use  of  the  library  is  essential,  not  only  to  scholastic 
success  in  high  school  and  in  college,  but  also  to  independent  con- 
tinuation of  intellectual  growth,  students  should  receive  effective  and 
systematic  instruction  in  all  skills  of  using  the  library.  Accordingly, 
the  Study  Guide  recommends  specific  skills  to  be  taught  at  each 
level. 

Library  lessons  should  be  given  from  time  to  time  when  students 
need  certain  skills,  either  because  of  their  own  aggressive  curiosity 
or  because  of  classroom  assignments.  For  the  former,  the  teacher  or 
librarian  should  give  individual  instruction.  For  the  latter,  group 
instruction  is  more  efficient.  Any  library  instruction,  whether  in  the 
classroom  or  the  library,  should  be  followed  by  meaningful  practice. 

Appendix  IX  contains  suggestions  for  the  English  teacher's  library. 
Further  suggestions  and  aids  may  be  found  in  A  Suggested  Guide  for 
Montana  School  Libraries,  available  at  the  office  of  the  State  Superin- 
tendent of  Public  Instruction.  The  Standard  Catalog  for  High  School 
Libraries  recommends  reference  books  for  first  purchase. 


Teach 

1 
2 
3 


Library  etiquette 

General  content  and  arrangement  of  the  library 
Circulation  procedures  in  libraries  used  by  students 
Awareness  of  the  Dewey  Decimal  System 
Use  of  author,  title,  and  subject  cards  in  the  card  catalog- 
Use  of  encyclopedias  and  their  yearbooks 
How  to  browse  to  select  books 
Awareness  of  parts  of  books  and  their  use 
Use  of  literary  handbooks,  as 

Bullfinch Bullfinch's  Mythology 

Hamilton Mythology 

10.  Use  of  pamphlet  files  (optional) 

11.  Use  of  vertical  files  of  occupational  literature  (optional) 

12.  Use  of  Abridged  Reader's  Guide  to  Periodical  Literature 
(optional) 

13.  Use  of  biographical  books  (optional) 
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GRADE  NINE 


Atmixtcr,  Paul 

Swiftwater 
Conklin,  Groff 

Best  of  Science  Fiction 
Cross,  John  K. 

The  Angry  Planet 
Felsen,  Henry 

Hot  Rod 

Street  Rod 

Forbes,  Katherinc 

Johnny  Tremain 
Friendlich,  Dick 

Warrior  Forward 
Guthrie,  A.  B. 

The  Big  Sky 
Heinlein,  Robert  A. 

Between  Planets 

Farmer  in  the  Sky 

Red  Planet 

Rocket  Ship  Galileo 

Space  Cadet 

Tomorrow,  the  Stars 
Jackson,  C.  Paul 

Tournament  Forward 
Jackson,  Jesse 

Call  Me  Charley 
Kipling,  Rudyard 

Captains  Courageous 
Kjelgaard,  Jim 

Big  Red 
Knight,  Eric 

Lassie,  Come  Home 
London,  Jack 

Call  of  the  Wild 
Meader,  Stephen 

Blueberry  Mountain 

Guns  for  the  Saratoga 


SUGGESTED  BOOK  LIST 

Books  of  Special  Interest  to  Boys 

Long  Trains  Roll 
Red  Horse  Hill 
River  of  the  Wolves 

Sabre  Pilot 


Nordhoff,  Charles  and  Hall,  Norman 
Men  Against  the  Sea 
Mutiny  on  the  Bounty 

Papashvily,  George  and  Helen 
Anything  Can  Happen 
Thanks  to  Noah 

Pease,  Howard 

Captain  of  the  Arhay 
The  Secret  Cargo 
The  Tattooed  Man 

Rawlings,  Margaret 
Tlie  Yearling 

Robertson,  Keith 

The  Mystery  of  Burnt  Ili/I 
Scoggin,  Margaret 

The  Lure  of  Danger 
Sperry,  Armstrong 

Storm  Canvas 

Stevenson,  Robert  L, 
Kidnapped 

Tunis,  John 
I  lighpockcts 

Verne,  Jules 
Around  the  World  in  Eighty  Days 
Twenty  Thousand  Leagues  Under  the  Sea 

White.  Robert 
Uh  Periscope 

White,  William  L. 

Lost  Boundaries 
Yates,  Raymond  F. 

Model  Jets  and  Rockets  far  Boys 


Alcott,  Louisa  May 

Little  Women 
Baker,  Louise 

Out  on  a  Limb 
Benary-Isbert,  Margot 

The  Ark 

Rowan  Farm 
Benson,  Sally 

Junior  Miss 
Benet,  Laura 

Enchanting  Jenny  I^ind 
Bjorn,  Thyra 

Papa's  Wife 


Books  of  Special  Interest  to  Girls 

Breck,  Vivian 
High  Trail 

Bro,  Marguerite 

Sarah 
Cavanna,  Betty 

Going  on  Sixteen 
Dahl,  Borghild 

The  Daughter 

I  Wanted  to  See 
Daly,  Maureen 

Seventeenth  Summer 
DeLeeuw,  Adele 

With  a  High  Heart 
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Dolson,  Hiklegard 

We  Shook  the  Family  Tree 
Doss,  Helen 

The  Family  Nobody  Wanted 
Emery,  Anne 

Tradition 
Ferguson,  Chick 

Mink,  Mary  and  Me 
Frank,  Anne 

The  Diary  of  a  Young  Girl 
Gilbreth,  Frank 

Belles  on  Their  Toes 

Cheaper  by  the  Dozen 
Hartwell,  Nancy 

Gabriella 
Hamilton,  Marguerite 

Red  Shoes  for  Nancy 
Jacobs,  Emma 

Chance  to  Belong 


Keller,  Helen 
Story  of  My  Life 

Lewiton,  Mina 

Divided  Heart 

Rose,  Anna 
Room  for  One  More 

Skinner,  Cornelia 
Family  Circle 
Our  Hearts  Were  Young  and  Cay 

Stinetorf,  Louise 

While  Witch  Doctor 

Stoltz,  Mary 

The  Day  and  Way  We  Met 

Ready  or  Not 

The  Sea  Culls  Woke  Me 

West,  Jessamyn 
Cress  Dclahanty 


Biography  and  Other  Non-fiction 


Allen,  Terry 

Doctor  in  Buckskin 

Beaty,  John  Y. 

Luther  Burbank:  Plant  Magician 

Beuz,  Francis 

Pasteur,  Knight  of  the  Laboratory 

Bracken,  Dorothy 
Doak  Walker,  'Three  Time  All-American 

Brown,  Christy 

My  Left  Foot 
Cheviguy,  Hector 

My  Lyes  Have  a  Cold  Nose 
I  )augherty,  James 

Of  Courage  Undaunted 

DeKruif,  Paul 

Hunger  Fighters 

I  k'Maggio,  Joe 

Lucky  to  be  a  Yankee 

Eaton,  Jeanette 

Chaudi,  Fighter  Without  a  Sword 

Ewen,  David 
Story  of  Irving  Berlin 

Feller,  Bob 

Strikeout  Story 

Garst,  Shannon 

Chief  Joseph  of  the  Nets  Perces 

Goldman,  Raymond  L. 
Even  the  Night 

Harlow,  Alvin  F. 
The  Ringlings 

Hatch,  Alden 

George  Palton,  General  in  Spurs 


Handerson,  J.  Y. 

Circus  Doctor 
Holt,  Rackham 

George  Washington  Carver 
Hunt,  Mabel  Leigh 

Better  Known  as  Johnny  Applcsccd 
James,  Bessie  and  Marquis 

Si*    Feet    Si.r:    the    Heroic    Story    of    Sam 
Houston 
Judson,  Clara  I. 

City  Neighbor:   the  Story  of  Jane  Addams 
Louis,  Joe 

Joe  Louis  Story 
.Moody,  Ralph 

The  Fields  of  Home 

Little  Britches 

Man  of  the  Family 
Patterson,  Emma 

The  World  Turned  Upside  Down 
Reynolds,  Quentiu 

Battle  of  Britain 
Rizk,  Salom 

Syrian  Yankee 
Stevenson,  O.  J. 

'Talking  IV ire:  The  Story  of  Alexander 
Graham  Bell 
White,  William  L. 

They  IV ere  Expendable 
Wood,  Laura  N. 

Waller  Reed,  Doctor  in  Uniform 

Raymond  Dilmars:  His  Exciting  Career 
With  Reptiles,  Animals  and  Insects 
Yates,  Elizabeth 

Amos  Fortune:  Free  Man 
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One-Act  Play  Collections 


Baker,  G.  P. 

Yale  One-Act  Plays 

Ccrf  and  Cartmell 

Thirty  Famous  One-Act  Plays 

Chayefsky,  Paddy 
Television  Plays 

Clark,  Barrett 

Representative  One-Act  Plays 
by  British  and  Irish  Authors 
French,  Samuel 
One-Act  Plays  for  Stage  and  Study 

Goldstone,  G.  A. 
One-Act  Plays 

Gregory,  Lady 

Seven  Short  Plays 

Kozlenko,  William 

The  Best  Short  Plays  of  the  Social  Theater 
One  Hundred  Non-Royalty  One-Act  Plays 


Lass,  et  al. 

Plays  from  Radio 
Livingston,  Arthur 

The  One  Act-Plays  of  Luigi  Pirandello 

Mayorga,  Margaret 
Representative  One-Act  Plays  by  America 
Authors 

20  Non-Royalty  One-Act  Classics 
Moses,  Montrose 
Representative  One-Act  Plays  by 
Continental  Authors 
Representative  One-Ac!  Plays 
Shay,  Frank 

Fifty  Contemporary  One-Act  Plays 
Fifty  More  Contemporary  One-Act  Plays 

Webber  and  Webster 
One-Act  Plays 

Welch  and  Eaton 
Yale  Radio  Plays 


Mythology 


Baldwin,  James 

A  Story  of  the  Golden  Age 
Bullfinch,  Thomas 

Mythology 
Ceram,  C.  W. 

Gods,  Graves  and  Scholars 
Gayley,  Charles 

Classic  Myths 
Graves,  Robert 

The  Greek  Myths 
Guerbcr,  H.  A. 

Myths  of  Greece  and  Rome 

Myths  of  Northern  Lands 


Hamilton,  Edith 
Mythology 

Ulcott,  William 
Star  Lore  of  All  Ages 
Sun  Lore  of  All  Ages 

Payne,  Robert 
The  Gold  of  Troy 

Schwab,  Gustav 
Gods  and  Heroes 

Skinner,  Charles 

Myths  and  Legends  of  Flowers,  Trees, 
Fruits  and  Plants 
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GRADE  TEN 
SPEECH 

To  the  Teacher 

The  overall  objective  of  the  speech  program  is  to  teach  students 
to  express  their  thoughts  clearly,  precisely,  and  courteously  in  oral 
English.  Students  must  learn  the  skills  of  speech,  e.g.,  voice  control, 
pronunciation,  enunciation,  articulation,  and  fluency.  They  must  learn 
about  language,  e.g.,  the  denotation  and  connotation  of  words,  the 
levels  of  English  usage,  the  power  of  language  to  sway  opinion.  They 
must  learn  to  organize  and  develop  their  ideas  for  informal  and  formal 
speeches.  Training  in  listening  is  a  correlate  of  training  in  speaking. 
Students  should  become  increasingly  aware  of  the  importance  of  polite, 
accurate,  and  purposeful  listening. 

The  Study  Guide,  in  accordance  with  the  Commission  on  the  Eng- 
lish Curriculum,  presents  a  program  in  which  speech  "takes  its  place 
among  the  offerings  of  the  total  program  in  the  English  language  arts, 
hoping  to  bring  about  in  this  way  a  close  interrelationship  among  the 
various  aspects  of  the  program  in  communication  arts."1  The  Guide 
contains  exercises  for  speech  improvement,  but  such  practice  will  be 
ineffectual  unless  attention  is  given  to  speech  and  listening  in  every 
class  activity.  Teachers  who  allow  pupils  to  mumble  or  to  give  vague, 
careless  statements  in  answering  questions  and  contributing  to  class 
discussions  will  fail  in  teaching  speech,  no  matter  how  carefully  they 
coach  platform  speaking.  To  establish  standards  for  oral  work,  teach- 
ers may  wish  to  concentrate  on  speech  for  a  period  of  time.  These 
standards  should  then  be  reaffirmed  and  maintained  in  all  class  work. 
Speech  training,  incidental  or  planned,  should  be  a  part  of  every 
unit. 

The  Study  Guide  does  not  attempt  to  enter  the  special  fields  of 
drama,  radio,  debate  and  other  related  activities.  These  are  con- 
sidered areas  for  elective  subjects  or  the  co-curricular  activities. 

Appendix  V  contains  a  number  of  suggestions  and  references  for 
the  teaching  of  speech.  However,  English  teachers  without  training 
in  speech  should  endeavor  to  take  summer  courses.  Other  appendixes 
helpful  to  teachers  of  Speech  are  VI,  Audio-Visual  Aids;  VII,  Free  or 
Inexpensive  Aids  for  the  English  Teacher;  and  I  through  IV,  the  sam- 
ple units. 


'The  Commission  on  the  English  Curriculum  of  the  National  Council  of  Teachers  of  English, 
The  English  Language  Arts  in  the  Secondary  School,   p.  203. 
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Outline  of  the  Course 

This  year  approximately  one-fourth  of  the  English  course  will 
be  devoted  to  speaking  and  listening,  not  as  separate  units,  but  AS 
INTEGRAL  PARTS  OF  THE  LANGUAGE  ARTS  PROGRAM.  Or- 
ganized group  and  panel  discussions,  directed  by  a  chairman  and  fo- 
cused on  a  problem,  should  be  introduced.  Besides  participating  in 
group  work,  every  student  should  give  several  prepared  talks. 

The  purposes  of  the  speech  program  in  the  tenth  grade  are 

1.  To  help  students  establish  more  firmly  the  habits  of  good 
speech  through  a  variety  of  short  speeches,  the  subjects  of 
which  have  been  clearly  defined  and  limited,  and  through 
practice  in  conversation  skills,  parliamentary  procedure, 
and  oral  reading 

2.  To  teach  students  to  participate  effectively  in  group  and 
panel  discussions 

3.  To  teach  students  how  to  prepare  speeches  from  informa- 
tion obtained  by  interviews 

4.  To  help  students  become  competent  listeners  to  movie,  TV, 
radio,  and  assembly  speeches  and  programs 

I.  Review  activities 

Students  should  continue  to  practice  good  habits  of  speaking  and 
listening  in 

1.  Oral  reading 

2.  Informal  conversation 

3.  Short  speeches 

4.  Parliamentary  procedure 

II.  New  activities 

A.  Group  discussion,  involving 

1.  Deciding  on  a  topic  of  general  interest,  preferably  a  prob- 
lem 

2.  Choosing  a  chairman  who  is  a  good  leader 

3.  Discussing  the  problem  proposed 

4.  Attempting  to  arrive  at  a  solution 

B.  Panel  discussion,  involving 

1.  Deciding  on  a  topic 

2.  Selecting  a  panel  of  four  to  eight  members  and  assigning 
aspects  of  the  topic  to  each  one 

3.  Discussing  the  topic  in  a  sequence  of  short  talks  by  panel 
members 
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4.  Discussing  the  topic  in  informal  conversation  among  panel 
members 

5.  Discussing  the  topic  with  the  audience 

The  chairman  must  be  familiar  with  all  phases  of  the  topic,  keep  the 
discussion  moving,  encourage  audience  participation,  and  summarize 
the  discussion. 

Example: 

Topic:  A  Double  Standard:  Adult  and  Youth 

The  panel  members  might  present  their  ideas  on  such  subjects  as 

1.  Separate  courts  for  juveniles  and  adults 

2.  Publicity  for  legal  offenders 

3.  Liability  insurance  for  drivers 

4.  Regulations  on  liquor  and  tobacco 

5.  Marriage  laws 

C.  Individual  speeches  that  evaluate,  as 

1.  A  talk  about  a  book 

2.  A  talk  about  a  movie 

3.  A  talk  about  a  radio  program 

D.  The  interview,  as 

1.  An  interview  of  a  well-known  person,  after  which  an  oral 
or  written  report  might  be  given  to  the  class  (Appendix 
V,  Part  IV) 

2.  An  interview  in  class  simulating  a  radio  or  TV  program 

3.  An  actual  interview  to  be  broadcast  over  the  school's  pub- 
lic address  system  or  presented  as  part  of  an  assembly 
program 

E.  Exercises  in  appreciative  listening 

Devote  some  time  to  listening  for  enjoyment  and  appreciation. 

Assignments  might  be 

1.  A  report  on  a  recording  of  a  play  or  a  poem 

2.  A  report  on  a  radio  or  TV  program,  an  assembly  speech, 
or  a  motion  picture 

3.  A  student  skit  to  be  taped  and  played  back 

For  listening  to  speeches,  students  should  be  taught  to  choose 
seats  from  which  they  can  see  and  hear  well;  to  pay  attention 
to  the  speaker's  actions,  his  facial  expressions,  and  changes 
in  his  voice;  to  listen  for  the  outline  of  the  speaker's  ideas;  to 
take  notes  on  the  main  ideas;  to  note  those  words  and  allusions 
they  do  not  understand;  to  try  to  relate  the  speaker's  ideas  to 
their  own  experiences.  For  listening  to  radio,  movies,  and  TV, 
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G. 


they  should  be  taught  to  choose  their  programs  and  movies 
by  reviews  and  recommendations,  not  by  advertisements;  to 
try  to  discover  new  and  interesting  movies  and  programs;  and 
to  talk  over  what  they  have  heard  with  other  interested 
listeners. 


F.    Additional  exercises  in  pronunciation 
such  words  as 


and  enunciation,  using 


alias 

different 

inevitable 

amateur 

bouquet 

infamous 

architect 

drowned 

introduce 

athlete 

education 

length 

attacked 

escape 

laboratory 

beneficent 

extraordinary 

library 

clique 

formidable 

literature 

comparable 

fragile 

municipal 

conspiracy 

garage 

particularly 

contrary 

genuine 

prestige 

data 

grimace 

recuperate 

deaf 

hypocrisy 

secretary 

describe 

impious 

traverse 

Training  in  vocabulary  building  and  usage 
Teach    students    to    increase    their    speaking    vocabularies 
through   careful   attention   to  words   as    conveyors   of   exact 
meaning.   Insist  on  correct  usage  in  all  oral  work.    See  Word 
Study,  Grade  Ten. 


WRITING 


To  the  Teacher 


The  overall  objective  of  the  writing  program  is  to  teach  students 
to  express  their  thoughts  clearly,  effectively,  and  correctly  in  written 
English.  Work  in  grammar,  spelling,  punctuation,  vocabulary,  and 
sentence  structure  should  contribute  to  this  general  objective.  Where 
particular  classes  have  special  writing  needs,  teachers  will  have  to 
adapt  material  to  meet  those  needs.  Obviously  there  is  little  point  in 
teaching  advanced  writing  to  students  who  do  not  thoroughly  under- 
stand the  paragraph  or  know  how  to  write  intelligent  letters. 

Most  of  the  fundamentals  of  grammar  have  been  placed  in  the 
freshman  and  sophomore  years.  The  junior  and  senior  years  have  been 
reserved  for  the  application  of  grammar  to  sentence  construction  in 
all  kinds  of  writing.  This  does  not  mean  that  freshmen  and  sopho- 
mores should  not  write,  but  that  the  program  is  designed  so  that  the 
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last  two  years  can  be  used  for  polishing.  Freshmen  and  sophomore 
teachers  should  give  students  instruction  in  the  fundamentals  of  writ- 
ing; junior  and  senior  teachers,  some  little  finesse  with  language. 

Those  teachers  who  have  had  training  in  structural  linguistics  may 
want  to  augment  traditional  grammar  with  structural  grammar.  The 
aim  is  not  to  avoid  grammar  but  to  find  the  most  workable  system 
of  explaining  the  English  language  to  students.  In  either  case,  it 
seems  better  to  teach  inductively,  starting  with  examples  and  working 
into  rules.  Although  there  is  nothing  wrong  with  starting  with  a  gram- 
matical principle  and  then  illustrating  it,  a  far  more  effective  proce- 
dure is  to  have  students  find  for  themselves,  from  a  number  of  care- 
fully prepared  sentences,  the  principle  for  which  they  have  a  need. 

Emphasis  throughout  the  program  is  on  the  use  of  language  for 
written  communication.  Although  only  the  more  advanced  students 
may  understand  the  complexities  of  the  language,  all  students  should, 
by  graduation,  be  able  to  express  themselves  adequately  and  correctly. 
Students  should  write  often,  about  many  things,  beginning  with  those 
kinds  of  writing  they  are  most  apt  to  use  in  later  life. 

Appendix  X  contains  a  list  of  theme  topics.  Other  appendixes 
helpful  to  teachers  of  writing  are  VIII,  Aids  for  Spelling  and  Vocabu- 
lary Study,  and  XI,  Manuscript  Form. 

Outline  of  the  Course 

The  purposes  of  the  writing  program  in  the  tenth  grade  are 

1.  To  help  students  outline  ideas  and  follow  their  outlines  in 
writing  longer  and  better  developed  themes  than  they 
have  written  previously 

2.  To  help  students  acquire  skills  in  various  methods  of  para- 
graph development 

3.  To  encourage  students  in  preciseness  of  expression  by  em- 
phasizing judicious  use  of  the  simple,  the  compound,  and 
the  complex  sentence 

4.  To  help  students  strengthen  fundamental  skills  in  spelling, 
grammar,  and  punctuation 

5.  To  help  students  strengthen  skills  in  the  use  of  the  dic- 
tionary and  the  library 

Tenth  year  students  will  write  longer  themes — informative,  de- 
scriptive, narrative,  and  expository— and  social  and  business  letters. 
Paragraph  development  should  be  stressed.  The  students  must  learn 
that  good  paragraphs  of  exposition  are  developed  around  topic  sen- 
tences, expressed  or  implied.  They  must  work  for  logical  develop- 
ment of  ideas  within  paragraphs  and  for  smoother  transitions  between 
paragraphs. 
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Composition 

I.  Theme  activities 

For  all  writing  activities,  emphasize 

1.  Limiting  the  subject  to  one  that  can  be  covered  in  the 
time  allowed 

2.  Keeping  details  in  order 

3.  Writing  complete  sentences 

4.  Developing  good  beginning  and  concluding  sentences 

5.  Using  variety  in  sentence  structure 

6.  Proofreading  and  rewriting 

Teach 

A.  Individual  paragraphs  emphasizing  the  various  kinds  of  para- 
graph development,  as 

1.  Detail 

2.  Comparison  and  contrast 

3.  Example 

4.  Definition 

5.  Reason 

B.  Short  themes,  as 

1.  Descriptions 

a.  Character  sketches 

b.  Indoor  and  outdoor  scenes 

c.  Sensory  impressions  and  experiences 

2.  Narratives 

a.  Personal  experiences,  (enlivened  by  dialogue) 

b.  Imaginary  experiences 

3.  Exposition 

a.  Directions 

Ask  students  to  tell  how  to  do  or  make  something.  Sug- 
gest they 

1.  List  the  materials  needed  to  begin  the  work 

2.  Write  the  necessary  steps  in  the   order  in  which 
they  should  be  undertaken 

3.  Write  the  theme  from  the  outline 

4.  Read  the  theme  carefully,  making  all  corrections 

b.  Opinions 

Have  students  give  their  opinion  on  a  matter  of  im- 
portance to  them.  Be  sure  that  they  give  facts  and  rea- 
sons to  show  why  they  hold  this  opinion. 
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c.  Definitions 

Have  students  tell  what  something  means  to  them,  for 
example,  "a  good  sport"  or  "loyalty  from  a  friend." 
Insist  that  they  use  reasons  and  examples  in  logical 
order  so  that  the  meaning  of  the  whole  is  clear. 

d.  Explanations 

Have  students  explain  why  something  happened,  why 
they  did  something,  or  why  they  cannot  do  what  they 
promised  to  do. 

C.  Social  letters,  as 

1.  Informal  invitations 

2.  Informal  letters  of  acceptance  and  regret 

3.  "Pen  pal"  letters 

4.  "Bread  and  butter"  letters 

D.  Business  letters,  as 

1.  Letters  ordering  goods  1 

2.  Letters  of  inquiry 

3.  Letters  of  complaint 

E.  A  long  theme,  as 

1.  A  factual  report  from  primary  observation,  as 

a.  A  history  of  an  old  timer  or  an  old  building 

b.  An  account  of  a  summer  trip 

2.  A  paper  based  on  reading,  as 

a.  An  imaginary  trip  to  a  foreign  country  or  a  biography 
of  a  foreign  dignitary 

b.  A  discussion  of  the  contributions  of  a  particular  immi- 
grant group  to  American  culture 

3.  An  autobiography  (if  not  done  previously) 

See  Appendix  X  for  theme  topics,  Appendix  XI  for  manu- 
script forms. 

II.  Outlining 

Use  the  standard  four-level  outline  illustrated  in  basic  texts  and 
make  outlining  purposeful.  Ask  students  to  outline  their  themes 
and  a  few  of  the  important  lectures  given  in  class.  Help  them 
learn  to  outline  material  for  other  courses  in  school. 

III.  Word  study 

A.     Vocabulary 

Continue  the  study  of  synonyms  and  antonyms,  and  stress 
1.    Word-building,  using 

a.    Prefixes  b.    Roots  c.    Suffixes 
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2.  Getting  meaning  from  context 

3.  Using  language  effectively 

a.  Strong  verbs  and  adjectives 

b.  Compound  words 

c.  Technical  words 

d.  Figurative  language 

e.  Levels   of   language:    using   the   appropriate   language 
levels  for  different  communications,  as 

(1)  Familiar  English  for  notes 

(2)  Informal,   standard  English  for  speeches,  themes, 
reports 

(3)  Formal  English  for  contracts,  deeds,  and  other  legal 
documents 

4.  Studying  derivations  of  words  of  modern  origin 

B.    Dictionary 

Review  grade  nine  dictionary  skills.  Teach  sophomores  to  use 
these  parts  of  the  dictionary: 

1.  Gazetteer 

2.  Foreign  words  and  phrases 

3.  Abbreviation  lists 

4.  Biographical  information 

5.  Capitalization  rules 

Grammar 

Parts  of  speech  and  basic  sentence  parts  will  need  review.  New 
work  this  year  is  the  recognition  and  use  of  subordinate  clauses.  Usage, 
not  mere  recognition,  is  the  primary  concern. 

I.  Parts  of  speech 

A.  Nouns 
Review 

1.  Possessives 

2.  Nouns  used  as  simple  subject  and  compound  subject,  predi- 
cate noun,  direct  object,  object  of  preposition,  indirect  ob- 
ject 

3.  Noun  used  as  noun  of  direct  address 

4.  Noun  used  as  appositive 

Teach  recognition  of  the   adverbial  noun  and   the   objective 
complement  (predicate  objective). 

B.  Pronouns 

Review  and  emphasize  the  correct  usage  of  pronouns  accord- 
ing to 
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1.  Their  use  as  simple  subject  and  compound  subject,  predi- 
cate pronoun,  direct  object,  indirect  object,  and  object  of 
preposition. 

2.  Agreement  with  antecedent 

3.  Agreement  with  the  verb 

Try  to  eliminate  such  errors  in  case  and  agreement  as 

a.  I  can  ride  as  well  as  her  and  him. 
Mary  invited  John  and  I. 

Mother  gave  the  money  to  Mary  and  I. 

b.  If  a  person  tries  too  hard  they  often  fail. 
Butte  hasn't  had  their  celebration  yet. 
Neither  John  nor  Bill  earned  their  football  letter. 

C.  Verbs 

Review  and  re-emphasize 

1.  Principal  parts 

2.  Auxiliary  verbs 

3.  Tense,  person,  and  number 

4.  Agreement  with  subject 

5.  Transitive  and  intransitive 
Try  to  eliminate  such  errors  as 

a.  Each  of  the  kids  are  here. 
He  don't  read  well. 
There  is  three  people  here. 
One  of  the  flags  are  gone. 

b.  Don't  lay  on  the  damp  ground. 
My  brother  come  late. 

c.  If  he  would  have  tried,  he  would  have  won. 
I  know  I  could  of  done  better. 

To  the  freshman  list  of  troublesome  verbs  (see,  do,  come,  go, 
run,  sit,  sing,  give,  begin,  ring,  drink,  write,  take,  break,  be) 
add  set,  sit,  raise,  rise,  lay,  and  lie. 

D.  Modifiers 

Review 

1.  Comparison  of  adjectives  and  adverbs   (especially  the  ir- 
regular ones) 

2.  Correct  use  of  demonstrative  adjectives 

3.  Correct  use  of  words  of  negative  implication  (barely,  but, 
hardly,  only,  scarcely) 

4.  Use  of  prepositional  phrases  as  adjectives  and  adverbs 

5.  Spelling  of  possessives 

6.  Predicate  adjectives  after  linking  verbs 
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Try  to  eliminate  such  errors  as 

a.  Give  me  a  orange. 
She  types  good. 

I  don't  like  them  games. 
This  here  is  a  good  story. 
That  there  one  is  mine. 

b.  I  like  those  kind  of  apples. 

c.  I  can't  hardly  remember. 
I  haven't  got  no  pencil. 

I  haven't  got  none. 

E.  Prepositions 
Review 

1.  Difference  between  adverbs  and  prepositions 

2.  Correct  use  of  prepositions 
Try  to  eliminate  such  errors  as 

a.  Between  the  three  of  us  there  will  be  no  trouble. 

b.  He  works  like  he  expects  to  finish  tonight. 

c.  Someone  beside  us  has  been  here. 

d.  This  test  is  different  than  the  last  one. 

e.  Do  you  know  where  it  is  at? 

F.  Connectives 
Teach 

1.  Coordinate  and  correlative  conjunctions 

2.  Subordinate  conjunctions    (if,  since,   as,   although,   while, 
because,  as  if) 

3.  Conjunctive  adverbs,  (therefore,  however,  nevertheless) 
While  teaching  clauses,  emphasize  the  use  of  subordinate 
conjunctions  and  conjunctive  adverbs. 

G.  Interjections 
Review  interjections. 

II.  Development  of  the  sentence 

Review  simple  sentences. 
Teach 

A.  Independent  and  dependent  clauses,  emphasizing 

1.    Recognition  and  usage  of  adjective  and  adverb  clauses 
..    .      ,      2.    The    difference    between    restrictive    and    non-restrictive 
clauses 

3.    The  use  of  subordination  to  express  relationship  between 
ideas 

B.  The  complex  sentence  (its  structure  and  its  use) 
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C.     The  compound  sentence  (its  structure  and  its  use) 

Work  hard  to  eliminate  comma-splices,  run-on  sentences,  and  sen- 
tence fragments. 

Mechanics  of  Expression 

I.  Punctuation  and  capitalization 

A.  Review  grade  nine  material 

1.  Uses  of  the  comma 

2.  Quotation  marks  for  punctuating  conversation 

B.  Teach  as  new  work 

1.  The  semicolon  to  divide  parts  of  a  compound  sentence 

2.  The  semicolon  to  separate  items  in  series  when  the  items 
have  commas  within  them 

II.  Spelling 

Review  spelling  demons.  Utilize  spelling  lists  compiled  from  stu- 
dent writing,  spelling  lists  given  in  textbooks,  and  spelling  lists 
given  in  Appendix  VIII. 

Emphasize  the  rules  governing 

1.  The  formation  of  possessives  and  contractions 

2.  The  addition  of  suffixes 

a.  To  words  of  one   syllable   and  to   words   accented  on 
the  second  syllable 

b.  To  words  ending  in  "y" 

c.  To  words  ending  in  silent  "e" 

Teach  spelling  of  plurals  which  do  not  end  in  "s"  or  "es". 


LITERATURE 

To  the  Teacher 

The  general  objective  of  the  program  in  literature  is  to  teach  stu- 
dents to  read,  to  understand  and  to  enjoy  literature.  The  teaching 
methods,  the  organization  of  the  course,  and  the  selection  of  litera- 
ture for  study  should  all  contribute  to  this  objective. 

The  Study  Guide  has  been  planned  to  give  students  contact  with 
good  literature  of  the  past  and  present.  It  provides  for  both  exten- 
sive reading,  which  will  include  all  the  literary  types  and  a  great 
variety  of  stories  and  books,  and  for  intensive  study  of  at  least  one 
book-length    classic — but   not    more    than    two— each    year.    Since    a 
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classic  may  be  defined  as  a  literary  composition  which  has  gained 
recognition  for  its  writing  and  for  the  quality  of  its  ideas,  both  old 
and  new  books  of  recognized  merit  have  been  included  in  the  lists  of 
recommended  works.  The  teachers  in  each  school,  however,  should 
agree  on  the  literary  types  to  be  studied  intensively  in  each  grade, 
so  that  the  students'  experiences  will  be  enlarged  by  contact  with 
different  types  and  different  authors. 

There  are  two  equally  important  parts  of  the  literature  program: 
classroom  study  and  independent  reading.  In  classroom  study,  all 
students  read  the  same  selection  under  the  direction  of  the  teacher. 
Such  selections  are  chosen  to  acquaint  students  with  the  techniques 
of  reading  a  specific  literary  form,  to  help  students  read  a  selection 
that  is  too  difficult  for  them  to  read  alone,  and  to  help  them  compre- 
hend the  author's  meaning  and  intention.  It  is  always  important  that 
teachers  help  students  relate  the  ideas  in  the  literary  works  to  their 
own  experiences.  In  most  cases  classroom  study  should  be  a  spring- 
board to  independent  reading. 

Independent  reading  is  an  integral  part  of  the  course  and  should 
never  be  considered  "outside"  reading.  If  literature  is  to  be  a  perma- 
nent source  of  enjoyment  and  education,  a  student  must  learn  to  read 
it  without  help  and  to  make  sound  judgments  about  what  he  reads. 
The  teacher's  role  is  to  stimulate  and  guide  each  child's  reading.  It  is 
imperative,  therefore,  that  teachers  familiarize  themselves  with  school 
and  community  library  materials.  Although  the  school  may  set  a  re- 
quirement for  the  minimum  number  of  books  to  be  read  each  year, 
students  should  be  encouraged  to  read  as  many  as  they  can.  Reports 
which  cause  students  to  react  to  books  are  good,  but  the  requirements 
should  not  be  so  difficult,  so  tedious,  that  the  students  are  discouraged 
from  reading.  Book  reports  can  be  made  interesting  by  allowing  stu- 
dents to  have  buzz  sessions  or  group  reports  on  books,  to  dramatize 
scenes  from  books,  to  make  book  jackets  with  blurbs  to  interest  others 
in  reading,  to  make  literary  maps,  and  to  give  sales  talks  on  books. 

Some  type  of  file,  which  can  be  passed  on  to  succeeding  teachers, 
is  a  convenient  method  of  keeping  a  record  of  the  independent  reading 
of  each  pupil.  If  the  record  shows  that  a  student  is  concentrating  on 
one  kind  of  book,  e.g.,  cowboy  stories  or  science  fiction,  he  should  be 
enticed  into  more  challenging  material.  Conferences  between  the 
teacher  and  each  pupil  are  indispensable  to  a  successful  program. 

Inexpensive  classroom  libraries  can  be  built  through  the  use  of 
the  Teen-Age  Book  Club  and  pocket-book  lists  for  teenagers,  and 
through  paper  bound  editions  of  standard  literature.  Appendix  XII 
contains  a  list  of  aids  for  book  selection;  Appendix  IX,  suggestions  for 
the  teacher's  library.  There  are  lists  of  books  following  the  library 
sections  for  each  year. 
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Outline  of  the  Course 

The  purposes  of  the  literature  program  in  the  tenth  grade  are 

1.  To  encourage  students  to  read  widely,  especially  about 
cultures  of  other  parts  of  the  world 

2.  To  give  students  intensive  study  in  the  full-length  play, 
the  epic  or  hero  poem,  the  metrical  romance,  and  the 
newspaper 

3.  To  help  students  develop  better  reading  vocabularies  and 
better  reading  comprehension 

Content 

Approximately  one-third  of  the  year  should  be  devoted  to  litera- 
ture. Focus  the  program  upon  enjoyment  and  appreciation  of 
literature  of  other  parts  of  the  world.  Although  a  basic  text 
may  be  used,  supplementary  material  from  other  anthologies, 
short  story  and  play  collections,  and  good  magazines  will  be  neces- 
sary. 

A.  Drama,  as 

1.  Besier. Barretts  of  Wimpole  Street 

2.  Capek  R.U.R. 

3.  Day Life  with  Father 

4.  Rattigan Winslow  Boy 

5.  Shakespeare Julius  Caesar 

Students  should  study  at  least  one  full-length  play  as  a  class, 
preferably  a  Shakespearean  play  if  they  have  not  studied  one 
in  the  ninth  grade. 

B.  Poetry 

1.  Epics  or  hero  poems 

2.  Metrical  romances 

Students  should  become  familiar  with  the  simile,  the  meta- 
phor, and  alliteration  as  keys  to  appreciation  and  understand- 
ing. 

C.  The  short  story 

1.  Stories  of  people  and  cultures  of  other  lands 

2.  Stories  of  immigrants  and  their  contributions  to  American 
culture 

3.  Stories  of  science  fiction 

4.  Stories  of  humor 

5.  Stories  of  adventure 
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D.  The  novel,  as 

1.  Annixter Swiftwater 

2.  Dickens ..„ . The   Tale   of  Two   Cities 

3.  Eliot  - Silas  Marner 

4.  Kipling  Captains  Courageous 

5.  Nordoff  and  Hall Mutiny  on  the  Bounty 

6.  Saroyan My  Name  Is  Aram 

7.  Stevenson  - -  Kidnapped 

8.  Twain..... The  Prince  and  the  Pauper 

9.  Twain ...A  Connecticut  Yankee  in  King  Arthur's  Court 

Students  should  study  at  least  one  novel,  as  a  class,  not  for 
intensive  study  of  content,  style,  or  form,  but  for  enjoyment. 

E.  The  newspaper 

Students  should  realize  the  impact  of  newspapers  on  the 
life  and  thought  of  American  people.  In  reading  widely  and 
critically  they  should  learn  to  distinguish  between  reportial, 
editorial,  and  feature  writing.  A  newspaper  unit  will,  re- 
quire a  survey  of  many  newspapers:  local,  state,  and  national. 

II.  Independent  reading 

Students'  reading  in  the  tenth  grade  should  contribute  to 
their  understanding  of  people  in  environments  other  than 
their  own.  It  should  help  them  grow  in  their  knowledge  and. 
appreciation  of  literature  so  that,  by  the  end  of  the  year, 
they  will  almost  have  eliminated  juvenile  books  from  their 
reading.  Juveniles  included  in  this  year  should  be  chosen  for 
their  contributions  to  the  general  theme,  as  Malvern's  Behold 
Your  Queen  and  Davison's  Red  Heifer.  Students  should  be 
discovering  ideas  in  such  works  as  Godden's  Episode  of  Spar- 
rows, Rama  Rau's  Home  to  India,  and  Steinbeck's  The  Pearl. 
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LIBRARY 

Since  efficient  use  of  the  library  is  essential,  not  only  to  scho- 
lastic success  in  high  school  and  in  college,  but  also  to  independent 
continuation  of  intellectual  growth,  students  should  receive  effective 
and  systematic  instruction  in  all  skills  of  using  the  library.  Accord- 
ingly, the  Study  Guide  recommends  specific  skills  to  be  taught  at 
each  level. 

Library  lessons  should  be  given  from  time  to  time  when  stu- 
dents need  certain  skills,  either  because  of  their  own  aggressive  curi- 
osity or  because  of  classroom  assignments.  For  the  former,  the  teacher 
or  librarian  should  give  individual  instruction.  For  the  latter,  group 
instruction  is  more  efficient.  Any  library  instruction,  whether  in  the 
classroom  or  the  library  should  be  followed  by  meaningful  practice. 

Appendix  IX  contains  suggestions  for  the  English  teacher's  library. 
Further  suggestions  and  aids  may  be  found  in  A  Suggested  Guide  for 
Montana  School  Libraries,  available  at  the  office  of  the  State  Superin- 
tendent of  Public  Instruction.  The  Standard  Catalog  for  High  School 
Libraries  recommends  reference  books  for  first  purchase. 

Teach  use  of 

1.  Broad  divisions  of  the  Dewey  Decimal  System  and  such 
specific  call  numbers  as  will  meet  students'  needs 

2.  Abridged  Reader's  Guide  to  Periodical  Literature 

3.  Atlases 

4.  Almanacs,  such  as 
World  Almanac 
Information  Please  Almanac 
Montana  Almanac 

5.  Pamphlet  files 

6.  Books  of  quotations,  as 

Oxford  Dictionary  of  Quotations 

Bartlett Familiar  Quotations 

Hoyt Hoyt's  Neiu  Cyclopedia  of  Practical  Quotations 

7.  These  biographical  reference  books 

Current  Biography 
Webster's  Biographical  Dictionary 

Kunitz Junior  Book  of  Authors 

Kunitz Twentieth  Century  Authors 

Kunitz Twentieth  Century  Authors  Supplement 

8.  Vertical  file  of  occupational  literature  (optional) 

9.  Dictionaries  of  antonyms  and  synonyms  ("optional)" 
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GRADE  TEN 
SUGGESTED  BOOK  LIST 


Fiction 


Andrews,  Roy  Chapman 

Quest  in  the  Desert 
Armstrong,  Richard 

Cold  Hazard 
Bagnold,  Enid 

National  Velvet 
Beach,  Edward 

Run  Silent  Run  Deep 
Belt,  Margaret  E. 

Intern  Casts  a  Shadow 
Benary-Isbert,  Margot 

Castle  on  the  Border 
Bill,  Alfred  Hoyt 

Ring  of  Danger 
Blanton,  Catherine 

Hold  Fast  to  Your  Dreams 
Bontemps,  Arna 

Chariot  in  the  Sky 
Buck,  Pearl 

The  Good  Earth 
Byrne,  Donn 

Mcsser  Marco  Polo 
Cadell,  Elizabeth 

/  Love  a  Lass 

Gather,  Witla 

My  Antonia 
Cervantes,  Miguel  de 

Don  Quixote 
Chute,  Marchette 

Wonderful  Winter 
Clark,  Ann 

Santiago 

Secret  of  the  Andes 
Collins,  Dale 

Bush  Holiday 
Costain,  Thomas 

Black  Rose 
Cronin,  Archibald 

Green  Years 
Daringer,  Helen 

Golden  Thome 
Davis,  William  Stearns 

Friend  of  Caesar 

Victor  of  Salamis 

Davison,  Frank 
Red  Heifer 

Douglas,  Lloyd  Cassell 
The  Robe 

Dumas,  Alexander 

The  Count  of  Monte  Crista 
The  Man  in  the  Iron  Mask 
The  Three  Musketeers 


Erdman,  Loula  Grace 

Far  Journey 
Falker,  John 

Moonfleet 
Ferber,  Edna 

So  Big 

American  Beauty 
Kernald,  Helen  C. 

Ploiu  the  Detv  Under 
Flaunigan,  Katharine 

The  Faith  of  Mrs.  Killccn 
Forester,  C.  S. 

Captain  Horatio  Hombloivcr 

Commodore  Flomblower 

Lord  Hombloiver 

Midshipman   Hornblowcr 
France,  Anatole 

Crime  of  Syivcslrc  Bonnurd 
I'Yeedman,  Benedict 

Mrs.  Mike 
French,  Henry 

Lance  of  Kanana 
Gray,  Elizabeth 

Adam  of  the  Road 
Goddcn,  Rumer 

Episode  of  Sparroxvs 
Halin,  Emily 

Francie 
Hammond-Innes,  Ralph 

Cruise  of  Danger 

Wreck  of  the  Mary  Dcare 
Hartog,  Jan  de 

The  Little  Ark 
Havighurst,  Walter 

Song  of  the  Pines 
Hawes,  Charles 

Dark  Frigate 
Demon,  Louis 

Maria  Chapdelaine 
Hilton,  James 

Good-bye,  Mr.  Chips 

Hudson,  W.  H. 
Green  Mansions 

Muggins,  Alice 
Red  Chair  Waits 

Johnson,  Dorothy  M. 
Indian  Country 
The  Hanging  Tree  and  Other  Stories 

Kjelgaard,  James 
Kalak  of  the  Ice 

Leighton,  Margaret 
Judith  of  France 
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L'Engle,  Madeline 

And  Both  Were  Young 
Lewis,  Elizabeth 

To  Beat  a  Tiger  One  Needs  a 
Brother's  Help 
Longstreth,  Thomas 

Doorway  in  the  Dark 
McGraw,  Eloise 

Mara  Daughter  of  the  Nile 
McGraw,  William 

High  Road  Home 
McLelland,  Isabel 

Shadows  on  the  Moor 
McSwigan,  Marie 

All  Aboard  for  Freedom! 
McWilliams,  Carey 

Brothers  under  the  Skin 
Malvern,  Gladys 

Behold  Your  Queen! 
Michener,  James 

The  Bridges  of  Toko-Ri 
Means,  Florence  Crannell 

Moved  Outers 
Neill,  Robert 

Hangman's  Cliff 
Newcomb,  Covelle 

Black  Fire 
Newell,  Hope 

A  Cap  for  Mary  Ellis 
Orczy,  Emmerska 

Scarlet  Pimpernel 
Patton,  Frances 

Good  Morning,  Miss  Dove 
Powers,  Alfred 

Hannibal's  Elephants 
Sabatini,  Raphael 

Captain  Blood 

Scaramouche 

The  Sea  Hawk 


Santcc,  Ross 
Hardrock  and  Silver  Sage 

Saroyan,  William 
My  Name  is  Aram 

Schaefer,  Jack 
Shane  and  the  Canyon 

Shellabarger,  Samuel 
Captain  from  Castile 
King's  Cavalier 
Prince  of  Poxes 

Snedeker,  Caroline 
Forgotten  Daughter 

Stinetorf,  Louise 

White  Witch  Doctor 

Taylor,  Kamala 
Nectar  in  a  Sieve 

Trease,  Geoffrey 
Cue  for  Treason 
Message  to  Hadrian 
Shadow  of  the  Hawk 
Silken  Secret 

Turngren,  Ellen 
Listen,  My  Heart 

Ullman,  James 

Banner  in  the  Sky 
The  White  Tower 

Van  der  Post,  Laurens 
Flamingo  Feather 

Waldeck,  Theodore 
Lions  on  the  Hunt 

Wells,  H.  G. 

The  Time  Machine 

White,  A.  T. 
Lost  Worlds 

Williamson,  Joanne 
Jacobin's  Daughter 


True  Experiences 


Beebe,  William 

High  Jungle 
Chandos,  Dane 

Pillage  in  the  Sun 
Coombs,  Charles 

Skyrocketing  into  the  Unknown 
DeKruif,  Paul 

Microbe  Hunters 
.  Dennison,  L.  R. 

Devil  Mountain 
Douglas,  William  O. 

Beyond  the  High  Himalayas 

Strange  Lands  and  Friendly  People 
Durrell,  Gerald  M. 

Overloaded  Ark 
Ekrem,  Selma 

Turkey,  Old  and  New 

Ekvall,  Robert  E. 
Tibetan  Skylines 

Gatti,  Attilio 
Here  is  the  Veldt 


Gunther,  John 
Inside  Asia 

Halliburton,  Richard 
The  Glorious  Adventure 
New  Worlds  to  Conquer 
The  Royal  Road  to  Romance 

Herzog,  Maurice 
Anna  Puma 

Heydricks,  Benjamin 
Americans  All 

Heyerdahl,  Thor 
Kon-Tiki 

Hudson,  W.  H. 

Far  Aivay  and  Long  Ago 

Hunt,  Sir  John 

Conquest  of  Everest 

Hunter,  J.  A. 
Hunter 

Johnson,  Martin 
Congorilla 
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Keith,  Agnes  Newton 

Land  Below  the  Wind 

Three  Came  Home 

White  Man  Returns 
Kimbroug-h,  Emily  and  Skinner,  Cornelia 

Our  Hearts  Were  Young  and  Gay 
Landon,  Margaret 

Anna  and  the  King  af  Siam 
Leonard,  Jonathan 

Flight  into  Space 
Mowat,  Farley 

The  People  of  the  Deer 


Polo,  Marco 

Travels  of  Marco  Polo 
Price,  Christine 

Three  Golden  Nobles 
Rama  Rau,  Santha 

East  of  Home 
Roosevelt,  Eleanor 

India  and  the  Awakening  East 
Sahgal,  Nayantara 

Prison  and  Chocolate  Cake 
Wain,  Nora 

House  of  Exile 


Biography 


Baker,  Nina  Brown 
Garibaldi 

He  Wouldn't  be  King 
Juarez 
Sun  Yat-Sen 

Bartlet,  Robert 
Sky  Pioneer 

Becker,  May  L. 

Introducing  Charles  Dickens 
Presenting  Miss  Jane  Austen 

Benet,  Laura 

Stanley,  Invincible  Explorer 
Buchan,  J. 

Prester  John 

Crawford,  Marion 

Elizabeth  the  Queen 

Little  Princesses 

Margaret,  Princess  of  Great  Britain 
Crawford,  William 

G  or  gas:  Tropic  Fever  Fighter 
Cunningham,  Virginia 

Paul  Lawrence  Dunbar 
Curie,  Eve 

Madame  Curie 
Eaton,  Jcanette 

David  Livingstone,  Foe  of  Darkness 
Elken,  Julie 

Edith  Cavcll,  Heroic  Nurse 
Ewen,  David 

Story  of  Arturo  Toscanini 
Forbes,  Kathryn 

Mama's  Bank  Account 
Fosdick,  Harry 

Martin  Luther 
Frank,  Anne 

The  Diary  of  a  Young  Girl 
Garst,  Doris 

Crasy  Horse 
Godden,  Rumer 

Hans  Christian  Anderson 
Gollomb,  Joseph 

Albert  Schweitser:  Genius  in  the  Jun 
Grenfell,  Sir  Wilfred 

Labrador  Doctor 
Gunther,  John 

Alexander  the  Great 
Haycroft,  Molly 

Queen  Victoria 


gle 


Hahn,  Emily 

Leonardo  da  Vinci 

Hall,  Gertrude 
Nansen 

Ileana,  Princess  of  Rumania 

I  Live  Again 
Johnson,  Osa 

/  Married  Adventure 
Kenny,  Elizabeth 

And  They  Shall  Walk 
Kim,  Agnes 

I  Married  a  Korean 
Gugelmans,  Ralph 

Ralph  J.  Bunch,  Fighter  for  Peace 
Lamb,  Harold 

Gengis  Khan  and  the  Mongol  Horde 
Liang,  Yen 

Daughter  of  the  Khans 
Malvern,  Gladys 

Dancing  Star 
Masani,  Shakuntola 

Nehru's  Story 
Moody,    Joseph 

Arctic  Doctor 
Nolen,  Jcanette 

Florence  Nightingale 
Pah,  Chong-Yong 

Korean  Boy 
Papashvily,  George 

Anything  Can  Happen 
Peare,  Catharine 

Mary  McLcod  Belhune 
Pupin,  Michael 

From  Immigrant  to  Inventor 
Rama  Rau,  Santha 

Home  to  India 
Roos,  Ann 

Man  of  Molokai:  the  life  of  Father  Damien 
Stone,  Monica 

Nisei  Daughter 
Sze,  Mai-mai 

Echo  of  a  Cry 
Tenzing,  Norgay 

Tiger  of  the  Snoivs 
Treviuo,  Elizabeth 

.My  Heart  Lies  South 
Vance,  Marguerite 

Lady  Jane  Grey,  Reluctant  Queen 
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Vining,  Elizabeth  G. 

Windows  for  the  Crown  Prince 
Waite,  Helen 

How  Do  I  Love  Thee 
Wain,  Nora 

The  House  of  Exile 
Wong,  Jade  Snow 

Fifth  Chinese  Daughter 


Wong,  Su-ling 
Daughter  of  Confucius 

Ybarra 

Young  Man  of  Caracas 

Waugh,  Elizabeth 
Simon  Bolivar 


Drama 


Anderson,  Maxwell 

Elizabeth,  the  Queen 
Balderston,  J.  L. 

Berkley  Square 
Goggan,  John  Patrick 

Teahouse  of  the  August  Moon 
Goodrich,  Frances 

Diary  of  Anne  Frank 


Housman,  Laurence 

I/ictoria  Rcgina 
Roger,  Richard  and  Hammerstein,  Oscar 

The  King  and  I 
Shaw,  George  Bernard 

Arms  and  the  Man 
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GRADE  ELEVEN 
SPEECH 

To  the  Teacher 

The  overall  objective  of  the  speech  program  is  to  teach  students 
to  express  their  thoughts  clearly,  precisely,  and  courteously  in  oral 
English.  Students  must  learn  the  skills  of  speech,  e.g.,  voice  control, 
pronunciation,  enunciation,  articulation,  and  fluency.  They  must  learn 
about  language,  e.g.,  the  denotation  and  connotation  of  words,  the 
levels  of  English  usage,  the  power  of  language  to  sway  opinion.  They 
must  learn  to  organize  and  develop  their  ideas  for  informal  and  formal 
speeches.  Training  in  listening  is  a  correlate  of  training  in  speaking. 
Students  should  become  increasingly  aware  of  the  importance  of 
polite,  accurate,  and  purposeful  listening. 

The  Study  Guide,  in  accordance  with  the  Commission  on  the  Eng- 
lish Curriculum,  presents  a  program  in  which  speech  "takes  its  place 
among  the  offerings  of  the  total  program  in  the  English  language  arts, 
hoping  to  bring  about  in  this  way  a  close  interrelationship  among  the 
various  aspects  of  the  program  in  communication  arts."1  The  Guide 
contains  exercises  for  speech  improvement,  but  such  practice  will  be 
ineffectual  unless  attention  is  given  to  speech  and  listening  in  every 
class  activity.  Teachers  who  allow  pupils  to  mumble  or  to  give  vague, 
careless  statements  in  answering  questions  and  contributing  to  class 
discussions  will  fail  in  teaching  speech,  no  matter  how  carefully  they 
coach  platform  speaking.  To  establish  standards  for  oral  work,  teach- 
ers may  wish  to  concentrate  on  speech  for  a  period  of  time.  These 
standards  should  then  be  reaffirmed  and  maintained  in  all  class  work. 
Speech  training,  incidental  or  planned,  should  be  a  part  of  every  unit. 

The  Study  Guide  does  not  attempt  to  enter  the  special  fields  of 
drama,  radio,  debate  and  other  related  activities.  These  are  considered 
areas  for  elective  subjects  or  the  co-curricular  activities. 

Appendix  V  contains  a  number  of  suggestions  and  references  for 
the  teaching  of  speech.  However,  English  teachers  without  training 
in  speech  should  endeavor  to  take  summer  courses.  Other  appendixes 
helpful  to  teachers  of  speech  are  VI,  Audio-Visual  Aids;  VII,  Free  or 
Inexpensive  Aids  for  the  English  Teacher;  and  I  through  IV,  the  sam- 
ple units. 


"The  Commission  of  the  English  Curriculum,   The  English  Language  Arts  in    the  Secondarv 
School,  p.  203. 
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Outline  of  the  Course 

Speech  activities  for  grade  eleven  involve  continuous  application 
of  those  basic  principles  and  techniques  learned  in  grades  nine  and  ten. 
Parliamentary  procedure,  for  example,  should  be  reviewed,  since  jun- 
iors will  begin  to  take  leadership  in  organizations  and  clubs.  Teachers 
should  introduce  impromptu,  extemporaneous,  and  memorized 
speeches.  This  work  can  be  correlated  with  the  regional  and  state 
speech  contests.  Every  student  should  give  at  least  three  prepared 
talks  before  the  class. 

The  purposes  of  the  speech  program  in  the  eleventh  grade  are 

1.  To  help  students  improve  speaking  and  listening  skills 
through  a  variety  of  short  speeches,  the  subjects  of  which 
have  been  clearly  defined  and  limited,  and  through  prac- 
tice in  group  discussions,  interviewing,  parliamentary  pro- 
cedure, and  oral  reading 

2.  To  teach  students  how  to  give  effective  impromptu,  extem- 
poraneous, and  memorized  speeches 

3.  To  give  students  exercises  in  purposeful  listening 

I.  Review  activities 

Students  should  continue  to  practice  good  habits  of  speaking  and 
listening  in 

1.  Oral  reading 

2.  Short  speeches 

3.  Parliamentary  procedure 

4.  Interviewing 

5.  Group  discussion,  which  can  be  correlated  with  American 
literature  as  in 

a.  Panel  discussions  of  literature 

(1)  The  American  ballad 

(2)  The  American  stage 

(3)  Folk  literature  of  the  Northwest 

b.  Group  discussion  of  ideas  expressed  in  aphorisms  or  in 
longer  quotations  from  literature 

(1)  "Imitation  is  suicide"- — Emerson 

(2)  "Not  what  we  give,  but  what  we  share, 

For  the  gift  without  the  giver  is  bare" — Lowell 

(3)  "Our  life  is  frittered  away  by  detail." — Thoreau 

II.  New  activities 

A.     The  impromptu  speech,  as 

1,  A  report  on  a  track  or  music  meet,  a  tournament,  or  a 
hunting  trip 
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2.  A  talk  at  a  pep  assembly  or  banquet 

3.  A  talk  on  a  favorite  literary  character 

B.    The  memorized  speech,  as 

1.  A  speech  to  give  or  receive  an  award 

2.  An  introduction  of  an  important  after-dinner  speaker  or 
assembly  speaker 

3.  A  welcome  to  an  important  person 

4.  An  original  oration  for  a  speech  contest 

The  extemporaneous  speech  (planned  but  not  memorized) 
in  which  the  student  attempts  to  persuade  others  to  read  a 
particular  book,  vote  for  a  certain  candidate,  or  support  a 
particular  cause 

Exercises  in  listening  for  specific  purposes,  as 

1.  To  remember  instructions  for  completing  an  assignment 

2.  To  remember  the  main  ideas  of  a  lecture  given  by  the 
teacher 

3.  To  learn  detailed  information  given  in  a  talk 

4.  To  determine  the  central  idea  of  a  speech  given  in  the 
assembly 

5.  To  enjoy  recordings  of  poetry 


C. 


D. 


E. 


Additional  exercises  in  pronunciation  and  enunciation, 
such  words  as 


using 


accurate 

deficit 

juvenile 

apparatus 

different 

literature 

applicable 

education 

maintenance 

arctic 

err 

mischievous 

attacked 

exquisite 

percolate 

auxiliary 

genuine 

perform 

because 

geography 

poem 

cello 

hundred 

poinsettia 

chasm 

idea 

probably 

column 

impotent 

really 

condolence 

incognito 

restaurant 

conversant 

incomparable 

status 

culinary 

influence 

superfluous 

debris 

interested 

surprise 

deference 

gondola 

theater 

F.     Training  in  vocabulary  building  and  usage 

Teach  students  to  increase  their  speaking  vocabularies 
through  careful  attention  to  words  as  conveyors  of  exact 
meaning.  Insist  on  correct  usage  in  all  oral  work.  See  Word 
Study,  Grade  Eleven. 
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WRITING 

To  the  Teacher 

The  overall  objective  of  the  writing  program  is  to  teach  students 
to  express  their  thoughts  clearly,  effectively,  and  correctly  in  written 
English.  Work  in  grammar,  spelling,  punctuation,  vocabulary,  and 
sentence  structure  should  contribute  to  this  general  objective.  Where 
particular  classes  have  special  writing  needs,  teachers  will  have  to 
adapt  material  to  meet  those  needs.  Obviously  there  is  little  point  in 
teaching  advanced  writing  to  students  who  do  not  thoroughly  under- 
stand the  paragraph  or  know  how  to  write  intelligent  letters. 

Most  of  the  fundamentals  of  grammar  have  been  placed  in  the 
freshman  and  sophomore  years.  The  junior  and  senior  years  have 
been  reserved  for  the  application  of  grammar  to  sentence  construction 
in  all  kinds  of  writing.  This  does  not  mean  that  freshmen  and  sopho- 
mores should  not  write,  but  that  the  program  is  designed  so  that  the 
last  two  years  can  be  used  for  polishing.  Freshmen  and  sophomore 
teachers  should  give  students  instruction  in  the  fundamentals  of  writ- 
ing; junior  and  senior  teachers,  some  little  finesse  with  language. 

Those  teachers  who  have  had  training  in  structural  linguistics  may 
want  to  augment  traditional  grammar  with  structural  grammar.  The 
aim  is  not  to  avoid  grammar  but  to  find  the  most  workable  system  of 
explaining  the  English  language  to  students.  In  either  case,  it  seems 
better  to  teach  inductively,  starting  with  examples  and  working  into 
rules.  Although  there  is  nothing  wrong  with  starting  with  a  gram- 
matical principle  and  then  illustrating  it,  a  far  more  effective  proce- 
dure is  to  have  students  find  for  themselves,  from  a  number  of  care- 
fully prepared  sentences,  the  principle  for  which  they  have  a  need. 

Emphasis  throughout  the  program  is  on  the  use  of  language  for 
written  communication.  Although  only  the  more  advanced  students 
may  understand  the  complexities  of  the  language,  all  students  should, 
by  graduation,  be  able  to  express  themselves  adequately  and  correctly. 
Students  should  write  often,  about  many  things,  beginning  with  those 
kinds  of  writing  they  are  most  apt  to  use  in  later  life. 

Appendix  X  contains  a  list  of  theme  topics.  Other  Appendixes 
helpful  to  teachers  of  writing  are  VIII,  Aids  for  Spelling  and  Vocabu- 
lary Study,  and  XI,  Manuscript  Form. 

Outline  of  the  Course 

The  purposes  of  the  writing  program  in  the  eleventh  grade  are 

1.    To  offer  students  numerous  opportunities  to  outline,  and 
to  write  precis,  letters,  poems,  and  various  types  of  themes 
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2.  To  give  students  a  thorough  review  of  grammar  and  usage 
and  to  help  them  improve  their  written  work  by  con- 
tinued emphasis  on  correct  punctuation,  correct  spelling, 
and  careful  word  choice 

3.  To  teach  students  to  recognize  and  use  verbals  effectively, 
especially  with  reference  to  improvement  of  sentence 
structure 

Composition 

This  year  students  should  write  many  kinds  of  themes.  They 
should  learn  to  adapt  their  styles  of  writing  to  specific  purposes  and 
specific  readers.  They  need  to  understand,  for  example,  that  a  straight 
news  article  about  a  particular  event  demands  one  kind  of  organiza- 
tion and  style,  and  that  an  entertaining  narrative  of  the  same  event 
demands  another. 

This  year  there  should  be  an  emphasis  on  variety  in  sentence  pat- 
terns and  sentence  beginnings. 

I.  Theme  activities 

For  all  writing  assignments,  emphasize 

1.  Limiting  the  subject  to  one  that  can  be  covered  in  the 
time  allowed 

2.  Keeping  details  in  order 

3.  Writing  complete  sentences 

4.  Developing  good  beginning  and  concluding  sentences 

5.  Using  variety  in  sentence  structure 

6.  Using  transition  words  to  combine  ideas 

7.  Proofreading  and  rewriting 

Teach 

A.     Many  short  themes 

1.  Narrations  and  descriptions,  as 

a.  Well-rounded  narratives  of  real  and  imaginary  events, 
anecdotes,  etc. 

b.  Careful  word  pictures  of  people  and  events,  interest- 
ing situations,  etc. 

2.  Expositions,  as 

a.  Definitions 

b.  Explanations  of  proverbs 

c.  Directions  on  how  to  do  things 

d.  Instructions  about  where  to  go  and  what  to  do 

e.  Evaluations 

3.  Factual  reports,  as 

a.    A  report  on  fire-fighting  equipment  in  our  town 
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b.  A  report  on  community-provided  recreational  facilities 
in  our  town  as  compared  to  those  of  neighboring  towns 

c.  A  report  on  repairs  needed  in  the  gymnasium 

4.  News  articles,  as 

a.  Articles  about  athletic  events 

b.  Articles  about  decisions  made  by  school  clubs 

c.  Articles  about  interviews  with  prominent  people 

d.  Articles  about  coming  events 

5.  Precis,  as 

a.  Precis  of  lectures  given  in  class 

b.  Precis  of  chapters  and  sections  of  textbooks  which  stu- 
dents are  studying  in  other  classes 

c.  Precis  of  magazine  articles  about  people,  events,  and 
ideas  important  to  students 

6.  Business  communications,  as 

a.  Letters  of  application 

b.  Letters  asking  for  recommendations 

c.  Letters  of  introduction 

d.  Telegrams  and  radiograms 

7.  Social  letters,  as 

a.  Letters  of  congratulation 

b.  Letters  of  condolence 

c.  Letters  of  introduction 

d.  Letters  of  appreciation  for  favors 

B.  One  long  paper,  as 

1.  A  biography  of  a  parent  or  relative 

2.  A  character  sketch  of  a  friend 

3.  A  paper  of  factual  information  about  a  profession  or  a 
trade 

4.  A  careful  explanation  of  a  local  problem 

C.  Some  creative  writing,  as 

1.  A  ballad,  a  lyric,  or  a  narrative  poem 

2.  Short  dramatizations,  e.g.,  a  skit  for  the  assembly 

3.  Radio  and  TV  scripts 

4.  Plays 

5.  Short  stories 

All  students  should  be  encouraged  to  do  some  creative  writ- 
ing. The  last  three  items  above  may  well  be  reserved  for  the 
more  talented  students,  who  should  be  encouraged  to  try  at 
least  one  long  piece  of  writing. 

See  Appendix  X  for  theme  topics,  Appendix  XI  for  manuscript 
forms 
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II.  Outlining 

Use  the  outline  form  established  in  grades  nine  and  ten  for  or- 
ganizing longer  themes.    Emphasize 

1.  Effective  arrangement  of  ideas  by  space  order,  time  order, 
etc. 

2.  Parallelism  in  the  outline  form 

3.  Correct  punctuation,  capitalization,  and  spelling 

III.  Word  Study 

A.     Vocabulary 

In  the  eleventh  grade  students  should  be  conscious  of  their 
own  vocabulary  needs  and  be  using,  independently,  dictionary 
skills  already  acquired.    Devote  class  time  to  discussions  of 


Formal  English 

Informal  English 

Colloquialisms 

Vulgarisms 

Provincialisms 

Euphemisms 

Slang 

Idiom 


Spend  considerable  time  on  the  pronunciation,  meaning  and 
usage  of  such  words  as 


accept,  except 
admittance,  admission 
affect,  effect 
allusion,  illusion 
avocation,  vocation 
whether,  weather 
disinterested,  uninterested 
emigrant,  immigrant 
eminent,  imminent 
hanged,  hung 
persecute,  prosecute 
respectfully,  respectively 
statue,  stature,  statute 
then,  than 
loose,  lose 

complement,  compliment 
consul,  council,  counsel 
contemptible,  contemptuous 
continual,  continuous 
credible,  creditable 
picture,  pitcher 


nor,  or 
passed,  past 
beside,  besides 
party,  person 
character,  reputation 
formerly,  formally 
latter,  later 
balance,  remainder 
quite,  quiet,  quit 
borrow,  lend,  loan 
both,  each 
likely,  liable,  apt 
in,  into 
imply,  infer 
in,  at 

adapt,  adopt 
adverse,  averse 
advise,  advice 
assent,  ascent 
censor,  censure 
conscience,  conscious 
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B.     Dictionary 

In  keeping  with  the  study  of  easily  confused  words,  emphasis 
in  dictionary  study  should  be  upon 

1.  Discrimination  in  use  of  word  meanings 

2.  Effective  use  of  the  unabridged  dictionary 


Grammar 

Diagnostic  tests  will  reveal  those  fundamentals  of  grammar 
and  usage  which  need  to  be  retaught.  This  year  teach  verbals. 

I.  Parts  of  speech 

A.  Nouns  and  pronouns 
Emphasize 

1.  Use  of  clauses,  phrases,  and  verbals  as  nouns 

2.  Use  of  the  pronoun  with  the  gerund  and  the  infinitive 

3.  Proper  use  of  who  and  whom 

4.  Use  of  pronouns  as  predicate  nominatives 

5.  Use  of  pronouns  as  objects  of  verbs  and  verbals 

6.  Use  of  pronouns  as  objects  in  propositional  phrases,  as 

a.  Just  between  you  and  me  (not  I)  it  doesn't  matter. 

b.  He  gave  it  to  Harry  and  me  (not  I). 

c.  He  walked  by  Jim  and  her  (not  she)  without  speaking. 

B.  Verbs 
Teach 

1.  Discrimination  in  the  use  of  the  active  and  passive  voice 

especially  in  writing  narratives 

2.  Linking  verbs  (especially  seem,  appear,  become,  look)  and 
their  complements 

3.  Progressive  and  emphatic  verb  forms  and  their  use 

4.  The  sequence  of  tenses  in  writing  narratives 

5.  Recognition  of  the  indicative  and  imperative  moods,  and 
of  special  forms  of  the  subjunctive  as 

a.  I  wish  I  were  .  .  . 

b.  I  move  the  meeting  be  adjourned. 

C.  Modifiers 
Emphasize 

1.  Use  of  clauses,  phrases,  and  verbals  as  adjectives  and  ad- 
verbs 

2.  Use  of  nouns  as  adjectives  and  adverbs 

—50— 


D.     Connectives 
Emphasize 

1.  Coordinate  and  subordinate  conjunctions 

2.  Careful    selection    of    conjunctions    to    give    the    intended 
meaning 

II.  The  sentence 

Teach  students  not  only  to  recognize  participles,  gerunds,  and 
infinitives  but  also  to  use  them  correctly  in  sentences.  Spend 
considerable  time  expanding  simple  verbals  into  verbal  phrases. 

Try  to  eliminate 

1.  Faulty  pronoun  reference 

a.  Harry  told  Fred  that  he  would  become  a  great  opera 
star,  (ambiguous  reference) 

b.  She  called  me  to  help  her  move  the  piano,  but  I  paid 
no  attention  to  it.    (indefinite  reference) 

c.  My  uncle  came  to  see  me  and  helped  with  the  work, 
which  pleased  me  greatly,    (broad  reference) 

d.  They  say  he  is  honest,    (broad  reference) 

2.  The  connecting  of  unrelated  ideas,  as 

a.  I  won  the  race,  and  I  like  chocolate  candy. 

b.  Mr.  Jones  is  my  teacher,  and  he  has  six  children. 

3.  Mixed  figures  of  speech,  as 

a.  Keep  your  shoulder  to  the   wheel   as   you   climb   the 
ladder  of  success. 

b.  He  sank  his  teeth  into  the  book  and  then  waded  into  it. 

4.  Dangling  and  misplaced  modifiers,  as 

a.  The  author  says  what  he  intends  to  do  in  the  first  para- 
graph,   (misplaced  modifier) 

b.  After    sitting    down,    the    juke-box    started    to    play, 
(dangling  modifier) 

c.  By  working  rapidly,  the  assignment  was  soon  finished, 
(dangling  modifier) 

5.  Excessive  coordination,  as 

a.  The  people  crowded  into  the  room,  and  the  air  was 
stuffy,  and  the  noise  made  me  nervous. 

b.  We  finished  the  game  and  we  went  home  and  we  were 
tired. 

6.  Shifts  in  point  of  view,  as 

a.  First  buy  the  equipment;  then  you  should  find  a  place 
to  work. 

b.  I  stayed  home  to  watch  TV,  which  was  so  blurry  you 
could  hardly  see  it. 
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7.  Improper  subordination  (putting  main  ideas  in  subordinate 
constructions) 

a.  I  was  walking  down  the  street  when  I  saw  the  fire 
trucks. 

b.  We  won  several  races  and  placed  in  all  field  events, 
thus  winning  the  meet. 

8.  Run-on  sentences,  comma-splices,  and  fragments 

Emphasize 

1.  Using  correlatives  correctly 

a.  He  was  not  only  kind  but  also  helpful. 

b.  Neither  you  nor  I  must  stay. 

2.  Using  appositives  and  verbal  phrases  to  eliminate  wordi- 
ness 

3.  Using  proper  sequence  of  tenses,  as 

a.  The  students  rise  as  the  assembly  speaker  enters   (not 
entered). 

b.  The  hunter  went  into  the  woods  and  there  saw   (not 
sees)  a  deer. 

Mechanics  of  Expression 
I.  Punctuation  and  capitalization 

Review  the  work  of  the  preceding  year. 
Emphasize 

1.  Use  of  the  comma  with  verbal  phrases,  parenthetical  ex- 
pressions, appositives,  non-restrictive  clauses  and  phrases 

2.  Use  of  the  colon  for  enumerations 

3.  Use  of  quotation  marks  for  dialogue 

4.  Use  of  the  dash  for  a  sudden  break  in  thought 

5.  Use  of  italics  in  quoting  foreign  words  and  phrases 

Teach  students  not  to  separate  subjects  from  verbs,  and  verbs 
from  complements  unless  there  are  interrupting  words,  phrases,  or 
clauses.  Guard  against  incorrect  use  of  the  colon.  In  "My  three 
friends  are  Joe,  Mary,  and  Jim"  the  word  are  is  not  followed  by 
a  colon.  In  "The  class  will  study  the  following  countries:  Bolivia, 
Ecuador,  and  Peru,"  the  colon  precedes  the  series. 
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II.  Spelling 

Help  students  achieve 

1.  Mastery  of  the  most  commonly  used  words  (see  Appendix 
VIII) 

2.  Understanding  of  how  words  are  built 

3.  Independence  in  the  use  of  the  dictionary 

4.  Responsibility  for  spelling  correctly  words  used  in  writing 

Utilize  spelling  lists  in  texts.    Refer  to  Appendix  VIII  for  other 
sources  of  spelling  lists. 


LITERATURE 

To  the  Teacher 

The  general  objective  of  the  program  in  literature  is  to  teach 
students  to  read,  to  understand  and  to  enjoy  literature.  The  teaching 
methods,  the  organization  of  the  course,  and  the  selection  of  literature 
for  study  should  all  contribute  to  this  objective. 

The  Study  Guide  has  been  planned  to  give  students  contact  with 
good  literature  of  the  past  and  present.  It  provides  for  both  extensive 
reading,  which  will  include  all  the  literary  types  and  a  great  variety 
of  stories  and  books,  and  for  intensive  study  of  at  least  one  book- 
length  classic — but  not  more  than  two — each  year.  Since  a  classic  may 
be  defined  as  a  literary  composition  which  has  gained  recognition  for 
its  writing  and  for  the  quality  of  its  ideas,  both  old  and  new  books  of 
recognized  merit  have  been  included  in  the  lists  of  recommended 
works.  The  teachers  in  each  school,  however,  should  agree  on  the 
literary  types  to  be  studied  intensively  in  each  grade,  so  that  the  stu- 
dents' experiences  will  be  enlarged  by  contact  with  different  types 
and  different  authors. 

There  are  two  equally  important  parts  of  the  literature  program: 
classroom  study  and  independent  reading.  In  classroom  study,  all  stu- 
dents read  the  same  selection  under  the  direction  of  the  teacher.  Such 
selections  are  chosen  to  acquaint  students  with  the  techniques  of  read- 
ing a  specific  literary  form,  to  help  students  read  a  selection  that  is  too 
difficult  for  them  to  read  alone,  and  to  help  them  comprehend  the 
author's  meaning  and  intention.  It  is  always  important  that  teachers 
help  students  relate  the  ideas  in  the  literary  works  to  their  own  ex- 
periences. In  most  cases  classroom  study  should  be  a  springboard  to 
independent  reading. 

Independent  reading  is  an  integral  part  of  the  course  and  should 
never  be  considered  "outside"  reading.  If  literature  is  to  be  a  perma- 
nent source  of  enjoyment  and  education,  a  student  must  learn  to  read 
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it  without  help  and  to  make  sound  judgments  about  what  he  reads. 
The  teacher's  role  is  to  stimulate  and  guide  each  child's  reading.  It  is 
imperative,  therefore,  that  teachers  familiarize  themselves  with  school 
and  community  library  materials.  Although  the  school  may  set  a  re- 
quirement for  the  minimum  number  of  books  to  be  read  each  year, 
students  should  be  encouraged  to  read  as  many  as  they  can.  Reports 
which  cause  students  to  react  to  books  are  good,  but  the  requirements 
should  not  be  so  difficult,  so  tedious,  that  the  students  are  discouraged 
from  reading.  Book  reports  can  be  made  interesting  by  allowing  stu- 
dents to  have  buzz  sessions  or  group  reports  on  books,  to  dramatize 
scenes  from  books,  to  make  book  jackets  with  blurbs  to  interest  others 
invading,  to  make  literary  maps,  and  to  give  sales  talks  on  books. 

Some  type  of  file,  which  can  be  passed  on  to  succeeding  teachers, 
is  a  convenient  method  of  keeping  a  record  of  the  independent  read- 
ing of  each  pupil.  If  the  record  shows  that  a  student  is  concentrating 
on  one  kind  of  book,  e.g.,  cowboy  stories  or  science  fiction,  he  should 
be  enticed  into  more  challenging  material.  Conferences  between  the 
teacher  and  each  pupil  are  indispensable  to  a  successful  program. 

Inexpensive  classroom  libraries  can  be  built  through  use  of  the 
Teen-Age  Book  Club  and  pocket-book  lists  for  teenagers,  and  through 
paper  bound  editions  of  standard  literature.  Appendix  XII  contains 
a  list  of  aids  for  book  selection;  Appendix  IX,  suggestions  for  the  teach- 
er's library.  There  are  lists  of  books  following  the  library  sections 
for  each  year. 

Outline  of  the  Course 

The  purposes  of  the  literature  program  in  the  eleventh  grade  are 

1.  To  encourage  students  to  read  widely,  especially  about 
American  heritage,  culture,  and  ideals 

2.  To  give  students  intensive  study  in  the  short  story,  the 
novel,  the  song,  the  simple  lyric,  and  the  magazine 

3.  To  help  students  appreciate  literature  through  understand- 
ing "irony,  metaphor,  and  important  allusion,  not  as  dec- 
oration, but  as  a  means  of  expressing  ideas."1 

4.  To  help  students  develop  better  reading  vocabularies  and 
better  reading  comprehension 

I.  Content 

Approximately  one-half  of  the  year  should  be  devoted  to  litera- 
ture. Focus  the  program  upon  enjoyment  and  understanding  of 
American  literature.  Since  the  short  story  is  America's  most  im- 
portant contribution  to  literature,  special  attention  should  be  given 
to  this  genre.  Although  a  basic  text  may  be  used,  supplementary 
material  from  other  anthologies,  short  story  and  play  collections, 
and  good  magazines  will  be  necessary. 


'The  Commission  on  the  English  Curriculum  of  the  National  Council  of  Teachers  of  English 
The  English  Language  Arts  in  the  Secondary  School.  1956.  p.  137. 
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A.  The  short  story 

1.  Stories  that  increase  understanding  of  American  life,  as 

a.  Stories  about  modern  problems 

b.  Stories  depicting  life  in  certain  regions  of  America 

c.  Stories  depicting  life  in  America's  past 

2.  Stories  b}^  authors  who  have  contributed  to  the  develop- 
ment of  the  short  story,  as 

a.  Irving  f.    London 

b.  Hawthorne  g-    Steele 

c.  Poe  h-  Cather 

,     m  i.    Steinbeck 

d.  Twain  n 

j.    Hemmgwav 

e-    Crane  k.  Faulkner 

Teachers  may  wish  to  teach  development  of  the  short  story  from 
Irving  to  Faulkner,  touching  upon  local  color,  romanticism,  real- 
ism, naturalism,  and  modern  trends.  Awareness  of  irony  as  a 
literary  device  is  essential  to  the  understanding  of  many  short 
stories. 

B.  The  novel,  as 

1.  Cather My  Antonia 

2.  Clark .The  Oxbow  Incident 

3.  Cooper The  Last  of  the  Mohicans 

4.  Crane The  Red  Badge  of  Courage 

5.  Faulkner The  Valiant 

6.  Hawthorne ..The  House  of  Seven  Gables 

7.  Lewis  - Arrowsmith 

8.  Melville Moby  Dick 

9.  Rolvaag Giants  in  the  Earth 

10.  Tarkington  „._ Alice  Adams 

11.  Wharton  — Ethan  Frome 

This  year  the  novel  should  be  studied  as  a  literary  genre. 

C.  The  magazine 

1.  News  magazines 

2.  Picture  magazines 

3.  General  magazines 

4.  Literary  magazines 

5.  Magazines  of  special  interest 

The  chief  objectives  of  magazine  study  are  to  help  students 
(1)  realize  the  impact  of  magazines  on  the  life  and  thought 
of  American  people,  (2)  learn  to  become  more  critical  and 
discriminating   readers    of   magazine   material,    (3)    evaluate 
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magazines  so  that  they  can  distinguish  the  better  magazines 
from  the  trivial  and  the  harmful.    The  unit  will  require  a 
survey  of  many  kinds  of  periodicals. 
See  Appendix  III,  Magazines  In  America 

D.  Poetry 

1.  Poems  that  appeal  to  young  people 

a.  Simple  lyrics,  both  old  and  new 

b.  Narrative  poetry  of  historical  or  regional  significance 

c.  Songs  of  American  folklore 

For  maximum  enjoyment  and  understanding  of  poetry,  stu- 
dents need  to  (1)  read  selections  of  both  old  and  modern 
poets,  (2)  read  selections  that  have  some  connection  with 
students'  lives  and  experiences,  (3)  read  independently  as  well 
as  in  class,  and  (4)  become  aware  of  poetic  imagery,  as  a 
means  of  understanding.  (Simile,  metaphor,  alliteration,  per- 
sonification, and  onomatopoeia  may  be  pointed  out  as  occasion 
demands.) 

2.  A  study  of  American  poetry  should  include  selections  from 
the  work  of  such  poets,  as 

a.  Poe  h.  Frost 

b.  Emerson  i.  Benet  (Stephen) 

c.  Lowell  j.  Sandburg 

d.  Holmes  k.  Lindsay 

e.  Whitman  1.  Masters 
g.  Millay  m.  Robinson 

f.  Dickinson  n.  Eliot 

E.  Drama,  as 

1.  Wilder Our  Town 

2.  Sherwood Abe  Lincoln  in  Illinois 

3.  Saroyan The  Beautiful  People 

4.  Osborne Point  of  No  Return 

5.  Schulberg Pharmacist's  Mate 

6.  Connelly Green  Pastures 

In  class  reading  of  one  or  more  plays,  students  should  learn 
the  skill  of  reading  plays  so  that  they  can  read  many  plays 
individually.  When  students  are  discussing  and  sharing  their 
reading  experiences  in  class,  the  alert  teacher  will  point  out 
such  concepts  as  the  difference  between  comedy  and  tragedy; 
such  critical  terminology  as  satire,  farce,  comedy  of  man- 
ners and  melodrama;  currents  in  the  development  of  modern 
drama,  as  the  trends  away  from  realism  and  toward  styliza- 
tion.  Students  may  find  in  drama  an  expression  of  criticism 
of  American  life.    Also  the  teacher  should  direct  class  dis- 
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cussion  so  that  students  will  approach  movies,  TV  and  radio 
drama,  and  recordings  of  plays  with  a  discriminating  and 
discerning  point  of  view. 

F.  Biography 

1.  Biographies  of  great  Americans 

2.  Autobiographies  by  great  Americans 

G.  The  essay 

1.  Formal  essays 

2.  Informal  essays 

Students  should  read  all  kinds  of  essays,  both  literary  and 
popular,  both  old  and  new. 

II.  Independent  reading 

Students'  independent  reading  in  the  eleventh  grade  should  con- 
tribute to  their  understanding  of  various  facets,  regional  and 
ideological,  of  American  life.  At  this  time,  the  break  from  juvenile 
literature  should  be  complete.  Students  who  are  below  grade 
level  in  reading  ability  can  grow  in  appreciation  and  understand- 
ing of  literature  by  reading  such  books  as  Lane's  Let  the  Hurri- 
cane Roar  and  Hemingway's  Old  Man  and  the  Sea.  Through  dis- 
cussion and  experience  students  should  continue  to  develop  the 
ability  to  read  in  depth:  to  find  ideas  in  such  books  as  Rolvaag's 
Giants  in  the  Earth,  Hawthorne's  The  Scarlet  Letter,  Melville's 
Moby  Dick,  and  Glasgow's  Vein  of  Iron;  to  see  the  differences  in 
such  works  as  Gale's  Miss  Lulu  Bett,  Patton's  Good  Morning,  Miss 
Dove,  and  Akins'  The  Old  Maid. 
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LIBRARY 

Since  efficient  use  of  the  library  is  essential,  not  only  to  scho- 
lastic success  in  high  school  and  in  college,  but  also  to  independent  con- 
tinuation of  intellectual  growth,  students  should  receive  effective  and 
systematic  instruction  in  all  skills  of  using  the  library.  Accordingly, 
the  Study  Guide  recommends  specific  skills  to  be  taught  at  each  level. 

Library  lessons  should  be  given  from  time  to  time  when  stu- 
dents need  certain  skills,  either  because  of  their  own  aggressive  curi- 
osity or  because  of  classroom  assignments.  For  the  former,  the  teach- 
er or  librarian  should  give  individual  instruction.  For  the  latter,  group 
instruction  is  more  efficient.  Any  library  instruction,  whether  in  the 
classroom  or  the  library,  should  be  followed  by  meaningful  practice. 

Appendix  IX  contains  suggestions  for  the  English  teacher's  library. 
Further  suggestions  and  aids  may  be  found  in  A  Suggested  Guide  for 
Montana  School  Libraries,  available  at  the  office  of  the  State  Superin- 
tendent of  Public  Instruction.  The  Standard  Catalog  for  High  School 
Libraries  recommends  reference  books  for  first  purchase. 

Teach  the  use  of 

1.  These  biographical  reference  books 

Who's  Who  in  America 

Kunitz Dictionary  of  American  Biography 

Kunitz American  Authors,  1600-1900 

2.  Indexes  to  literature 

Bruchen Subject  Index  to  Poetry 

Granger Short  Story  Index 

Granger ....Index  to  Poetry  and  Recitations 

3.  Handbooks  for  literature 

Cambridge  History  of  American  Literature 

Contemporary  American  Authors 

Literary  History  of  the  United  States 

Hart.... Oxford  Companion  to  American  Literature 

Millett — A  Short  History  of  American  Literature  based  on 
the  Cambridge  History  of  American  Literature 

4.  Dictionaries  of  usage, 

Concise  Oxford  Dictionary  of  Current  English 
Fowler A  Dictionary  of  Modern  English  Usage 

5.  Dictionaries  of  antonyms  and  synonyms 

Webster's  Dictionary  of  Synonyms 

Crabb's  English  Synonyms 

Roget's  Thesaurus  of  English  Words  and  Phrases 

6.  Critical  reviews  of  books  found  in  such  periodicals  as 
Book  Review  Digest  Harper's  Time 
Saturday  Review                Atlantic  Newsweek 

7.  Vertical  file  of  occupational  literature 
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GRADE  ELEVEN 
SUGGESTED  BOOK  LIST 


The  Novel 


Aldrich,  Bess  Streeter 

A  Lantern  in  Her  Hand 

Song  of  Years 

A  White  Bird  Flying 
Alien,  Harvey 

Bedford  Village 
Allen,  Merritt  Parmelee 

East  of  Astoria 

Johnny  Reb 

Make  Way  for  the  Brave 

Spirit  of  the  Eagle 
Arnold,  Elliott 

Blood  Brother 
Athcrton,  Gertrude 

The  Conqueror 
Augur,  Helen 

Tall  Ships  to  Cathay 
Barnes,  Margaret  Ayer 

Within  This  Present 
Bassett,  Sara  Ware 

Echoes  of  the  Tide 

The  White  Sail 

Within  the  Harbor 
Benet,  Stephen  Vincent 

Thirteen  O'Clock 
Best,  Mrs.  Allena  Champlain 

Homespun 
Best,  Herbert 

Not  Without  Danger 

Whistle,  Daughter,  Whistle 

Young  'XJn 
Binns,  Archie 

The  Land  Is  Bright 

Mighty  Mountain 
Bjorn,  Thyra 

Papa's  Wife 
Boyd,  James 

Drums 

Marching  On 

Shadow  of  Long  Knives 
Brean,  Herbert 

Hardly  a  Man  Is  Noiv  Alive 

Wilders  Walk  Away 
Buck,  Pearl 

The  Exile 

The  Fighting  Angel 

The  Good  Earth 

Kinfolk 

Peony 

Cannon,  Le  Grand 
Look  to  the  Mountain 

Carroll,  Gladys  Hasty 
As  the  Earth  Turns 
Landspell 
West  of  the  Hill 
White  Angels  Sing 


Cather,  Willa 

Death  Comes  for  the  Archbishop 

My  Antonia 

0  Pioneers 

Shadows  on  the  Rock 

Song  of  the  Lark 
Caudill,  Rebecca 

Tree  of  Freedom 
Chase,  Mary  Ellen 

Mary  Peters 

Silas  Crockett 

Windswept 
Churchill,  Winston  (American  novelist) 

The  Crisis 

The  Crossing 

Richard  Carvell 
Clark,  Walter  Van  Tilburg 

The  Oxbow  Incident 

The  Track  of  the  Cat 
Coatsworth,  Elizabeth  Jane 

The  Enchanted 

Here  I  Stay 
Colver,  Anna 

Listen  the  Voices 

Theodosia  Burr 
Cooper,  James  Fenimore 

The  Deerslayer 

Last  of  the  Mohicans 

The  Spy 

Dahl,  Borghikl 

The  Daughter 

Karen 
Dana,  D.  H. 

Tzvo  Years  Before  the  Mast 

Davenport,  Marcia 
Valley  of  Decision 

Derleth,  August  W. 
Strange  Ports  of  Call 

Edmonds,  Walter  Dumaux 
Chad  Hanna 

Drums  Along  the  Mohawk 
Rome  Haul 
Young  Ames 

Faulkner,  William 
Sartoris 
The  Valiant 

Ferber,  Edna 
Cimarron 
Giant 
Great  Son 
Saratoga  Trunk 
Show  Boat 
So  Big 

Field,  Rachel 
And  Now  Tomorrozv 
All  This  and  Heaven,  Too 
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Fisher,  Dorothy  Canfield 

The  Bent  Tivig 

The  Deepening  Stream 

Seasoned  Timber 
Forester,  Cecil  Scott 

Beat  to  Quarters 

Captain  from  Connecticut 

Commodore  Homblower 

Flying  Colors 

The  Good  Shepherd 
Fuller,  lola 

Loon  Feather 
Gale,  Zona 

Miss  Lulu  Bett 
Gallico,  Paul  William 

Mrs.  'Arris  Goes  to  Paris 

The  Snow  Goose 
Garth,  David 

Gray  Canaan 
Gcbler,  Ernest 

Plymouth  Adventure 
Glasgow,  Ellen 

Barren  Ground 

Vein  of  Iron 

Voice  of  the  People 
Guthrie,  A.  B. 

The  Way  West 
Hawthorne,  Nathaniel 

The  House  of  Seven  Gables 

The  Marble  Faun 

The  Scarlet  Letter 
Heinlein,  Robert  Anson 

Star  Beast 

Starman  Jones 
Hemingway,  Ernest 

The  Old  Man  and  the  Sea 
Hergesheimer,  Joseph 

Java  Head 
Hcrsey,  John 

A  Bell  for  Adam 

Hiroshima 
Hobart,  Alice  Tisdale 

Serpent  Wreathed  Staff 
Jackson,  Helen  Hunt 

Ramona 
Krey,  Laura 

And  Tell  of  Time 
Le  Farge,  Oliver 

Laughing  Boy 
Lancaster,  Bruce 

Guns  in  the  Forest 

No  Bugles  Tonight 

Scarlet  Patch 

The  Secret  Road 

Lewis,  Sinclair 

Arrowsmith 

Babbitt 

Main  Street 
Maclnnes,  Helen   (Highet,  Helen) 

Above  Suspicion 

Neither  Five  nor  Three 

Pray  for  a  Brave  Heart 
Melville,  Herman 

Billy  Budd 

Moby  Dick 

Oomoo 

Typec 


Morrow,  Honore  Willsie 
Forever  Free 
Let  the  King  Bczvare 
On  to  Orcnon 

With  Malice  Toward  None 
Yonder  Sails  the  Mayflower 

Mitchell,  Margaret 
Gone  With  the  Wind 

Nathan,  Robert 

Portrait  of  Jenny 

Sea  Gull's  Cry 
Newmann,  Daisy 

Diligence  in  Love 
Nordhoff,  Charles,  and  Hall,  Norman 

Hurricane 

Men  Against  the  Sea 

Mutiny  on  the  Bounty 

Pearl  Lagoon 

Pitcairn  Island 

Page,  Thomas  Nelson 
Red  Rock 
Tree  of  Liberty 

Parkman,  Francis 
The  Oregon  Trail 

Rawlings,  Marjorie  Kinnan 
The  Sojourner 
South  Moon  Under 
The   Yearling 

Roberts,  Kenneth 

Arundel 

Captain  Caution 

Lively  Lady 

Northwest  Passage 

Oliver  Wiswell 

Rabble  in  Arms 
Rolvaag,  Ole 

Giants  in  the  Earth 

Peder  Victorious 
Sandoz,  Mari 

Miss  Marrissa,  Doctor  of  the  Gold  Trail 
Saroyan,  William 

Human  Comedy 

Stuart,  Jesse 

Taps  For  Private  Tussie 

Tarkington,  Booth 
Alice  Adams 
Magnificent  Atnbersons 

Thane,  Elswyth 
Dawn's  Early  Light 

Twain,  Mark 

Huckleberry  Finn 
Walker,  Mildred 

Brewer's  Big  Horses 

Curlew's  Cry 

Medical  Meeting 

The  Quarry 

Southwest  Comer 

Winter  Wheat 

Wouk,  Herman 
The  Caine  Mutiny 

West,  Jessamyn 

Friendly  Persuasion 
Witch  Diggers 

Wharton,  Edith 
Ethan  Frame 
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White,  Stewart  Edward 
The  Blazed  Trail 
The  Folded  Hills 
The  Riverman 


Wilder,  Thornton 

The  Bridge  of  San  Luis  Rey 
Wister,  Owen 

The  Virginian 

Biography  and  Other  Non-fiction 


Adamic,  Louis 

My  American 
Aldrich,  Richard  S. 

Gertrude  Laurence  As  Mrs.  A. 
Allen,  Fred 

Treadmill  to  Oblivion 
Antin,  Mary 

The  Promised  Land 
Benchley,  Robert  C. 

Benchley  Beside  Himself 

Inside  Benchley 
Eok,  Edward 

The  Americanization  of  Edward  Bolt 
Bowen,  Catherine  Drinker 

i'ankee  from  Olympus 
Brooks,  VanWyck 

The  World  of  Washington  Irving 
Carson,  Rachel 

The  Sea  Around  Us 
Cornell,  Katharine 

/  Wanted  to  Be  an  Actress 
DeMille,  Agnes 

Dance  to  the  Piper 
Douglas,  William  O. 

Beyond  the  High  Himalayas 

North  from  Malaya 
Ellsberg,  Edward 

Men  under  the  Sea 
Forbes,  Kathryn 

Mama's  Bank  Account 

I  Remember  Mania 
Franklin,  Benjamin 

Autobiography 
Garland,  Hamlin 

Son  of  the  Middle  Border 
Gunther,  John 

Inside  U.  S.  A. 

Roosevelt  in  Retrospect 
Heiser,  Victor 

An  American  Doctor's  Odyssey 
Jacobs,  Leurs 

The  Rise  of  the  American  Film 


Kelly,  Emmet 

Clown 
Lindbergh,  Charles  A. 

The  Spirit  of  St.  Louis 
Marie-Jeanne 

Opera  Ballerina 
Mauldin,  Bill 

Up  Front 
Meigs,  Cornelia 

Invincible  Louisa 
Michener,  James  A. 

The  Voice  of  Asia 
Murrow,  Edward  R. 

This  I  Believe 
Pyle,  Ernie 

Brave  Men 
Richter,  Conrad 

The  Sea  of  Grass 
Richcnbacker,   Eddie 

Seven  Who  Came  Through 
Riis,  Jacob 

Syrian  Yankee 
Sandburg,  Carl 

Abe  Lincoln  Grows  Up 

Abraham  Lincoln:  The  Prairie  Years 

Abraham  Lincoln:  The  War  Years 

The  American  Songbag 
Stuart,  Jesse 

The  Thread  That  Runs  So  True 
Thoreau,  Henry  David 

W aid  en 

Thurber,  James 

The  Thurber  Carnival 

Tregaskis,  Richard 
Gudalcanal  Diary 

VanDoren,  Carl 
Benjamin  Franklin 

Washington,  Booker  T. 
Up  From  Slavery 

White,  William  L. 

They  Were  Expendable 


Anderson,  Maxwell 

High  Tor 

Winterset 

Valley  Forge 
Atkins,  Zoe 

The  Old  Maid 
Barry,  Philip 

Holiday 

Chase,  Mary 
Harvey 
Mrs.  McThing 

Connelly,  Marcus 
Green  Pastures 


Drama 

Coxe,  Louis  O. 
Billy  Budd 

Ferber,  Edna,  and  Kaufman,  George 
Stage  Door 

Fields,  Jospeh,  and  Chodorov,  Jerome 

Junior  Miss 
Fields,  Joseph 

My  Sister  Eileen 
Haines,  William  Wister 

Command  Decision 
Hammerstein,  Oscar 

Carousel 

Oklahoma 
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Hart,  Moss 

Light  up  the  Sky 
Hart,  Moss,  and  Kaufman,  George 

You  Can't  Take  It  With  You 
Heggen,  Thomas 

Mr.  Roberts 
Hellman,  Lillian 

The  Little  Foxes 
Heyward,  Dorothy 

Porgy 
Howard,  Sidney 

They  Knew  What  They  Wanted 

Yellow  Jacket 
Inge,  William 

Come  Back,  Little  Sheba 
Kesselring,  Joseph 

Arsenic  and  Old  Lace 
Kaufman,  George,  and  Hart,  Moss 

The  Man  Who  Came  to  Dinner 

Kingsley,  Sidney 

Darkness  at  Noon 

Dead  End 

Men  in  White 
Laurents,  Arthur 

Home  of  the  Brave 
Lavery,  Emmet 

Magnificent  Yankee 

Lawrence,  J. 
Inherit  the  Wind 


Lindsey,  Howard 
Life  with  Father 
Life  with  Mother 

MacLeish,  Archibald 
/.  B.  a  Play  in  Verse 

McCullers,  Carson 

Member  of  the  Wedding 
Miller,  Arthur 

All  My  Sons 

Crucible 

Death  of  a  Salesman 
Odets,  Clifford 

Golden  Boy 
O'Neill,  Eugene 

Ah,  Wilderness 

Emperor  I  ones 

The  Flairy  Ape 
Rodgers,  Richard,  and  Hammerstein,  Oscar 

South  Pacific 
Saroyan,  William 

The  Beautiful  People 
Sherwood,  Robert  E. 

Abe  Lincoln  in  Illinois 
Wilder,  Thornton 

The  Matchmaker 

Our  Town 

The  Skin  of  Our  Teeth 
Williams,  Tennessee 

Glass  Menagerie 


Short  Story  Collections 


Aswell,  Mary 

It's  A  Women's  World 

Aymer,  Gordon 
A  Treasury  of  Sea  Stories 

Benet,  Stephen 
Selected  Works  of  Stephen  Vincent 

Cerf,  Bennett 
Modem  American  Short  Stories 

Clark,  Frances 

Valiant  Dogs 
Daly,  Maureen 

My  Favorite  Stories 

Foley,  Martha 

The  Best  American  Short  Stories 

Garland,  Hamlin 

Main  Travelled  Roads 
Gordon  and  Tate 

The  House  of  Fiction 

Harper's 

The  Harper  Prize  Short  Stories 

Harte,  Bret 

The  Best  of  Bret  Harte 

Hawthorne,  Nathaniel 
Hawthorne's  Short  Stories 

Hemingway,  Ernest 
Green  Hills  of  Africa 

Henry,  O. 

The  Four  Million 

Hitchcock,  Alfred 

The  Fireside  Book  of  Suspense 


Jensen,  Paul 

The  Fireside  Book  of  Flying  Stones 

Jessup,  Alexander 

The  Best  American  Humorous  Short  Stones 

Kielty,  Bernadine 
A  Treasury  of  Short  Stories 

Lardner,  Ring 
How  To  Write  Short  Stories 

London,  Jack 

Best  Short  Stories 

Maugham,  W.  S. 
Tellers  of  Tales 

New  Yorker 
Short  Stories  From  the  New  Yorker 

O'Brien,  Edward 

The  Best  Short  Stories 

O.  Henry  Memorial  Award  Prise  Stories 

Poe,  E.  A. 
Tales 

Posselt,  Eric 

The  World's  Greatest  Christmas  Stories 

Rawlings,  Marjorie 

When  The  Wippoorwill 

Saturday  Evening  Post 

The  Saturday  Evening  Post  Stories 

Schramm,  Wilbur 
Great  Short  Stories 

Scoggin,  Margaret 
Battle  Stations 
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GRADE  TWELVE 
SPEECH 

To  the  Teacher 

The  overall  objective  of  the  speech  program  is  to  teach  students 
to  express  their  thoughts  clearly,  precisely,  and  courteously  in  oral 
English.  Students  must  learn  the  skills  of  speech,  e.g.,  voice  control, 
pronunciation,  enunciation,  articulation,  and  fluency.  They  must  learn 
about  language,  e.g.,  the  denotation  and  connotation  of  words,  the  lev- 
els of  English  usage,  the  power  of  language  to  sway  opinion.  They  must 
learn  to  organize  and  develop  their  ideas  for  informal  and  formal 
speeches.  Training  in  listening  is  a  correlate  of  training  in  speaking. 
Students  should  become  increasingly  aware  of  the  importance  of 
polite,  accurate,  and  purposeful  listening. 

The  Study  Giude,  in  accordance  with  the  Commission  on  the  Eng- 
lish Curriculum,  presents  a  program  in  which  speech  "takes  its  place 
among  the  offerings  of  the  total  program  in  the  English  language  arts, 
hoping  to  bring  about  in  this  way  a  close  interrelationship  among  the 
various  aspects  of  the  program  in  communication  arts."1  The  Guide 
contains  exercises  for  speech  improvement,  but  such  practice  will  be 
ineffectual  unless  attention  is  given  to  speech  and  listening  in  every 
class  activity.  Teachers  who  allow  pupils  to  mumble  or  to  give  vague, 
careless  statements  in  answering  questions  and  contributing  to  class 
discussions  will  fail  in  teaching  speech,  no  matter  how  carefully  they 
coach  platform  speaking.  To  establish  standards  for  oral  work,  teach- 
ers may  wish  to  concentrate  on  speech  for  a  period  of  time.  These 
standards  should  then  be  reaffirmed  and  maintained  in  all  class  work. 
Speech  training,  incidental  or  planned,  should  be  a  part  of  every 
unit. 

The  Study  Guide  does  not  attempt  to  enter  the  special  fields  of 
drama,  radio,  debate  and  other  related  activities.  These  are  considered 
areas  for  elective  subjects  or  the  co-curricular  activities. 

Appendix  V  contains  a  number  of  suggestions  and  references  for 
the  teaching  of  speech.  However,  English  teachers  without  training 
in  speech  should  endeavor  to  take  summer  courses.  Other  appendixes 
helpful  to  teachers  of  Speech  are  VI,  Audio-Visual  Aids;  VII  Free  or 
Inexpensive  Aids  for  the  English  Teacher;  and  I  through  IV,  the  sam- 
ple units. 


'The  Commission  of  the  English   Curriculum,   The  English  Language  Arts  in  the  Secondary 
School,  p.  203. 
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Outline  of  the  Course 

This  year  should  provide  opportunities  for  students  to  realize  full 
employment  of  the  speech  skills  they  have  already  learned.  Those 
with  special  talent  and  interest  should  be  encouraged  to  participate 
in  such  extra-curricular  activities  as  drama,  debate,  and  speech  con- 
tests. Each  student  should  have  at  least  three  opportunities  to  speak 
before  the  class. 

The  purposes  of  the  speech  program  in  the  twelfth  grade  are 

1.  To  help  students  cement  speaking  and  listening  skills 
through  a  variety  of  impromptu,  extemporaneous,  and 
memorized  speeches,  and  through  further  practice  in  group 
discussions,  interviewing,  parliamentary  procedure,  and 
oral  reading 

2.  To  teach  students  to  give  speeches  from  manuscript 

3.  To  teach  students  to  give  critical  analyses  based  on  care- 
ful reading  and  listening 

I.  Review  activities 

Students  should  continue  to  practice  good  habits  of  speaking  and 
listening  in 

1.  Oral  reading 

2.  Parliamentary  procedure 

3.  Interviewing 

4.  Group  discussion 

5.  Impromptu,  extemporaneous,  and  memorized  speaking  as 

a.  Announcements  of  coming  events 

b.  Directions 

c.  Explanations  of  school  regulations 

d.  Acceptances  of  scholarship,  music,  and  athletic  awards 

e.  Introductions  of  speakers 

II.  New  activities 

A.  Speeches  from  manuscript  (possibly  for  radio  or  the  school's 
public  address  system),  as 

1.  A  sales  talk  for  a  student  activity 

2.  A  plea  for  public  support  of  a  service  project  such  as 
March  of  Dimes  or  Red  Cross 

B.  Comprehensive  book  and  magazine  reports,  involving  reading 
to  gather  information,  taking  notes,  making  a  bibliography, 
and  making  an  outline 

C.  Exercises  in  critical  listening 

Seniors  are  mature  enough  to  learn  to  distinguish  facts  from 
false  propaganda,  genuine  sentiment  and  sincerity  from  sen- 
timentality.   Assignments  might  be 
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1.  A  critical  analysis  of  a  political  speech 

2.  A  critical  report  on  a  radio  or  TV  program,  or  on  radio  or 
TV  advertising 

3.  A  critical  review  of  a  debate 

D.     Exercises  in  pronunciation  and  enunciation,  using  such  words 
as 


E. 


acumen 

facade 

miniature 

agenda 

facsimile 

Mozart 

apropos 

faux  pas 

museum 

bona-fide 

finale 

naive 

chaos 

finis 

panacea 

chastisement 

flaccid 

peremptory 

contrary 

futile 

perspiration 

connoisseur 

genealogy 

posthumous 

dirigible 

herculean 

precedence 

dramatis  personae 

integral 

preferable 

ensemble 

irreparable 

repertoire 

epitome 

irrevocable 

sacrilegious 

equitable 

Italian 

suite 

errata 

long-lived 

table  d'hote 

esprit  de  corps 

machination 

ultimatum 

Training  in  vocabulary  building  and  usage 

Teach  students  to  increase  their  speaking  vocabularies 
through  careful  attention  to  words  as  conveyors  of  exact 
meaning.  Insist  on  correct  usage  in  all.  oral  work.  See  Word 
Study,  Grade  Twelve. 


WRITING 


To  the  Teacher 

The  overall  objective  of  the  writing  program  is  to  teach  students 
to  express  their  thoughts  clearly,  effectively,  and  correctly  in  written 
English.  Work  in  grammar,  spelling,  punctuation,  vocabulary,  and 
sentence  structure  should  contribute  to  this  general  objective.  Where 
particular  classes  have  special  writing  needs,  teachers  will  have  to 
adapt  material  to  meet  those  needs.  Obviously  there  is  little  point  in 
teaching  advanced  writing  to  students  who  do  not  thoroughly  under- 
stand the  paragraph  or  know  how  to  write  intelligent  letters. 

Most  of  the  fundamentals  of  grammar  have  been  placed  in  the 
freshman  and  sophomore  years.  The  junior  and  senior  years  have 
been  reserved  for  the  application  of  grammar  to  sentence  construc- 
tion in  all  kinds  of  writing.    This  does  not  mean  that  freshmen  and 
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sophomores  should  not  write,  but  that  the  program  is  designed  so 
that  the  last  two  years  can  be  used  for  polishing.  Freshmen  and  sopho- 
more teachers  should  give  students  instruction  in  the  fundamentals  of 
writing;  junior  and  senior  teachers,  some  little  finesse  with  language. 

Those  teachers  who  have  had  training  in  structural  linguistics 
may  want  to  augment  traditional  grammar  with  structural  grammar. 
The  aim  is  not  to  avoid  grammar  but  to  find  the  most  workable  sys- 
tem of  explaining  the  English  language  to  students.  In  either  case, 
it  seems  better  to  teach  inductively,  starting  with  examples  and  work- 
ing into  rules.  Although  there  is  nothing  wrong  with  starting  with  a 
grammatical  principle  and  then  illustrating  it,  a  far  more  effective 
procedure  is  to  have  students  find  for  themselves,  from  a  number  of 
carefully  prepared  sentences,  the  principle  for  which  they  have  a  need. 

Emphasis  throughout  the  program  is  on  the  use  of  language  for 
written  communication.  Although  only  the  more  advanced  students 
may  understand  the  complexities  of  the  language,  all  students  should, 
by  graduation,  be  able  to  express  themselves  adequately  and  correctly. 
Students  should  write  often,  about  many  things,  beginning  with  those 
kinds  of  writing  they  are  most  apt  to  use  in  later  life. 

Appendix  X  contains  a  list  of  theme  topics.  Other  appendixes 
helpful  to  teachers  of  writing  are  VIII,  Aids  for  Spelling  and  Vocabu- 
lary Study,  and  XI,  Manuscript  Form. 

Outline  of  the  Course 

Since  the  writing  courses  of  the  three  preceding  years  have  laid 
a  foundation  for  competent  use  of  language,  the  purpose  of  the  writ- 
ing program  in  the  twelfth  grade  are 

1.  To  offer  students  numerous  opportunities  to  write  many 
different  kinds  of  themes  and  letters 

2.  To  help  students  use  clear,  correct,  and  effective  sentences 
in  speech  and  writing 

3.  To  give  students  a  thorough  review  of  grammar,  mechan- 
ics, and  usage 

4.  To  encourage  students  to  become  self-reliant  in  using  li- 
brary materials,  in  building  their  own  vocabularies^  in 
analyzing  their  own  thinking,  and  in  expressing  their  own 
ideas 


Before  the  writing  program  is  initiated,  the  needs  of  the  class 
should  be  ascertained  by  a  series  of  diagnostic  tests.  Individual  stu- 
dents should  be  encouraged  to  assume  responsibility  for  their  own 
improvement.    Students  should  write,  write,  and  write  about  ideas, 


places,  people,  and  things  that  are  intriguing  and  significant  to  them. 
They  should  also  master  the  practical  kinds  of  communications  that 
will  be  demanded  of  them  as  adults.   For  help  with  slower  students, 
see  Appendix  XIV,  Suggestions  for  a  Terminal  Course  for  Twelfth 
Grade  English. 

I.  Theme  activities 

For  all  writing  activities,  emphasize 

1.  Limiting  the  subject  to  one  that  can  be  covered  in  the 
time  allowed 

2.  Keeping  details  in  order 

3.  Writing  complete  sentences 

4.  Developing  good  beginning  and  concluding  sentences 

5.  Using  variety  in  sentence  structure 

6.  Using  transition  words  to  combine  ideas 

7.  Proofreading  and  rewriting 

Teach 

A.  Utilitarian  writing,  as 

1.  Business  letters  of  all  kinds 

2.  Objective  reports  of  first-hand  investigations,  as 

a.  A  report  on  fire  hazards  in  our  town 

b.  A  report  to  a  friend  on  the  condition  of  a  second-hand 
car  up  for  sale 

c.  A  report  on  traffic  regulations  in  our  town 

3.  Reports  of  interviews 

4.  News  articles 

5.  Advertisements  of  school  and  community  entertainments 

6.  News  reports  and  announcements 

7.  Announcements  concerning  coming  events 

8.  Directions  for  making  things,  doing  things,  handling  situa- 
tions, traveling  to  remote  places,  etc. 

B.  Persuasive  letters  and  articles,  as 

1.  Articles  attempting  to  secure  school  and  community  sup- 
port for  plans  and  projects 

2.  Letters  to  friends  trying  to  persuade  them  to  join  in  par- 
ticular work  and  recreation  activities 

3.  Articles  analyzing  difficulties  and  problems  in  the  school 
and  community,  and  suggesting  changes 

C.  Critical  writing,  as 

1.    Analyses  of  propaganda  techniques  in  magazines  and  news- 
papers 
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2.  Criticisms  of  the  points  of  view  of  leading  political,  liter- 
ary, and  social  leaders,  as 

a.  An  answer  to  Dr.  Albert  Schweitzer's  argument  against 
further  testing  of  atomic  bombs 

b.  A  criticism  of  the  President's  plan  for  unification  of  the 
Armed  Forces 

3.  Criticisms  of  one  another's  papers  and  speeches 

4.  Criticisms  of  ideas  in  literature 

D.  One  long  paper,  as 

1.    A  detailed  analysis  of  a  local  problem,  involving 

a.  Interviewing 

b.  Letter  writing 

c.  Reading  extensively  in  magazines,  documents,  diaries, 
etc. 

d.  Organizing  material  into  a  logical  outline 

e.  Writing  the  paper,  using  footnotes 

f.  Writing  a  bibliography  listing  the  sources  of  informa- 
tion 

Refer  to  Appendix  XI  for  an  outline  of  manuscript  forms 

E.  Some  creative  writing 

See  Grade  Eleven,  Writing,  Section  C. 

II.  Outlining 

Use  the  outline  forms  established  in  the  previous  grades.    (See 
grade  11) 

III.  Word  study 

A.  Vocabulary 

Students  increase  their  vocabularies  by  reading  extensively 
and  paying  close  attention  to  new  words.  Encourage  each 
senior  to  keep  his  own  vocabulary  notebook  and  to  study 
words  independently. 

Stress  use  of  words  which  say  precisely  what  is  meant. 

B.  Dictionary 

Review  the  work  of  the  previous  year.  Encourage  each  senior 
to  own  a  dictionary 
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Grammar 

This  year  students  should  spend  time  improving  the  quality 
of  their  written  and  spoken  sentences.  Correct  use  of  grammar  in 
both  oral  and  written  work  should  be  stressed.  This  may  be  the  last 
time  some  students  will  have  instruction  in  correct  usage. 

I.  Parts  of  speech 

Since  recognition  and  usage  have  been  taught  previously,  a  re- 
view, as  intensive  and  extensive  as  the  need  indicates,  is  all  that 
is  necessary.  A  diagnostic  test  at  the  beginning  of  the  year  will 
indicate  student  weaknesses.  The  emphasis  should  be  on  usage  in 
all  oral  and  written  communications. 

II.  The  sentence 

Work  hard  to  eliminate  the  following  sentence  errors. 

1.  Over-coordination   by   stringing    sentences    together    with 
and,  but,  and  so 

2.  Short,  choppy  sentences,  unless  used  for  a  purpose 

3.  Shifts  from  one  construction  to  another,  as 

a.  San  Francisco  welcomed  us,   and  the  mayor   enjoyed 
showing  everyone  where  to  go.  (person) 

b.  Take  your  umbrella.  They  will,  be  needed  today,  (num- 
ber) 

c.  He  wrote  his  test  and  then  gets  up  and  leaves,   (tense) 

4.  Faulty  pronoun  reference,  as 

a.  My  father  is  a  court  reporter.  That  is  a  profession  I  am 
interested  in.    (implied) 

b.  Jane   told   Mary   that   she    had    won   the   prize,    (am- 
biguous) 

5.  Dangling  modifiers  and  misplaced  modifiers,  as 

a.  Having  straightened  up  our  room,  the  house  was  clean, 
(dangling) 

b.  I  planned  on  the  next  day  to  write  my  test,  (misplaced) 

6.  Faulty  parallelism,  as 

a.  During  World  War  II  he  had  been  in  Europe,  fought 
in  Italy,  and  was  given  many  medals. 

b.  I  debated  whether  I  should  give  the  beggar  money  or 
to  offer  him  food. 

7.  Incorrect  connectives,  as 

a.  He  acted  like  he  didn't  care. 

b.  He  bought  the  radio  off  of  his  friend. 

8.  Incorrect  use  of  when  and  where  in  definitions,  as 

a.  A   geyser  is   where   the   water  shoots   up    out   of   the 
ground. 

b.  A  noun  is  when  you  have  a  person,  place,  or  thing. 
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9.    Run-on   sentences,   comma-splices,   and   fragments,   which 

are  inexcusable  in  senior  papers 
10.    Carelessness  in  choice  of  words 

Teach  students  that  writing  can  be  improved  by 

1.  The  use  of  a  variety  of  sentence  beginnings,  as 

a.  Because  the  child  was  afraid,  he  hid  in  the  closet, 
(adverb  clause) 

b.  Quickly  he  ran  to  the  rescue,    (adverb) 

c.  To  carry  a  bushel  of  potatoes  is  not  easy,    (infinitive) 

d.  In   this    case    I    recommend    leniency,     (prepositional 
phrase) 

2.  The  use  of  verbals,  as 

a.  Before  leaving,  thank  your  hostess. 

b.  To  thank  your  hostess  for  her  hospitality  is  a  mark  of 
good  manners. 

3.  The  use  of  appositives,  as 

a.  Jack  London,  author  of  Call  of  the  Wild,  had  an  ad- 
venturous life. 

b.  That  was  Joe,  my  best  friend. 

4.  The  use  of  compound  elements,  as 

a.  Later  John  wrote  his  theme  and  gave  his  report. 

b.  He  wrote  his  theme  and  then  proofread  it. 

5.  The  use  of  balanced  sentences,  as 

a.  Making  resolutions  is  easy;  keeping  them  is  difficult. 

b.  Mary  likes  swing;  I  prefer  jazz. 

6.  The  use  of  periodic  sentences,  as 

a.  After  she  had  yawned  and  complained,  she  got  out  of 
bed. 

b.  In  the  distance,  outlined  against  the  clear  blue  sky, 
were  the  snow-capped  mountains. 

7.  The  use  of  the  active  voice  for  terseness  and  forcefulness 

8.  The  use  of  proper  subordination 

9.  The  use  of  dialogue 
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Mechanics  of  Expression 

I.  Punctuation  and  capitalization 
Review. 
Teach  refinements  in  the  use  of  these  punctuation  marks 

1.  Comma 

2.  Semicolon 

3.  Quotation  marks  (single  and  double) 

4.  Colon 

5.  Parentheses 

6.  Dash 

7.  Brackets 

8.  Ellipsis 

II.  Spelling 

Review  the  fundamental  rules  of  spelling. 

Master  the  simple  troublemakers  (see  Appendix  VIII). 


LITERATURE 

To  the  Teacher 

The  general  objective  of  the  program  in  literature  is  to  teach  stu- 
dents to  read,  to  understand  and  to  enjoy  literature.  The  teaching 
methods,  the  organization  of  the  course,  and  the  selection  of  literature 
for  study  should  all  contribute  to  this  objective. 

The  Study  Guide  has  been  planned  to  give  students  contact  with 
good  literature  of  the  past  and  present.  It  provides  for  both  extensive 
reading,  which  will  include  all  the  literary  types  and  a  great  variety 
of  stories  and  books,  and  for  intensive  study  of  at  least  one  book- 
length  classic — but  not  more  than  two — each  year.  Since  a  classic  may 
be  defined  as  a  literary  composition  which  has  gained  recognition  for 
its  writing  and  for  the  quality  of  its  ideas,  both  old  and  new  books  of 
recognized  merit  have  been  included  in  the  lists  of  recommended 
works.  The  teachers  in  each  school,  however,  should  agree  on  the 
literary  types  to  be  studied  intensively  in  each  grade,  so  that  the  stu- 
dents' experiences  will  be  enlarged  by  contact  with  different  types 
and  different  authors. 

There  are  two  equally  important  parts  of  the  literature  program: 
classroom  study  and  independent  reading.  In  classroom  study,  all 
students  read  the  same  selection  under  the  direction  of  the  teacher. 
Such  selections  are  chosen  to  acquaint  students  with  the  techniques 
of  reading  a  specific  literary  form,  to  help  students  read  a  selection 
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that  is  too  difficult  for  them  to  read  alone,  and  to  help  them  compre- 
hend the  author's  meaning  and  intention.  It  is  always  important  that 
teachers  help  students  relate  the  ideas  in  the  literary  works  to  their 
own  experiences.  In  most  cases  classroom  study  should  be  a  spring- 
board to  independent  reading. 

Independent  reading  is  an  integral  part  of  the  course  and  should 
never  be  considered  "outside"  reading.  If  literature  is  to  be  a  perma- 
nent source  of  enjoyment  and  education,  a  student  must  learn  to  read 
at  without  help  and  to  make  sound  judgments  about  what  he  reads. 
The  teacher's  role  is  to  stimulate  and  guide  each  child's  reading.  It  is 
imperative,  therefore,  that  teachers  familiarize  themselves  with  school 
and  community  library  materials.  Although  the  school  may  set  a  re- 
quirement for  the  minimum  number  of  books  to  be  read  each  year, 
students  should  be  encouraged  to  read  as  many  as  they  can.  Reports 
which  cause  students  to  react  to  books  are  good,  but  the  requirements 
should  not  be  so  difficult,  so  tedious,  that  the  students  are  discouraged 
from  reading.  Book  reports  can  be  made  interesting  by  allowing  stu- 
dents to  have  buzz  sessions  or  group  reports  on  books,  to  dramatize 
scenes  from  books,  to  make  book  jackets  with  blurbs  to  interest  others 
in  reading,  to  make  literary  maps,  and  to  give  sales  talks  on  books. 

Some  type  of  file,  which  can  be  passed  on  to  succeeding  teachers, 
is  a  convenient  method  of  keeping  a  record  of  the  independent  read- 
ing of  each  pupil.  If  the  record  shows  that  a  student  is  concentrating 
on  one  kind  of  book,  e.g.,  cowboy  stories  or  science  fiction,  he  should 
be  enticed  into  more  challenging  material.  Conferences  between  the 
teacher  and  each  pupil  are  indispensable  to  a  successful  program. 

Inexpensive  classroom  libraries  can  be  built  through  use  of  the 
Teen-Age  Book  Club  and  pocket-book  lists  for  teenagers,  and  through 
paper  bound  editions  of  standard  literature.  Appendix  XII  contains  a 
list  of  aids  for  book  selection;  Appendix  IX,  suggestions  for  the  teach- 
er's library.  There  are  lists  of  books  following  the  library  sections 
for  each  year. 

Outline  of  the  Course 

The  purposes  of  the  literature  program  in  the  twelfth  grade  are 

1.  To  encourage  students  to  read  widely,  especially  about  the 
heritage,  culture,  and  ideals  of  England  and  the  rest  of 
the  world 

2.  To  give  students  intensive  study  in  the  essay,  the  metrical 
tale,  all  kinds  of  lyric  poetry,  and  a  Shakespearean  play 

3.  To  help  students  recognize  the  poets'  use  of  poetic  lan- 
guage, their  perceptions  of  beauty,  and  their  glimpses  of 
truth 

4.  To  help  students  develop  better  reading  vocabularies  and 
better  reading  comprehension 
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I.  Content 

Approximately  one-half  of  the  year  should  be  devoted  to  litera- 
ture. Focus  the  program  upon  enjoyment  and  understanding  of 
English  and  world  literature.  Although  a  basic  text  may  be  used, 
supplementary  materials  from  other  anthologies,  essay  and  poetry 
collections,  and  good  magazines  will  be  necessary. 

A.  Poetry 

1.  Narrative  poems,  as 

a.  Beowulf 

b.  Keats'  The  Eve  of  Saint  Agnes 

c.  Selections  from  Chaucer's  Tales 

2.  Lyrics,  as 

a.  Sonnets  of  Shakespeare  and  others 

b.  Romantic  and  Victorian  poetry 

c.  Modern  British  and  world  poetry 

Students  should  know  figures  of  speech,  poetic  devices,  and 
metrical  forms  as  aids  to  understanding  and  appreciation  and 
not  as  ends  in  themselves. 

B.  Drama 

1.  Verse  drama,  as 

a.  Macbeth 

b.  Hamlet 

c.  Othello 

2.  Prose  drama,  as 

a.  Housman  Victoria  Regina 

b.  Goldsmith ...She  Stoops  to  Conquer 

c.  Ibsen..... An  Enemy  of  the  People 

d.  Miller . All  My  Sons 

e.  Shaw  - Pygmalion 

Students  should  study  at  least  one  Shakespearean  drama  and 
one  prose  drama  as  a  class. 

C.  Biography,  as 

1.  Boswell Excerpts  from  The  Life  of  Samuel  Johnson 

2.  Pepys The  Diary 

3.  Strachey  Queen  Victoria 

4.  Harrer Seven  Years  In  Tibet 

D.  The  essay 

1.    Formal  essay,  as 

a.  Newman's  argumentative  essays 

b.  Pope's  critical  essays 

c.  Bacon's  essays 
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2.    Informal  essays,  as 

a.  Lamb's  familiar  essays 

b.  Articles  from  such  magazines  as  Atlantic,  Harper's,  and 
Saturday  Review. 

c.  Addison's  and  Steele's  excerpts  from  The  Spectator 

E.  The  short  story 

Students  should  become  familiar  with  representative  short 
stories  from  various  countries. 

F.  Selections  from  newspapers  and  magazines 

Students  should  continue  their  study  of  the  newspaper  and 
magazine,  with  special  emphasis  on  recognition  of  propaganda 
techniques  and  fallacies  of  thinking. 

II.  Independent  reading 

Students'  independent  reading  in  the  twelfth  grade  should  con- 
tribute to  their  understanding  and  appreciation  of  ideas  that  have 
influenced  western  civilization.  Reading  should  be  taken  from  all 
the  world's  literature.  Students  should  have  experience  with  in- 
fluential American  authors  such  as  Hemingway,  Faulkner,  O'Neill, 
and  Lewis,  whose  works  may  have  been  too  mature  for  them 
on  the  junior  level.  They  should  have  access  to  books  of  European, 
African  and  Eastern  cultures,  as  Paton's  Cry,  the  Beloved  Country, 
Lin  Yu-t'ang's  My  Country  and  My  People,  Benary-Isbert's  The 
Castle  on  the  Border,  and  Maugham's  Of  Human  Bondage.  Stu- 
dents below  grade  level  in  reading  ability  can  find  ideas  in  such 
works  as  Orwell's  Animal  Farm,  Hilton's  Goodbye,  Mr.  Chips, 
Steinbeck's  Grapes  of  Wrath,  and  Guareschi's  Little  World  of  Don 
Camillo. 

See  Appendix  XIV,  Suggestions  for  a  Terminal  Course  for  Twelfth 
Grade  English. 
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LIBRARY 

Since  efficient  use  of  the  library  is  essential,  not  only  to  scho- 
lastic success  in  high  school  and  in  college,  but  also  to  independent 
continuation  of  intellectual  growth,  students  should  receive  systematic 
instruction  in  all  skills  of  using  the  library.  Accordingly,  the  Study 
Guide  recommends  specific  skills  to  be  taught  at  each  level. 

Library  lessons  should  be  given  from  time  to  time  when  students 
need  certain  skills,  either  because  of  their  own  aggressive  curiosity 
or  because  of  classroom  assignments.  For  the  former,  the  teacher  or 
librarian  should  give  individual  instruction.  For  the  latter,  group  in- 
struction is  more  efficient.  Any  library  instruction,  whether  in  the 
classroom  or  the  library,  should  be  followed  by  meaningful  practice. 

Appendix  IX  contains  suggestions  for  the  English  teacher's  library. 
Further  suggestions  and  aids  may  be  found  in  A  Suggested  Guide  for 
Montana  School  Libraries,  available  at  the  office  of  the  State  Superin- 
tendent of  Public  Instruction.  The  Standard  Catalog  for  High  School 
Libraries  recommends  reference  books  for  first  purchase. 

Teach  the  use  of 

1.  Biographical  reference  books 

Kunitz ...British  Authors  before  1800 

British  Authors  of  the  Nineteenth  Century 
Dictionary  of  National  Biography 
New  Century  Cyclopedia  of  Names  (3  vol.) 
Who's  Who 

2.  Literary  handbooks 

Brewer — Dictionary  of  Phrase  and  Fable 

Benet  —  Reader's  Encyclopedia 

Harvey.... Oxford  Companion  to  Classical  Literature 

Oxford  Companion  to  English  Literature 

Sampson The  Concise  Cambridge  History  of  Literature 

Shipley..... ..Handbook  of  World  Literature 
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GRADE  TWELVE 
SUGGESTED  BOOK  LIST 


The  Novel 


Austen  Jane 

Emma 

Pride  and  Prejudice 

Sense  and  Sensibility 
Barke,  James 

The  Wind  that  Shakes  the  Barley 
Barker,  Shirley 

Rivers  Parting 
Barnes,  Margaret  Campbell 

Brief  Gaudy  Hour 

My  Lady  of  Clives 

With  All  My  Heart 

Within  a  Holloiv  Crown 
Barrett,  William 

The  Left  Hand  of  God 
Barrie,  Sir  James 

Little  Minister 

Sentimental  Tommy 

Window  in  Thrums 

Bates,  H.  E. 

Fair  Stood  the  Wind  for  France 

The  Purple  Plain 
Bennett,  Arnold 

Buried  Alive 

Old  Wives'  Tale 
Blackmore,  Richard 

Lorna  Doone 
Bonnet,  Theodore 

The  Mudlark 
Bronte,  Charlotte 

Jane  Eyre 

Bronte,  Emily 

Wuthering  Heights 

Buchan,  John 
Adventure  of  Richard  Hannay   (collection) 
White  Company 
Mountain  Meadow 

Butler,  Samuel 
The  Way  of  All  Flesh 

Chase,  Mary  Ellen 
Dazvn  in  Lyonncsse 

Collins,  Wilkes 
The  Moonstone 

Conrad,  Joseph 
Lord  Jim 

Nigger  of  the  Narcissus 
Nostromo 
Youth 

Costain,  Thomas 
The  Moneyman 
The  Silver  Chalice 
Son  of  a  Hundred  Kings 
The  Black  Rose 


Craik,  Dinah  Marie  (Mulock) 

John  Halifax,  Gentleman 
Cronin,  A.  J. 

Beyond  This  Place 

The  Citadel 

The  Green  Years 

Keys  of  the  Kingdom 
Dickens,  Charles 

David  Coppcrfield 

Oliver  Twist 

Pickwick  Papers 

Great  Expectations 
Dostoevsky,  Fyodor 

Crime  and  Punishment 
Douglas,  Lloyd 

The  Big  Fisherman 

The  Robe 

Magnificent  Obsession 
Doyle,  Conan 

Adventures  of  Sherlock  Homes 

Hound  of  the  Baskervilles 

White  Company 
DuMaiirier,  Daphne 

Jamaica  Inn 

My  Cousin  Rachel 

Rebecca 
Eliot,  George 

The  Mill  on  the  Floss 
Faulkner,  William 

Intruder  in  the  Dust 

The  Unvanquished 
Field,  Rachel 

All  This  and  Heaven  Too 

Time  Out  of  Mind 
Galsworthy,  John 

The  Forsythc  Saga 

Maid  in  Waiting 
Godden,  Rumer 

Episode  of  Sparrows 
Goggin,  Mrs.  Eva  Rae 

Doivn  Ryton  Water 
Goldsmith,  Oliver 

Vicar  of  Wakefield 

Goudge,  Elizabeth 
City  of  the  Bells 
Gentian  Hill 
Green  Dolphin  Street 
Pilgrim's  Inn 

Guareschi,  Giovanni 
Don  Camilla  and  His  Flock 
The  Little  World  of  Don  Camilla 

Gulbransses,  Trygve 

Beyond  Sing  the  Mountains 
Wind  from  the  Mountains 
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Hardy,  Thomas 

Far  from  the  Madding  Crowd 

The  Mayor  of  Casterbrige 

Return  of  the  Native 

Under  the  Greenwood  Tree 
Hobart,  Alice  Tinsdalc 

Oil  for  the  Lamps  of  China 

'Their  Own  Country 

The  Peacock  Sheds  Its  Tail 
Hobson,  George  Lock 

Gentleman's  Agreement 
Howe,  George  Lock 

Call  It  Treason 
Hudson,  W.  H. 

Green  Mansions 
Hugo,  Victor 

Les  Miserables 

Hunchback  of  Notre  Dame 
Kipling,  Rudyard 

Kim 

The  Light  That  Failed 
Lancaster,  Osbert 

Saracen's  Head 
Landon,  Margaret 

Never  Dies  the  Dream 
Llewellyn,  Richard 

Hou<  Green  Was  My  Valley 
Lofts,  Norah 

Bless  This  House 

The  Golden  Fleece 
MacLean,  Alistair 

Guns  of  Navarone 
Masefield,  John 

Bird  of  Dawning 

Sard  Harker 
Maugham,  Somerset 

Of  Human  Bondage 

The  Moon  and  Sixpence 
Meredith,  George 

Diana  of  the  Crossways 

Ordeal  of  Richard  Feveral 
Orwell,  George 

Animal  Farm 

1984 


Pasterenak,  Boris 

Doctor  Zhivago 
Pyle,  Howard 

Men  of  Iron 
Selenko,  Annemarie 

Desiree 
Shute,  Neville 

Far  Country 

In  the  Wet 

No  Highway 

On  the  Beach 

Pied  Piper 
Siminov,  Konstantine 

Days  and  Nights 
Struthers,  Jan 

Mrs.  Miniver 
Thackeray,  William 

Henry  Esmond 

Vanity  Fair 

The  Virginians 
Tolstoy,  Leo 

Anna  Karenina 

War  and  Peace 

Twain,  Mark  (Clemens,  Samuel  L.) 

Connecticut  Yankee  in  King  Arthur's  Court 

The  Prince  and  the  Pauper 
Undset,  Sigrid 

Kristin  Lavransdatter 
Walpolc,  Hugh 

The  Cathedral 

The  Dark  Forest 

Fortitude 
Wells,  H.  G. 

The  War  of  the  Worlds 

The  Shape  of  Things  to  Come 
Wheelright,  Jere  Hungerford 

The  Strong  Room 

Wolfshead 
White,  T.  H. 

Sivord  in  the  Stone 
Woodham,  Smith  C.  F.  B. 

Florence  Nightingale 

The  Lonely  Crusader  (abridged  edition  of 
above) 


Biography  and  Autobiography 


Arliss,  George 

Up  the  Years  from  Bloomsbury 
Barrie,  Sir  James 

Margaret  Ogilvy 
Becker,  May  Lamberton 

Introducing  Charles  Dickens 
Brittain,  Vera 

The  Valiant  Pilgrim 
Chute,  Marchette 

Geoffrey  Chaucer  of  England 

Shakespeare  of  London 
Crawford,  Marian 

Elizabeth  the  Queen 

The  Little  Princesses 

Mother  and  Queen 
Cronin,  A.  J. 

Adventure  in  Two  Worlds 
Landon,  Margaret 

Anna  and  the  King  of  Siam 


Lofts,  Norah 

Eleanor  the  Queen 
Moorchead,  Alan 

Winston  Churchill  in  Trial  and  Triumph 
Sherwood,  Robert 

Roosevelt  and  Hopkins 
Stewart,  Anna  B. 

Enter  David  Garrick 
Trease,  Geoffrey 

Seven  Kings  of  England 

Seven  Queens  of  England 

Sir  Walter  Raleigh 
Wibberley,  Leonard 

The  Life  of  Winston  Churchill 
Windsor,  Edward,  Duke  of 

A  King's  Story 
Winwar,  Frances 

Romantic  Rebels 

Immortal  Lovers 
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Drama 


Anderson,  Maxwell 

Elisabeth  the  Queen 

Joan  of  Lorraine 

Mary  of  Scotland 
Anovilh,  Jean 

The  Lark 

Ring  Around  the  Moon 
Balderston,  John 

Berkeley  Square 
Barrie,  Sir  James 

The  Admiral  Crichton 

Dear  Brutus 

Quality  Street 

What  Every  Woman  Knoivs 
Besier,  Rudolf 

Barretts  of  Wimpole  Street 

Coward,  Noel 
Play  Parade  (collection) 

Chayefsky,  Paddy 

Television  Plays  (collection) 

Chekhov,  Anton 
Best  Plays  (collection) 

Eliot,  T.  S. 
Murder  in  the  Cathedral 

Fitts,  Dudley,  ed. 

Creek  Plays  in  Modern  Translation 

Forester,  Cecil  Scott 
Sky  and  the  Forest 

Fry,  Christopher 

The  Lady's  Not  for  Burning 

Galsworthy,  John 
Old  English  Strife 

Giraudoux,  Jean 
Tiger  at  the  Gates 


Gogol,  Nikolai 

Inspector  General 
Goggan,  J.  P. 

Plasty  Heart 
Hamilton,  Edith,  (Trans.) 

Three  Greek  Plays 
Hammerstein,  Oscar  and  Rogers,  Richard 

The  King  and  I 
Ihsen,  Henrik 

A  Doll's  House 

An  Enemy  of  the  People 

Hcdda  Gabler 
Lind,  Levi  Robert,  (ed.) 

Ten  Greek  Plays  in  Contemporary 
Translations 
Millay,  Edna  St.  Vincent 

The  King's  Henchman 
Moliere,  Jean 

The  Imaginary  Invalid 

The  Doctor  in  Spite  of  Himself 
Murray,  Gilbert,   (Trans.) 
Tostand,  Edmond 

Cyrano  de  Bergerac 
Shaw,  George  Bernard 

Arms  and  the  Man 

The  Devil's  Disciple 

Pygmalion 
Sheridan,  Richard 

The  Rivals 

The  School  for  Scandal 
Wilde,  Oscar 

The  Importance  of  Being  Earnest 

Lady  Windemere's  Fan 
Williams,  E. 

The  Corn  Is  Green 


Other  Types  of  Non-fiction 


Chase,  Mary  Ellen 
This  England 

Curtis,  Mary 
England  of  Song  and  Story 

Dobie,  Frank 

A  Texan  in  England 
Gunther,  John 

Inside  Europe 

Inside  Russia 
Hahn,  Emily 

England  to  Me 
McKenny,  Ruth 

Here  is  England 


Miller,  Alice  Duer 
White  Cliffs  of  Dover 

Rothery,  Agnes 

Denmark,  Kingdom  of  Reason 

Stevenson,  Robert  Louis 
Travels  with  a  Donkey 

St.  Exupcry,  Antoine  de 
Wind,  Sand,  and  Stars 

West,  Rebecca 

The  Meaning  of  Treason 

Williams,  Eric 

The  Wooden  Horse 


Bibliography  of  Supplementary  Readings  on  the  Elizabethan  Period* 


Ainsworth,  William  Harrison 
The  Tozver  of  London  (nf) 

Anderson,  Maxwell 
Anne  of  a  Thousand  Days  (d) 
Elizabeth  the  Queen  (d) 
Mary  of  Scotland  (d) 

Bakeless,  John 
Christopher  Marlowe  (b) 

Bangs,  John  Kendrick 
Houseboat  on  the  Styx  (f) 


Bennett,  Arnold 
Master  Skylark  (f) 

Byrne,  Muriel  St.  Clare 
Elizabethan  Life  in  Town  and  Country  (nf) 

Chute,  Marchette 
Introduction  to  Shakespeare  (nf) 
Innocent  Wayfaring  (nf) 
Shakespeare  of  London  (b) 
Stories  from  Shakespeare 
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Davis,  William  Stearns 
Life  in  Elizabethan  Days  (nf) 

Delves,  Broughton,  Josephine 
The  Heart  of  a  Queen  (f) 

Drinkwater,  John 
Mary  Stuart  (d) 

Ellis, 

Elizabeth  the  Queen  (b) 

Eyre,  Katherine 
Another  Spring  (f) 


Goudge,  Elizabeth 

Toivers  in  the  Mist  (f) 
Hackett,  Francis 

Henry  the  Eighth  (b) 
Thane,  Elswyth 

The  Tudor  Weyieh  (f) 
White,  Anne  Terry 

Will  Shakespeare  and  the  Globe 
Theatre  (nf) 
Zweig,  Stephan 

Mary,  Queen  of  Scotland  (b) 


*b — biography 

f — fiction 

d — drama 
nf — non-fiction 
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APPENDIX  I 

A  Sample  Unit 

Facing  Life  Courageously 

(Grade  Nine) 

I.  Purpose 

Since  a  student  in  the  ninth  grade  likes  true  stories,  the  reading 
of  biography,  autobiography,  and  thrilling  personal  experiences  be- 
comes for  him  both  exciting  and  inspirational.  Through  identifica- 
tion with  the  subject  of  his  reading,  he  experiences  vicariously  all 
the  emotions,  hopes,  and  fears  of  the  subject,  and  thereby  en- 
riches his  own  experiences  and  molds  his  own  character. 

II.  Types  of  literature 

1.  Biography 

2.  Autobiography 

III.  Materials 

1.  The  anthology  selected  for  the  class 

2.  Other  anthologies  as  sources  of  independent  reading 

3.  A  class  library   of  individual  and   collective  biographies 
and  autobiographies  for  independent  reading 

4.  Popular   magazines    containing    biographical    accounts    of 
well-known  contemporary  people 

IV.  Activities 

A.  Reading 

The  teacher  may 

1.  Select  biographical  and  autobiographical  accounts  in  the 
basic  text  and  incorporate  them  into  the  unit  study 

2.  Correlate  with  the  textbook  the  reading  of  magazines  and 
the  independent  reading  of  books 

3.  Guide  the  student  to  several  selections  about  the  lives  and 
achievements  of  handicapped  people 

4.  Encourage  extensive  independent  reading  by  setting  up  a 
classroom  library  and  discussing  books  with  students 

B.  Writing 

The  student  may 

1.  Write  for  oral  presentation  a  dramatization  of  an  incident 
in  the  life  of  a  famous  person 

2.  Write  an  autobiography,  or  the  biography  of  some  near 
relative,  using  an  outline  as  a  guide  to  organization 

3.  Write  a  summarizing  report  on  independent  reading 
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C.  Speaking  and  listening 
The  student  may 

1.  Present  an  oral  report  based  on  biographical  information 
secured  by  personal  interview 

2.  Present  an  oral  report  on  some  famous  person,  the  in- 
formation for  which  is  gained  through  library  research 
(the  teacher  should  guard  against  the  use  of  encyclopedias 
only) 

3.  Dramatize  some  incident  in  the  life  of  a  famous  person 

4.  Take  notes  on  important  facts  given  in  reports  by  other 
students 

5.  Retell  the  story  of  some  famous  person  as  related  in  a 
magazine  article 

For  an  oral  report  the  student  should  use  an  outline  to  or- 
ganize material. 

D.  Using  the  library 
The  teacher  should 

1.  Aid  the  student  in  using  the  library  as  a  source  of  books 
and  materials  for  reports 

2.  Aid  the  student  in  becoming  familiar  with  library  tools,  as 

a.  Biographical  dictionaries 

b.  Encyclopedias 

c.  Special  biographical  references   (Who's  Who,  Current 
Biography,  etc.) 

V.  Optional  activities 

A.  Reading  newspapers  and  magazines 
Some  students  may 

1.  Make  an  annotated  list  of  good  articles  on  well-known 
people 

2.  Combine  these  lists  into  a  booklet  for  use  in  future  classes 

3.  Collect  current  articles  and  newspaper  clippings  on  well- 
known  people  and  paste  them  into  a  scrapbook 

B.  Utilizing  audio-visual  aids 
The  teacher  should  use 

1.  Bulletin  board  displays 

2.  Films  and  film  strips 

3.  Recordings 
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The  teacher  will  choose  as  many  activities  as  his  time  and  materials 
permit.  However,  it  is  recommended  that  he  select  at  least  one  ac- 
tivity in  each  of  the  fields  of  reading,  writing  and  speaking. 


—82— 


Suggested  Class  Reading 

Many  anthologies  contain  excerpts  from  biographies.  The  follow- 
ing is  a  list  of  people  whose  biographies  are  found  in  ninth  grade 
texts: 

Helen  Keller  Harold  Russell 

Booker  T.  Washington  Walt  Disney 

George  Washington  Carver        Narcissa  Whitman 

Lou  Gehrig  Kit  Carson 

Jim  Thorpe  Lewis  and  Clark 

David  Livingstone  iDavy  Crockett 

Will  Rogers  Albert  Schweitzer 

Elizabeth  Blackwell  Daniel  Boone 

Clara  Barton  Winston  Churchill 

Lincoln  Steffens  Babe  Ruth 

Knute  Rockne  Theobold  Smith 

George  Gershwin  Thomas  Edison 

Cochise  Louisa  May  Alcott 

Franklin  D.  Roosevelt  Anna  Pavlova 

Correlated  Reading 

This  is  a  sample  list  of  book-length  biographies  and  autobiographies 

to  supplement  the  unit  study. 

Bakeless,  John Daniel  Boone,  Master  of  the  Wilderness 

Bakeless,  John _.,. Lewis  and  Clark 

Considine,  Bob The   Babe  Ruth  Story 

Daugherty,  James Marcus  and  Narcissa  Whitman 

Ewen,  David -The  Story  of  Gershwin 

Garst,  Shannon Will  Rogers,  Immortal  Cowboy 

Gollomb,  Joseph... Albert  Schweitzer,  Genius  in  the  Jungle 

Graham,  Shirley ..Dr.  George  Washington  Carver 

Hubler,  Richard Lou  Gehrig 

Keller,  Helen Story  of  My  Life 

Kraus,  Rene Winston  Churchill 

Lovelace,  Delos .Rockne  of  Notre  Dame 

Malvern,  Gladys ..Dancing  Star  (Life  of  Anna  Pavlova) 

Meadowcraft,  W.  H Boy's  Life  of  Edison 

Meigs,  Cornelia Invincible  Louisa 

Rourke,  Constance Davy  Crockett 

Russell,  Harold  and 

Rosen,  Victor Victory  in  My  Hands 

Schoor,  Gene ...Jim  Thorpe 

Steffins,  Lincoln Boy  on  Horseback 

Washington,  Booker  T Up  From  Slavery 

Wyatt,  Edgar Cochise,  Apache  Warrior  and  Statesman 
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A  Sample  Unit 

Meeting  the  World 
(Grade  Ten) 

Purposes  of  the  Unit 

A.  Attitudes  and  insights 

1.  To  gain  insight  into  the  lives  of  other  people  of  the  world 

2.  To  discover  how  the  distinctiveness  of  these  people  has  come 
about  through  their  environment  and  conditions  of  living 

3.  To  discover  in  what  ways  these  v/orld  neighbors  resemble  us 
in  their  attitudes  and  ways  of  living 

B.  Reading  and  literature 

1.  To  become  acquainted  with  noted  works  and  authors  that  have 
revealed  people  of  other  countries 

2.  To  learn  to  read  and  take  notes  so  as  to  bring  to  bear  the  in- 
sights and  events  of  each  book  on  the  topic  being  considered 

3.  To  learn  to  read  literature  of  various  types,  adjusting  the  meth- 
od of  reading  to  the  purpose 

4.  To  learn  to  use  available  sources  of  reference  materials  in  the 
library 

5.  To  develop  vocabularies  through  increased  understanding  of 
the  origin  and  growth  of  words 

C.  Speaking  and  listening 

1.  To  organize  and  present  reports  on  reading 

2.  To  attempt  to  tell  an  incident  well 

3.  To  listen  intelligently  to  discussions  and  reports;  to  respond  to 
a  fellow  student's  report  by  contributing  related  incidents,  or 
by  asking  pertinent  questions. 

4.  To  read  aloud  stories  and  poems  with  satisfactory  interpreta- 
tions 

5.  To  gain  skill  in  usage,  articulation,  pronunciation  and  enuncia- 
tion 

D.  Writing 

1.  To  think  clearly,  outlining  topics  carefully 

2.  To  prepare  topical  and  sentence  outlines 

3.  To  observe  correct  usage  in  essential  grammatical  construc- 
tions which  have  already  been  taught 

4.  To  learn  to  examine  writing  for  clarity  and  correctness  of  ex- 
pression 

5.  To  assume  responsibility  for  correct  punctuation,  spelling, 
capitalization  and  manuscript  form  in  all  written  work 
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Content  and  Materials 

I.  Introduction  of  the  unit 

Edwin  Markham's  poem,  "The  Right  Kind  of  People"  expresses 
the  idea  that  the  man  who  likes  his  fellow  men  will  find  good 
people  everywhere. 

Some  teachers  find  that  a  rousing  book  review  on  the  story  of 
a  foreign  person  is  a  good  way  to  create  interest  in  the  unit. 
Pearl  Buck's  My  Several  Worlds,  Agnes  Newton  Keith's  Bare 
Feet  in  the  Palace,  or  parts  of  Santha  Rama  Rau's  Home  to  India 
are  among  the  good  books  to  start  discussion.  Alan  Burgess'  Small 
Woman  is  a  recent  book  which  is  an  excellent  opening  wedge. 
The  teacher  may  create  atmosphere  by  displaying  attractive  jack- 
ets of  books  on  foreign  countries.  Travel  literature  which  may 
be  obtained  from  travel  agencies,  copies  of  Holiday  and  kindred 
magazines,  will  furnish  a  wealth  of  material  for  that  first  all- 
important  bulletin  board.  A  collection  of  magazines  containing 
readable  articles  on  foreign  countries  or  people,  together  with  fic- 
tion and  non-fiction  books  which  the  teacher  can  personally 
recommend  to  sophomores,  will  serve  in  helping  to  launch  the 
unit. 

II.  Activities  of  the  Unit 

A.  Work  on  necessary  skills  for  the  unit. 

1.  Building  three  and  four-point  outlines 

2.  Finding  and  using  reference  materials 

3.  Using  capitals  and  punctuation  marks  in  outlining  and 
preparing  bibliography 

4.  Writing  paragraphs 

5.  Building  vocabulary 

a.  Word  roots 

b.  Words  borrowed  from  our  world  neighbors 

c.  Word  clues 

Instead  of  giving  the  word,  give  a  clue  or  enough  of 
the  meaning  so  that  someone  will  guess  the  word.  Also, 
tell  from  what  language  the  word  is  derived. 

6.  Stressing  correct  spelling  of  all  common  words  with  spe- 
cial attention  to  words  used  in  this  unit  (Examples:  bibli- 
ography, reference,  foreign,  neighbors,  library,  etc.) 

B.  Plan  for  necessary  class  periods  in  the  library. 

1.  Introduce  students  to  the  reference  section  of  the  library. 

2.  Give  problems  in  finding  reference  material. 

3.  Be  sure  students  can  use  the  card  catalog. 
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4.  Let  students  prepare  bibliographies  for  reports  on  foreign 
countries.   They  will  need  to  do  the  following: 

a.  Find  references  in  the  Readers'  Guide 

b.  Find  available  magazines  listed  in  the  Readers'  Guide 

c.  Check  suitability  of  the  articles  found 

d.  Take  notes 

e.  Use  the  card  catalog  to  find  books  on  countries 

g.  Find  through  the  catalog  or  the  Readers'  Guide  a 
biography  of  an  outstanding  person  in  each  country 
reported 

C.  Have  students  prepare  an  oral  report  on  the  country  being 
studied. 

1.  Before  giving  his  report,  each  student  should  hand  in 
a  sentence  outline  and  the  bibliography  of  material  used 
in  preparing  the  report. 

2.  After  giving  the  report,  he  may  hand  in  a  topical  outline, 
which  he  has  been  permitted  to  use — with  discretion — 
while  giving  his  talk. 

3.  Committees  may  organize  to  collect  materials  for  display 
on  bulletin  boards  and  in  show  cases. 

D.  Show  slides  or  films  related  to  foreign  countries. 

E.  Have   students   practice   writing   paragraphs.     Suggested   ac- 
tivities are 

1.  Study  methods  of  paragraph  development. 

a.  By  using  illustrations 

b.  By  giving  a  series  of  details  according  to  time  order 

c.  By  creating  atmosphere 

d.  By  using  comparisons 

2.  Find  in  the  reading  examples  of  each  type  of  develop- 
ment. 

3.  Write  paragraphs  on  phases  of  the  topics  for  the  talks. 
Examples  of  titles:  "A  Mother's  Chore  in  Burma,"  "Prayer 
in  a  Mosque,"  "In  a  Japanese  Kitchen,"  "Magic  in  South 
Africa,"  "A  Snake  Charmer  in  India."  Develop  the  para- 
graphs according  to  the  above  patterns.  In  each  case, 
designate  the  pattern  used. 

4.  Develop  in  the  various  paragraphs,  sentences  having  ad- 
jective and  adverb  clauses.  Underline  the  clause  in  each 
case,  and  on  the  margin  of  the  paper  indicate  usage  in  the 
sentence. 

5.  Make  use  of  transitional  expressions.  (While  preparing 
these  paragraphs,  students  will  find  many  occasions  for 
using  on  the  other  hand,  however,  notwithstanding,  in  ad- 
dition to,  etc.) 
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6.  Observe  advantageous  positions  of  clauses  and  phrases  in 
opening  sentences  to  lend  interest  and  variation  to  style 
and  to  emphasize  or  create  suspense.  Teach  necessary 
punctuation  for  each  sentence. 

III.  Optional  Activities 

A.  Accept  students'  own  suggestions,  whenever  such  suggestions 
are  reasonable,  for  special  work  they  wish  to  do. 

B.  Suggest  that  they  prepare  Red  Cross  Albums  or  Kits.  Five 
or  six  students  can  work  on  such  projects.  Each  member  of 
the  group  should  complete  one  part  of  the  project  and  co- 
operate by  doing  whatever  else  is  necessary  for  the  comple- 
tion of  the  album  or  kit.  (See  lists  of  special  instructions  pub- 
lished by  the  Red  Cross.  Also  see  English  Journal,  December, 
1957,  pp.  556-558.) 

C.  Play  recordings  of  the  music  of  a  foreign  country. 

D.  Suggest  that  students  add  color  to  a  report  by  performing  a 
folk  dance  or  showing  how  a  native  game  is  played.  Some 
times  students  learn  these  dances  in  their  physical  education 
classes. 

E.  If  students  are  interested,  let  them  give  an  international  pro- 
gram at  the  close  of  the  unit.  When  more  than  one  class 
is  working  on  the  unit,  the  programs  may  be  taped  so  that 
classes  may  exchange  ideas. 

F.  This  is  an  excellent  unit  for  publicizing  the  work  of  the  Eng- 
lish class.  Write  a  feature  article  for  the  local  paper;  have 
the  photographer  take  pictures  of  the  classes  working  in  the 
library  or  in  some  of  the  costumes  which  students  will  in- 
variably find,  and  plan  a  radio  program  of  your  best  results. 

See  Grade  Ten  General  Bibliography  for  reading  list. 

See  Appendix  XII  Aids  for  Book  Selection;  Appendix  VI,  Audio- 
Visual  Aids;  Appendix  VII,  Free  or  Inexpensive  Aids  for  the  Eng- 
lish Teacher. 
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APPENDIX  III 
A  Sample  Unit 

Magazines  in  America 

(Grade  Eleven) 

Many  teachers  are  so  concerned  with  our  heritage  of  great  litera- 
ture that  they  forget  that  many  of  their  students  are  making  a  heritage 
of  their  own — a  heritage  which  consists  to  a  great  extent  of  comic 
books  and  popular  magazines.  The  influence  of  periodicals  in  shaping 
the  thought,  habits,  and  attitudes  of  people  is  tremendous.  Not  to 
deal  with  them  in  school  is  to  shut  our  eyes  to  one  important  aspect 
of  contemporary  living.  The  unit  can  be  a  fruitful  one.  The  abundance 
of  materials  available,  the  variety  of  activities  that  can  be  used,  the 
immediacy  of  the  problems  involved,  and  the  present  low  standards 
of  magazine  reading  make  the  unit  a  challenge  to  the  teacher  and  to 
the  student. 

I.  Purposes  of  the  unit 
To  help  students 

1.  To  become  acquainted  with  many  different  magazines  so 
so  that  they  can  compare  and  evaluate  them 

2.  To  enlarge  their  fields  of  interest  by  reading  periodicals 
of  real  value 

3.  To   improve   their   reading   skills   by   reading   the   better 
magazines 

4.  To   become   more   discriminating   and   critical  readers   of 
magazine  material 

5.  To  differentiate  between  a  good  and  a  poor  story  in  maga- 
zines 

6.  To   detect   unsound   or   one-sided   presentation   of   ideas, 
causes,  and  commodities 

7.  To  base  their  judgments  about  current  affairs  on  valid, 
reliable,  adequate  evidence 

8.  To  improve  their  skills  in  organizing  and  presenting  ideas 
in  speech  and  writing 

II.  Materials 

1.    Some  good  references  for  teacher  and  students 

Ruth  Mary  Weeks,  Using  Periodicals,  National  Council  of 
Teachers  of  English,  704  South  Sixth  Street,  Champaign, 
Illinois. 

Laura  K.  Martin,  Magazines  for  School  Libraries,  H.  W. 
Wilson  Company,  New  York,  1950. 

James  Playsted  Wood,  Magazines  in  the  United  States, 
Ronald  Press  Company,  New  York  City,  1949. 


2.  A  large  group  of  magazines  representative  of  the  different 
levels  and  kinds 

3.  Enough  copies  of  one  issue  of  a  better  magazine  so  that 
all  members  of  the  class  may  have  a  copy. 

III.  Basic  activities 

A.  Possible  opening  discussions 

As  a  background  for  the  unit,  students  need  certain  informa- 
tion about  magazines.  Center  opening  lectures  and  discussions 
around  the  following  topics: 

1.  How  large  is  the  magazine  publishing  business?  How 
many  magazines  are  in  existence?  Which  ones  have  the 
largest  circulation?  Which  companies  control  the  greatest- 
number? 

2.  In  what  ways  do  magazines  influence  our  lives?  Consider 
the  effect  of  advertising,  news  articles,  pictures,  articles  on 
home  life,  fashions,  etc. 

3.  What  pressures  are  magazines  subject  to?  Consider  the 
readers,  advertisers,  political  parties  and  other  groups  in 
the  country. 

4.  How  do  magazines  get  the  material  they  publish? 

5.  What  are  the  differences  between  "mass,"  "class,"  and  sub- 
sidized "little"  magazines? 

6.  How  can  we  classify  magazines?  Consider  classifying  them 
according  to  subject  matter,  readers  appealed  to,  mass  and 
class,  and  literary  quality. 

B.  Getting  acquainted  with  a  variety  of  magazines 

1.  (Speaking  and  listening)  Students  should  make  a  collec- 
tion of  magazines  which  will  include  representatives  of 
each  group  listed  at  the  end  of  the  unit.  The  teacher  and 
each  student  should  select  a  magazine  to  introduce  to  the 
class  in  a  short  talk.  Answering  the  question,  "What 
would  I  like  to  know  about  a  magazine  strange  to  rne?" 
will  help  the  class  in  planning  an  outline. 

The  following  is  only  suggestive. 

a.    Give  information  concerning  the  physical  features  and 
facts  of  publication. 

(1)  Publishing  company 

(2)  Quality  of  print 

(3)  Number  of  illustrations 

(4)  Number  of  subscribers 

(5)  How  often  published 

(6)  Cost  per  copy 


b.   Kinds  of  material 

(1)  For  news  magazines  answer  the  questions:  Does 
it  attempt  a  coverage  of  news  of  the  week,  or  does 
it  select  certain  events  to  treat  extensively?  Is  the 
news  editorialized,  or  is  it  written  objectively? 

(2)  For  magazines  containing  both  non-fiction  and  fic- 
tion: With  what  kind  of  topics  does  the  magazine 
deal?  Is  the  material  treated  lightly  or  seriously? 
Does  the  magazine  express  any  particular  philoso- 
phy of  life?  What  kind  of  stories  is  published? 

2.    Reading  magazines  critically    (careful  reading) 

Students  should  be  taught  to  read  critically  a  variety  of 
material  in  magazines:  fiction,  poetry,  personal  essays,  ar- 
ticles on  current  controversial  issues,  cartoons,  comics,  and 
book  reviews.    Some  suggested  activities  are  these: 

a.  Read  stories  from  magazines  of  several  literary  levels. 
Criticize  the  stories.  (For  planning  and  carrying  on 
this  lesson,  use  Using  Periodicals,  pp.  20-26.) 

b.  Read  the  poetry  from  several  magazines.  Compare  and 
criticize.    (See  Using  Periodicals,    pp.  28-30) 

c.  Select  a  number  of  informal  articles  from  magazines  of 
different  reading  levels.  Criticize  the  articles  from  the 
standpoint  of  excellence  of  writing  and  accomplish- 
ment of  purpose.    (See  Using  Periodicals,  pp.  27-28) 

d.  Survey  the  humor,  cartoons,  pictures,  and  comics  from 
several  magazines.  Discuss.  (See  Using  Periodicals, 
pp.  30-34) 

e.  Read  an  article  in  a  current  issue.  Separate  the  facts 
which  the  author  presents  from  his  opinions.  Is  the  ar- 
ticle mainly  one  of  facts  or  opinions?  Does  he  present 
his  factual  material  in  general  terms  or  is  he  specific? 
Are  there  any  facts  you  would  like  to  know  that  are 
not  given?  Does  he  use  emotionally  charged  words  to 
sway  your  opinion?  Is  the  author  of  the  article  by 
virtue  of  his  position,  party  affiliations,  or  personal  at- 
tachments likely  to  be  predisposed  for  or  against  this 
issue?   Evaluate  the  article. 

f .  Select  two  articles  on  the  same  subject  from  two  maga- 
zines of  differing  policies.  List  the  facts — not  the  opin- 
ions— given  in  each  article.  What  facts  are  given  in 
one  article  and  not  in  the  other?  What  facts  are  given 
in  both?  Can  you  come  to  a  conclusion  about  the  issue 
on  the  basis  of  the  facts  you  find,  or  do  you  need  more 
information?  Which  article  used  more  emotive  lan- 
guage? 
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3.  Reading  and  enjoying  the  better  magazines 

Collect  a  number  of  the  better  magazines — Atlantic, 
Harper's,  Saturday  Review,  New  Yorker,  Theater  Arts 
Monthly,  and  others.  Most  teachers  find  it  desirable  to 
have  enough  copies  of  one  issue  of  at  least  one  magazine 
for  each  member  of  the  class.   Possible  activities: 

a.  Devote  several  periods  to  recreational  reading  from 
the  various  magazines  in  the  class  room.  After  the 
first  period  of  reading,  the  students  may  give  short,  in- 
formal comments  on  the  article  or  story  they  have  read 
to  guide  others  in  the  selection  of  material  for  the  next 
period. 

b.  A  committee  of  students  may  select  articles  which  will 
lend  themselves  to  stimulating  discussions.  Let  the 
class  read  and  discuss  the  articles. 

c.  Several  reading  techniques  can  be  practiced  in  this 
unit:  (1)  skimming  to  find  what  an  article  is  about 
or  to  find  certain  facts,  (2)  reading  to  discover  the 
author's  thesis  and  his  methods  of  supporting  it,  (3) 
careful  reading  to  learn  details,  and  (4)  discovering 
the  meaning  of  unfamiliar  words  from  their  context. 

4.  Reacting  to  magazine  articles  (writing) 

Subjects  for  theme  writing  can  be  drawn  from  any  part 
of  the  unit.   See  the  following: 

a.  Write  a  letter  to  the  editor  of  a  magazine  commenting 
on  an  article  or  picture,  pointing  out  factual  errors, 
complimenting  or  criticizing  certain  articles  or  stories. 

b.  Write  a  critical  review  of  a  story 

c.  Write  a  precis  of  an  article 

d.  Select  the  five  magazines  to  which  you  would  like 
most  to  subscribe  and  tell  why 

e.  Contrast  the  types  of  stories  published  in  two  different 
magazines 
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APPENDIX  IV 

A  Sample  Unit 

Shakespeare 

(Grade  Twelve) 

I.  Purposes 

1.  To  teach  students  to  read  and  understand  Shakespeare's  plays 

2.  To  help  students  enjoy  Shakespeare's  plays 

3.  To  give  students  a  knowledge  of  the  life  and  works  of  Shakes- 
peare and  of  the  factors  which  influenced  his  writing 

4.  To  teach  students  some  of  the  interesting  characteristics   of 
English  life  during  Shakespeare's  time 

5.  To  help  students  understand  the  popularity  of  Shakespeare's 
plays 

II.  Sources  of  information  for  students 

1.  Class  anthology 

2.  Special  reports  by  the  students 

3.  Film  and  film  strips 

4.  Recordings  of  Shakespeare's  plays  or  sonnets 

5.  Reference  books 

III.  Activities 

A.     Basic  activities 

1.  Reading 

a.  Reading  a  play  by  Shakespeare 

b.  Out-of-class  reading  of  material  related  to  the  Eliza- 
bethan period  of  English  literature 

2.  Writing 

a.  One  long  theme  with  outline  (consult  theme  topic  list) 

b.  Short  class  themes   (character  sketches,  etc.) 

c.  A  review  of  a  book  or  play  read  independently 

d.  A  notebook  on  supplementary  material  furnished  by 
the  teacher,  including  questions,  spot  passages,  back- 
ground material,  etc. 

3.  Speaking  and  listening 

a.  An  oral  report  on  outside  reading,  using  an  outline 

b.  A  dramatic  interpretation  of  a  scene  from  a  play 

c.  Class  listening  to  recordings  of  Shakespeare's  plays 

d.  Note-taking  from  teacher's  lectures  and  from  reports 
of  students 
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B.     Optional  activities 

1.  Special  projects,  as 

a.  Drawings  of  maps,  scenes,  costume-plates,  etc. 

b.  Models  of  theaters  and  dolls  in  costume 

2.  Bulletin  board  displays 

3.  Talks  by  someone  who  has  visited  England 

Ideas  for  Themes 

1.  Shakespeare's  theater 

2.  Famous  Shakespearean  actors 

3.  Queen  Elizabeth  I 

4.  Life  in  the  Elizabethan  days 

5.  Sports  of  Elizabethan  England 

6.  Mary  Queen  of  Scots 

7.  History  of  English  drama 

8.  Early  Greek  and  Roman  drama 

9.  Shakespeare's  plays  in  motion  pictures 

10.  How  London  streets  were  named 

11.  How  Shakespeare  secured  material  for  his  plays 

12.  English  holidays 

13.  How  Shakespearean  plays  were  presented 

14.  Elizabethan  theater  audiences 

15.  Old  English  inns 

16.  Customs  of  the  people  of  Shakespeare's  England 

17.  The  story  of  London 

18.  Manners  of  the  Elizabethans 

19.  Famous  landmarks  of  Old  London 

20.  The  clans  and  tartans  of  Scotland 

21.  Life  in  the  royal  court 

22.  Sir  Francis  Drake,  Admiral 

23.  The  Stuart  dynasty 

24.  The  Tudor  line  of  kings 

25.  The  Stone  of  Scone 

26.  The  Globe  Theater 

27.  Other  Elizabethan  dramatists 

28.  Laurence  Olivier,  modern  interpreter  of  Shakespeare 

29.  The  coronation  of  Elizabeth  II 
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References 

1.  History  of  drama 

a.  Bellinger Short  History  of  Drama 

b.  Cheyncy The  Theater 

c.  Hughes  —-■ The  Theater 

d.  Nicoll The  Development  of  the  Theater 

e.  Thorndike  Shakespeare's   Theater 

2.  Costumes 

a.  Evans Costumes  Through  the  Ages 

b.  Healy Dress  the  Show 

c.  Lester  Historic  Costume 

d.  Walkup Dressing   the  Part 

e.  Wilcox Modes  in  Hats  and  Headdress 

3.  Customs,  manners,  life  and  country  side  of  England 

a.  Brooks A  Thread  of  English  Road 

b.  Curtis England  in  Song  and  Story 

c.  Curtis Look,  Here's  London 

d.  Eichler Customs  of  Mankind 

e.  Inness The  Tartans  of  the  Clans  and  Families  of  Scotland 

f.  Morton In  Search   of  England 

g.  Street hi  the  Land  of  the  English  People 

i.    Halsey With  Malice  Toward  Some 

4.  Biographies  and  Works  of  Shakespeare 

a.  Adams - Life  of  Shakespeare 

b.  Lamb Tales  of  Shakespeare 

c.  Lee Life  of  William  Shakespeare 

d.  Maseficld  Shakespeare 

e.  Nelson Pacts  about  Shakespeare 

5.  Historical  sources 

a.  Auslander The  Winged  Horse 

b.  Davis Life  in  the  Elizabethan  Days 

c.  Davis Life  in  a  Medieval  Barony 

d.  Green : History  of  the  English  People 

e.  Plutarch  Lives 

i.    Salzman English  Life  in  the  Middle  Ages 

g.    Tappan hi  the  Days  of  Queen  Elizabeth 

h.    Tappan When  Knights  Were  Bold 

i.    Van  Loon  Lives 

j.    Williams Story  of  English  Life 

Further  sources  for  readings  in  the  Elizabethan  period  may 
be  found  in  the  general  bibliography  for  Grade  Twelve. 
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APPENDIX  V 

Speaking  and  Listening  Aids 

The  teacher  who  has  had  no  speech  training  will  probably  want 
help  from  experts  in  the  field.  There  are  several  speech  texts  which 
the  inexperienced  speech  teacher  will  find  practical.  The  following 
list  contains  only  a  few  of  the  available  sources. 


References  for  the  Teacher 


1.    Communication  Series: 

English  Grade  Nine  and  Ten, 
Iowa  Secondary  School  Cooperative 

Curriculum  Program,  Volume  VIII, 
Department   of   Public   Instruction, 
Des  Moines,  Iowa,  1958. 
The  English  Language  Arts  in  the 

Secondary  School 
The  Commission  of  the  English 

Curriculum, 
National  Council  of  Teachers  of  English, 
New   York,   Appleton-Century-Crofts, 

Incorpated,  1956. 

3.  Speech  Bulletin, 

Montana  High  School  Speech  League, 
Montana  State  University,  Missoula. 
(Published  six  times  during  the  school 

year.    Address  inquires  to  Dr.  Ralph 

Y.  McGinnis.) 

4.  Griffith,  Nelson,  Stasheff 
Your  Speech 

Harcourt,  Brace  and  Company,  1955 
New  York,  New  York. 

5.  Sarrett,  Foster,  McBurney 
Speech 

Houghton  Mifflin  Company,  1956 
Boston,  Massachusetts 

6.  Watkins  and  Frost 
Your  Speech  and  Mine 


Lyons  and  Carnahan,  1949 
Chicago,  Illinois 

7.  Weaver,  Borchers,  Smith 
Speaking  and  Listening 
Prentice  Hall,  incorporated,  1956 
Englewood  Cliffs,  New  Jersey 

8.  Bailey,  Walker,  McPherson 
*Our  English  Language, 
Courses  I  and  II 

American  Book  Company,  1957 
New  York,  New  York. 

9.  LaBrant,  Painter,  Anderson,  Baldridgc 
*Your  Language 

McGraw-Hill  Book  Company, 

Incorporated,  1956 
New  York,  New  York. 
10.    Sterling,  Olson,  Huseby 
''English  Language  Series 
Henry  Holt  and  Company,  1950 
New  York,  New  York 


11. 


12. 


Tressler  and  Christ 

''English  in  Action,  6th  edition. 

D.  C.  Heath  and  Company,  1955 

Boston,  Massachusetts 

Wolfe  and  Geyer 

*Enjoying  English,  2nd  edition 

The  L.  W.  Singer  Company, 

Incorporated,  1955 
Syracuse,  New  York 


References  Concerning  the  Training  of  Teachers  in  Speech 

These  sources  are  listed  for  the  teachers  and  administrators  who 
wish  to  familiarize  themselves  with  the  most  recent  thinking  con- 
cerning the  place  of  speech  in  the  education  of  teachers  of  English. 


Communication  Series: 
English,  Grades  9-10. 

Iowa  Secondary  School  Cooperative 
Curriculum  Program,  Volume  VIII, 

Department  of  Public  Instruction, 

Des  Moines,  Iowa,  1948, 

p.  271  and  pp.  156-264;  348-428. 

The  English  Language  Arts  in  the 
Secondary  School. 

The  Commission  on  the  English  Cur- 
riculum of  the  National  Council  of 
the  Teachers  of  English,  New  York, 

Appleton-Centurv-Crofts,   Inc.,   1956 

pp.  241-244. 


3.  French,  Ruth  E. 

"Planning  Speech  Training  for  all 

Youth" 
The  English  Journal,  Volume  XIV, 
No.  6,  September,  1956,  pp.  328-333. 

4.  Pooley,  Robert  C. 

"The  English  Teacher's   Preparation  in 

Speech" 
The  English  Journal. 
Volume,  XIV,  No.  4,  April,  1956, 
pp.  181-187. 


*These  are  textbooks  of  four  year  series. 
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Suggestions  for  Speech  Activities 

I.  Informal  conversations 

Short  conversations  for  five  or  ten  minutes  occasionally  at  the  be- 
ginning of  class  periods  about  anything  of  common  interest  (as- 
sembly programs,  athletic  contests,  local  events)  are  a  natural  and 
possible  beginning  for  this  unit.    Instruct  each  student 

1.  To  be  sincere  4.  To  consider  the  rights  of  others 

2.  To  speak  clearly  and  5.  To  be  a  good  listener 
audibly  g  To  be  alert  for  new  ideas 

3.  To  be  courteous 

II.  Oral  book  reviews 
The  reviews  may  treat 

A.  The  plot 

1.  Talk   about   the   incidents    that   reveal   character    and/or 
provide  suspense 

2.  Point  out  differences  between  the  original  plot  and  the 
motion  picture  version  of  the  story 

3.  Discuss  similarities  of  plots  in  other  stories 

B.  The  characterization 

1.  Show  how  the  characters'  virtues  or  faults  complicate  the 
plot 

2.  Point  out  how  the  characters  do  or  do  not  successfully 
cope  with  their  problems 

3.  Explain  why  the  book  gives  the  reviewer  a  better  under- 
standing of  people 

C.  The  theme 

1.  Discuss  the  problem  the  author  presents 

2.  Compare  the  book  with  other  books  dealing  with  a  similar 
theme 

D.  The  content  of  non-fiction  books 

1.  Discuss  information  of  interest  to  the  audience 

2.  Comment  on  the  clarity  of  the  writing  and  the  value  of 
material  presented 

E.  The  reviewer's  estimate 

1.  Give  specific   reasons   substantiating  his   opinions   of   the 
book 

2.  Give  reasons  for  recommending,  or  not  recommending,  the 
book  to  other  readers 
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III.  An  oral  movie  review 

This  review  based  upon  the  following  outline  might  be  used  as  a 
basis  for  a  group  discussion  of  a  movie  the  entire  class  has  seen. 
Discuss 

A.  The  plot 

B.  The  theme 

C.  The  acting  and  the  casting 

1.  Are  the  actors  well  cast? 

2.  Which  actors  stand  out?   Why? 

D.  The  dialogue  and  the  sound 

1.  Is  the  dialogue  realistic  and  entertaining? 

2.  Do  the  actors  speak  distinctly? 

3.  Are  the  sound  effects  and  music  appropriate? 

E.  Photography 

F.  Setting,  costumes,  makeup 

1.  Are  settings  and  costumes  appropriate  and  authentic? 

2.  Is  the  makeup  suitable  and  natural? 

IV.  Interviews 

A.  Preparation  for  an  interview 

1.  Making  an  appointment  for  time  and  place 

2.  Deciding  upon  purpose 

3.  Preparing  exact  questions  to  be  asked 

B.  Principles  to  bear  in  mind  during  interviews 

1.  Keeping  with  the  subject 

2.  Asking  questions  clearly 

3.  Keeping  overall  purpose  in  mind 

4.  Being  tactful 

C.  Special  techniques  for  the  interviewer  to  follow 

1.  Beginning  the  interview 

a.  Introducing  himself 

b.  Stating  purpose  of  the  interview 

2.  Continuing  the  interview 

a.  Taking  the  lead  in  conversation 

b.  Asking  each  question  clearly  and  concisely 

c.  Being  tactful 

d.  Taking  notes  unobtrusively 

3.  Concluding  the  interview 

a.  Learning  to  detect  the  best  time  to  conclude 

b.  Closing  the  interview  rapidly 

c.  Thanking  the  person  interviewed 
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4.   Reporting  the  interview 

a.  Summarizing  the  reasons  for  the  interview 

b.  Stating   the   name   and   position   of   the   person   inter- 
viewed 

c.  Making  a  clear  and  unbiased  report 

V.  Declamation  and  Drama 

Capable  students,  regardless  of  age,  should  be  encouraged  to  en- 
ter the  state  speech  contests.  However,  in  each  year  the  teacher 
may  want  to  take  the  opportunity  to  encourage  all  the  students 
in  the  class  to  try  declamation.  This  might  be  correlated  with  the 
study  of  literature,  especially  in  the  school  in  which  the  teacher 
has  smaller  classes. 

Drama— either  reading  plays  in  class  or  producing  a  play— pro- 
vides fine  opportunities  for  speaking  and  listening  activities.  The 
small  high  school  may  desire  to  use  class  time  for  the  study  of 
the  play.  If  so,  care  should  be  taken  that  the  play  is  a  good  play, 
that  all  members  of  the  class  take  parts,  and  that  no  more  than 
ten  class  periods  are  devoted  to  this  study. 

APPENDIX  VI 

Audio- Visual  Aids 

Sources  of  Information  about  Films  for  Literature  and  Composi- 
tion classes 


1,  Catalog  of  Films  for  Classroom  Use 
Teaching  Films  Custodians,  Inc. 

25  West  43  Street 
New  York,  New  York 

2.  Association  Films,  Inc. 
79  East  Adams  Street 
Chicago,  Illinois 

3.   Eastman  Educational  Slides 

(Selected  slides  on  English  and 
American  Literature) 
1023  Meadow  Road 
Glencoe,  Illinois 

4.  Educational  Film  Guide 
H.  H.  Wilson  Co. 

920  University  Avenue 
New  York  52,  New  York 

5.  Encyclopedia  Britannica  Films 

(Complete  catalog  also  lists  recordings. 
Films  and  film-strips  arc  grouped  as 


to  subject) 
2129  NE  Broadway 
Portland  5,  Oregon 

6.  Ideal  Pictures 

1239  SW  Fourteenth  Avenue 
Portland,  Oregon 

7.  1000  and  One 
Educational  Screen 
64  East  Lake  Street 
Chicago,  Illinois 

8.  Teaching  Tools 

(This  magazine  is  a  source  of  informa- 
tion about  audio-visual  aids) 

6377  Santa  Monica  Boulevard 

Los  Angeles  38,  California 

9.  United  States  Motion  Pictures 
Library  of  Congress 
Washington,  D.  C. 


Use 


Sources  of  Information  about  Recordings  suitable  for  Classroom 


1.    Educational  Audio-Visual  Inc. 

(Albums  of  Shakespeare,  Poe, 

burg  and  others) 
103  East  Twenty-fifth  Street 
New  York  35,  New  York 
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English  Journal 

(This  magazine  contains  material  on 
audio-visual  aids  in  each  issue.  It 
also  lists  new  record  releases) 

National  Council  of  Teachers  of  English 

704  South  Sixth  Street 

Champaign,  Illinois 


Records  of  Selected  Radio   and   Other 
Programs 

(These  programs  are  suitable  for  the 
social  studies  and  English  core  cur- 
riculum) 

National  Association  of  Secondary 
School  Principals 


120  Sixteenth  Street,  NW 

Washington  6,  D.  C. 

Tools  for  Teaching  English 

(Recordings,  films,  films-strips) 
National  Council  of  Teachers  of  English 
704  South  Sixth  Street 
Champaign,  Illinois 


Textbook  Companies  Which  Supply  Recordings  of  the  Literature 
in  Their  Anthologies 


1.  American  Book  Company 
351  East  Ohio  Street 
Chicago,  Illinois 

2.  Giun  and  Company 
Chicago,  Illinois 


3.  Harcourt,  Brace  and  Company 

4.  Scott  Foresman   Company 
Chicago,   Illinois 
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Free  or  Inexpensive  Aids  for  the  English  Teacher 


1.  Cooper,  C.  W.  and  E.  B. 

The  Letter  Writer  (A  manual) 

Stanford  University  Press 

Stanford,  California  $  .75 

2.  Dangle,  L.  F.  and  Hausmann,  A.  A. 
Preparing  a  Research  Paper  (24  pages) 
College  Entrance  Book  Company 

104  Fifth  Avenue 
New  York,  New  York 

3.  Dressel,  P.  L.  and  Mayhew,  L.  B. 
Bankbook  for  Theme  Analysis 

(Critical  analysis  of  sample  themes) 
William  Brown  Company 
915  Main  Street 
Dubuque,  Iowa  $1.50 

4.  English  Highlights 

(Contains  many  hints  on  the  teaching 

of  English) 
Service  Bulletin 
Scott  Foresman  Company 
Chicago,   Illinois  Free 

5.  English  in  the  Senior  High  Schools 

(units ;  bibliographies) 
New  York  State  Education  Dept. 
Albany,  New  York  Free 

6.  Evaluating   Ninth   Grade   Themes 

(35  pages) 
National  Council  of  Teachers  of  English 
704  South  Sixth  Street 
Champaign,  Illinois  $  .25 

7.  Evaluating  Twelfth  Grade  Themes 

(50  pages) 
National  Council  of  Teachers  of  English 
704  South  Sixth  Street 
Champaign,   Illinois  $  .25 

8.  Free  and  Inexpensive  Learning  Materials 

(Thoroughly  edited) 
Division  of  Surveys  and  Field  Services 
George  Peabody  College  for  Teachers 
Nashville,  Tennessee  $1.00 

9.  A    Guide   for   Instruction    in   Language 
Arts  (Grades  7-12) 

Department  of  Education 


11 


12 


13 


15 


16 


Free 
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State  of  Minnesota 

St.  Paul,  Minnesota 
1 0.    Literary  Maps 

National  Council  of  Teachers  of  English 

704  South  Sixth  Street 

Champaign,  Illinois 
Miles,  L.  and  Baker,  F. 

A  Brief  Guide  for  Writing  Term  Papers 

William   Brown  Company 

915  Main  Street 

Dubuque,  Iowa  $  .75 

Paul  Revere  Portfolio 

(Four    color   prints.     Text    of   Long- 
fellow's poem) 

Revere  Copper  and  Brass,  Inc. 

230  Park  Avenue 

New  York  17,  New  York 

Resoff 

Using  Your  High  School  Library 

Hoiv  to  Use  the  Reader's  Guide 
(Up  to  50  copies-free) 

Library  Manual 

H.  W.  Wilson  Company 

950  University  Avenue 

New  York  52,  New  York 
14.    Searles,  John  R. 

Free  and  Inexpensive  Materials  for 

English  Teachers 

National  Council  of  Teachers  of  English 

704  South   Sixth   Street 

Champaign,  Illinois  $  .20 

Shefter,  Harry. 

Short  Cuts  to  Effective  English 

Pocket  Book 

(Found    in    almost    every    display    of 

paperbound   books)  $  .35 

Stefferud, 

The  Wonderful  World  of  Books 

On  «ome  book  shelves. 
(Paperbound) 

Mentor  c.  1952. 

(May  be  secured  from  National  Coun- 
cil  of   Teachers   of  English)         $  .35 


70 


-99- 


17.  Trezcvant,  Blancc  and  Burton,  Dwight. 
Three  Perennial  Problems  in  High 

School  English 

(Grammar,  composition  and  reading) 
c.   1956 

Teaching  of  English  Bulletin  No.  1 
Tallahassee,  Florida  $  .39 

18.  Weeks,  Ruth  Mary. 
Using  Periodicals  (1950) 


National  Council  of  Teachers  of  English 
704  South  Sixth  Street 
Champaign,  Illinois 
19.    Who  Do  You  Think  About? 
Why  Study  English? 

(Free  pamphlets  available  for  classes) 
Public  Relations  Department 
General  Electric  Company 
Schenectady  5,  New  York 
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Aids  for  Spelling  and  Vocabulary  Study 


1.  Building  Word  Power 

ed.  by  J.  R.  Orgel  and  A.  M.  Works 
222  Fourth  Avenue 

New  York  3,  New  York      Paper  $1.00 

Cloth    1.65 

2.  Free   Vocabulary  Tests 

For  class  users  of  the  Reader's  Digest 
Educational    Department 
Reader's  Digest 
Pleasantville,  New  York 

3.  Funk,  Hog  on  Ice 

(Study  of  word  and  phrase  origins, 
especially  American  colloquialisms  C 
1948) 

Harper  and  Brothers 

49  East  33rd  Street 

New  York  16,  New  York 

4.  Funk,  Thereby  Hangs  the  Talc 

(Source  of  information  about  com- 
monly used  words  and  expressions) 

Harper  and  Brothers 

49  East  33rd  Street 

New  York  16,  New  York 

5.  Funk,  5m;  Weeks  to  Words  of  Power 
Pocketbooks,  Incorporated 
Rockefeller  Center 

New  York  20,  New   York  $  .35 


10. 


11. 


Funk  and  Lewis, 

Thirty  Days  to  a  More  Powerful 

Vocabulary 

Pocketbook 

(address   above)  $  .35 

Merriam  Webster  Dictionary 

Pocketbook — excellent  for  student  use 

(see  address  above)  $  .35 

Robert's  Pocket  Thesaurus 

Pocketbook — invaluable    aid    in    the   use 

of  synonyms  and  antonyms 

(see  address  above)  $  .35 

Shelter, 

Six  Minutes  a  Day  to  Perfect  Spelling 

Pocketbook 

(see  address  above)  $  .35 

Thorndike-Barnhart  Dictionary 

Pocketbook — student  dictionary 

(see  address  above)  $  .35 

Words  at  Work 

(A     word     study     bulletin     for     high 

schools) 
Scott  Foresman 

Chicago,   Illinois  Free 

Word  Study 

(Aids    for    the    effective    use    of    the 

dictionary) 
G.  C.  Merriam  Company 
Springfield,   Massachusetts  Free 


Spelling 

These  commonly  used  words  are  often  misspelled, 
master  them  grade  by  grade. 


yours 

too 

there 

its 

two 

necessary 

business 

probably 

course 

it's 


Students   should 


Grade  Nine 

receive 

library 

their 

Tuesday 

truly 

Friday 

sincerely 

together 

whether 

written 

really 

weather 

coarse 

altogether 

writing 

already 

separate 

all  right 

past 

definite 
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government 

dining 

they're 

quite 

Wednesday 

accept 

either 

theirs 

busy 

until 

maybe 

peace 

hoping 

ought 

ninety 

quiet 

through 

forty 

passed 

thorough 

ninth 

didn't 

threw 

piece 

doesn't 

surprise 

misspell 

surely 

escape 

religion 

beginning 

except 

Monday 

clothes 

coming 

Thursday 

isn't 

grammar 
Grade  Ten 

where 

sophomore 

authority 

committee 

angel 

paid 

advise 

geometry- 

allowed 

material 

angle 

naturally 

column 

biology 

possibly 

recommend 

tomorrow 

laid 

advice 

privilege 

using 

science 

principal 

addressed 

immediately 

effect 

shown 

completely 

affect 

although 

similar 

particularly 

won't 

familiar 

beautiful 

shone 

excellent 

view 

knowledge 

schedule 

usually 

transferred 

desert 

principle 

o'clock 

dessert 

envelope 

wouldn't 

embarrass 

acquainted 

lose 

pastime 

quantity 

occasionally 

religious 

anxious 

equipped 

benefit 

attached 

loose 

laboratory 

necessary 

different 
Grade  Eleven 

February 

government 

requirements 

chemistry 

tariff 

recommendation 

history 

conscience 

especially 

independent 

guarantee 

financial 

physics 

bulletin 

lovingly 

occurred 

approximately 

bureau 

foreign 

secretary 

American 

omitted 
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existence 

across 

probably 

lavatory 

minimum 

women 

disappoint 

description 

appearance 

necessarily 

difference 

individual 

accommodate 

generally 

assistant 

disappear 

article 

excitement 

society 

campaign 

judgment 

success 

neither 

tried 

volume 

straight 

absence 

exception 

owing 

tournament 

practical 

conscious 

Arctic 

meant 

ridiculous 
Grade  Twelve 

Britain 

sociology 

boulevard 

parliamentary 

bookkeeping 

facilities 

communicate 

college 

issued 

specific 

psychology 

toward 

fraternity 

senior 

efficiency 

signature 

mathematics 

stayed 

promised 

sufficiently 

permission 

magazine 

captain 

enthusiasm 

announcement 

capital 

inquiry 

theater 

weight 

premium 

whose 

apparent 

melancholy 

calendar 

carrying 

division 

current 

congratulations 

philosophy 

curious 

essential 

ability 

who's 

acceptance 

approximate 

ancient 

unusual 

professor 

indefinite 

possession 

jealous 

imagination 

avenue 

adjourned 

traffic 

discipline 

sheriff 

interfere 
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APPENDIX  IX 


Suggestions  for  the  English  Teachers'  Library 


General  References 

1.  Cross,  E.  A.  and  Carney,  Elizabeth, 
Teaching  English  in  the  High  School 
Macmillan  Company,  1950 

New  York,  New  York 

2.  DeBoer,  I.  J.  and  others, 
Teaching   Secondary   English 
McGraw  Hill,  19S1 

New  York,  New  York 

3.  Hook,  J.  N., 

The  Teaching  of  High  School  English 
Ronald  Press,  1950 
New  York,  New  York 

4.  LaBrant,  Lou, 
We  'Teach  English 
Harcourt,  Brace  and  Company,  1951 
Chicago,  Illinois 

5.  Mirrielees,   Lucia   B., 
Teaching  Composition  and  Literature 
Harcourt,  Brace  and  Company,  1952 
Chicago,  Illinois 

6.  National  Council  of  Teachers  of  English, 
English  Journal 

National  Council  of  Teachers  of  English 
704  South  Sixth  Street 
Champaign,  Illinois 

7.  National  Council  of  Teachers  of  English, 
The  English  Language  Arts 
Appleton-Century-Crofts,  Inc.,  1952 
New  York,  New  York 

8.  National  Council  of  Teachers  of  English, 
The  English  Language  Arts  in 
Secondary  Schools 
Appleton-Century-Crofts,  Inc.,  1956 
New  York,  New  York 


9.   Pooley,  Robert  C, 
Teaching  English  Usage 
Appleton,Century-Crofts,  Inc.,  1946 
New  York,  New  York 

10.  Pooley,  Robert  C, 
Teaching  of  English  Grammar 
Appleton-Century-Crofts,  Inc.,  1957 
New  York,  New  York 

11.  Warriner,  John  et  al. 

English  Grammar  and  Composition 
Appleton-Century-Crofts,  1957 
New  York,  New  York 


Reading  References 

1.  Bond,  Guy  L.  and  Eva, 
Teaching  the  Child  to  Read, 
revised  edition 
Macmillan    Company,   1950 

2.  Simpson,  Elizabeth  A., 
Helping  High  School  Students  to  Read 
Better ' 

Science  Research  Associates,  Inc.,  1953 
57  West  Grand  Avenue 
Chicago  10,  Illinois 

3.  Witty,  Paul 
Hozv  to  Become  a  Better  Reader 
Science  Research  Associates,  Inc.,  1953 
57  West  Grand  Avenue 
Chicago  10,  Illinois 


APPENDIX  X 

Theme  Topics 


These  theme  titles  are  merely  suggestions  and  may  be  adapted  to  any 
grade  level  or  may  be  modified  as  the  teacher  desires. 


Description 

My  First  Impressions  of  My  Best  Friend 

My  Favorite  Room 

Supermarket 

My  Record  Library 

The  Telephone  at  Our  House 

Super  Advertising 

The  Camera  Eye 

Shopping  a  la  Cart 

The  Heckler 

The  Joiner 

Daydreaming 

The  Character  of  Dogs 

My  School  As  I  See  It 

My  Selves 

What  My  Mirror  Tells  Me 

Sunrise 

Noses 


Feet 
Fads 
Smiles 

Telephone  Conversations 
Loneliness 

Queer  Characters  I  Have  Met 
Meeting  a  Celebrity 
The  Meanest  Man  I  Know 
Things  That  Puzzle  Me 
The  Town  Character 
My  Favorite  Zoo  Animal 
Wise  Old  Owl 
Cold  Weather  Sounds 
The  Pleasures  of  Eating 
Twentieth  Century  Pioneers 
It's  Our's  Now  (a  custom  from  a  foreign 
country) 
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"I  Hear  America  Singing" 

Life  in  an  Indian  Village 

Travel  by  Stagecoach 

Homesteading 

Mark  of  the  Trade 

Household  Chores 

Favorite  Member  of  the  Family 

What  I'd  Like  to  Throw  Out 

Main  Street 

Wide  Open  Spaces 

Deserted  Farmstead 

Ghost  Town 

Branding 

Lambing 

Harvest 

Saturday  Shoppers 

My  Favorite  Season 

My  Favorite  Scene 

My  Favorite  Camping  Spot 

Studies  in  Contrast 

Neighborhood  Pest 

Narration 

Family  Holiday 

Family  Journey 

Father  Knows  Best 

Nature  Can  Be  Cruel 

Fish  Story 

What  My  Horse  Taught  Me 

Skunk  Invasion 

Survival  of  the  Fittest 

Gold  Rush  Days 

Leisure  on  the  Trail 

Fun  in  the  Gold  Camp 

Travel  Trails 

Walden — Twentieth  Century  Style 

The  Ingenious  Yankee 

Learning  on  the  Job 

Welcome,  Stranger 

My  Money  Troubles 

First  Date 

Confessions  of  a  Bored  Student 

Nothing  But  the  Truth 

Pity  the  Chairman 

The  Wrong  Weight 

If  My  Desk  Could  Speak 

When  Three  Was  a  Crowd 

From  the  Mouths  of  Children 

The  Ingratiating  Cat 

The  Pleasures  of  Escape 

Being  Misunderstood  by  My  Family 

The  Art  of  Procuring  Permission  from 

Parents 
Snowed  In 
If  I  Had  a  Million 
If  I  Were  President 
Entertaining  a  Baby 
My  Name  in  Print 
Sleepy  Hours  in  the  Classroom 
Locker  Chatter 
My  First  Pay  Check- 
Ghosts  in  Our  Corridors 
This  Happened  in  Our  Town 
Moving  Day 

Personal  Reactions  and  Opinion 

My  Idea  of  a  Lady 
My  Idea  of  a  Gentleman 
Do  Habits  Enslave  Us? 
Amusements  I  Detest 


The  Lot  of  a  Teenager 

The  Lot  of  a  Baby  Sitter 

Playing  Fair  in  Sports 

Curfew 

A  Plea  for  Faith 

When  Misfortune  Comes 

The  Handwriting  on  the  Blackboard 

Pet  Prejudices 

My  American  Heritage 

Tolerance  of  Youth  Toward  Age 

My  Independence  As  I  Understand  It 

Things  1  Could  Do  Without 

On  Bureau  Drawers 

Mental  Laziness 

Irritating  Trifles 

The  Beauty  of  Common  Words 

As  I  Like  It 

On  Being  Funny 

On  Being  Different 

If  I  Should  Say  What  I  Really  Think 

Getting  Along  with  My  Family 

Hospitality 

Romance  of  the  Range 

Our  Obligation  to  Nature 

The  Offensive  Billboard 

I  Am  My  Brother's  Keeper 

Every  Privilege — A  Responsibility 

Freedom  to  Do  What  Is  Right 

Explanation  and  Information 

Publicity  Stunts 

The  Indirect  Approach 

Broiling  a  Steak 

Reforms  Needed  in  My  School 

Strip  Farming 

Indians  on  the  Reservation 

Indians  in  Town 

What  Makes  a  Classical  Hero? 

What  Makes  a  Modern  Hero? 

Space  Monkeys 

Snakes — Friends  or  Foes? 

The  Vigilantes — Friends  or  Foes? 

The  Exploitation  of  the  Buffalo 

Persuasion 

Join  the  Scouts   (or  other  organization) 

Let's  Be  Courteous 

Buy  a  Ticket  for  .   .  . 

Help  the  Red  Cross  (or  other  organization) 

You  Need  This  Article  (for  sales  talks) 

You  Should  Read  this  Book 

Presenting  Statistics 

The  Upkeep  of  My  Car 

Strip  Farming 

Weather  Forecasting 

Eclipses 

Conservation :  Soil  Erosion 

Conservation :  Forests 

Argumentation 

Reform  is   Needed  in   Our  Town 
Every  Boy  Should  Know  How  To  Cook 
Boys  Should  Not  Wear  Jeans  to  School 
Installment  Buying 
The  Sales  Tax 
Should  18- Year-Olds  Vote? 
We  Need  a  Club  For  .  .  . 
Our  Extra-curricular  Program  Needs 
Reorganizing 


-104- 


Research  Topics 

Counterfeits 
American  Folk  Tales 
Atomic  Weapons 
Guided  Missiles 
Skin  Diving 

Modern  Forest  Fire  Fighting- 
Western  Brands 
The  Story  of  the  Missouri 
Nobel  Prizes 
Caste  System  of  India 
Art  of  Walt  Disney 
Lindbergh's  Contribution  to  Aviation 
Undersea  Exploration 
Hypnosis 
Grizzly  Bears 
Beaver 

The  Story  of  Robert  A.  Taft 
On  a  Safari 
Lure  of  Australia 
The  Navajo  Indian 
The  Story  of  Chief  Joseph 
The  Maladjusted  Child 


Life  at  Annapolis 

Racial  Segregation 

Espionage 

The  Story  of  Butte 

The  Atomic  Submarine,  the  Nautlius 

Radar  and  Its  Uses 

The  History  of  Braille 

Education  for  the  Handicapped 

Einstein 

Ralph  Bunche 

Migration  of  Birds 

Historical  Treasures  of  Montana 

Olympic  Contests 

Superstition 

Federal  and  State  Prison  Reforms 

Juvenile  Courts 

Special  Agents  (FBI) 

Tranquilizing  Drugs 

Hitler 

Mussolini 

Modern  Uses  of  Glass 

Winston  Churchill 

John  Foster  Dulles 
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APPENDIX  XI 

Manuscript  Form 

Schools  may  wish  to  establish  a  manuscript  form  for  all  written  work 
presented  to  a  teacher  for  correction.  The  following  are  common 
requirements. 

1.  Use  8V2  by  11  inch  paper 

2.  Type  or  write  papers  in  ink. 

3.  In  the  upper  right-hand  corner  in  block  form,  write  your 
name,  class,  period,  and  date. 

4.  Center  title  horizontally  above  the  first  paragraph 

5.  Use  these  margins: 
1%  inches  at  left 
Va  inch  at  right 
one  inch  at  bottom 

6.  Use  regular  indentations  for  paragraphs 

7.  Place  page  numbers  in  the  upper  right-hand  corner  on  the 
second  and  all  succeeding  pages. 

8.  Keep  manuscripts  free  from  blots,  retraced  letters,  crossed-out 
words,  elaborate  capitals,  long  loops  and  flourishes,  or  any  ec- 
centricities which  obscure  readability. 

9.  Proofread  your  papers  carefully  before  handing  them  to  the 
teacher. 

10.    Be  sure  the  finished  paper  is  neat  and  clean. 
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APPENDIX  XII 

Aids  For  Book  Selection 

1.   Aids  for  Knowing  Books  for  Teenagers 

12. 

Inexpensive  Books  for  Boys  and  Girls 

(Circular  450) 

American  Library  Association 

Office  of  Education 

503  Huron  Street 

U.  S.  Dept.  of  Health  &  Education 

Chicago,  Illinois                                  $  .65 

Washington  25,  D.  C.                        Free 

13. 

Language  Arts  in  the  Junior  High 

2.   Reader's  Choice 

School   (Circular  429 — A  bibliography) 

Annotated   list   of   selections   for   junior 
and  senior  high  school  students. 

Office  of  Education 

Dept.  of  Health  and  Education 

Paperbound  books. 

Washington  25,  D.   C.                       Free 

33  West  43rd  Street 

14. 

Library  Journal 

New  York  36,  New  York 

(Source   of   all   types    of   information 
pertinent  to  books,  writers,  films  and 

3.    A  Basic  Book  Selection  {or  Junior  High 

recordings) 
R.  R.  Bowker  Company 

Schools  c.  1956                                ($2.00) 

A  Basic  Book  Collection  for  High 

62  West  45th  Street 

Schools  c.  1957                               ($2,751 

New  York  36,  New  York 

Must  be   ordered   with   Book   List  and 
Subscription   Books  Bulletin. 
American  Library  Association 
50  East  Huron  Street 

15. 

Men,  Machines,  and  the  World  Today 
New  York  36,  New  York 

(Reading  list  of  current  interest 

Chicago  11,  Illinois 

material) 
American  Library  Association 

4.    Bibliography    of    Selected    Books    with 

520  North  Michigan  Avenue 

High  Interest  and  Low  Vocabulary 

Chicago,  Illinois 

Level 

16. 

Novels  Too  Good  to  Miss 

(Pamphlet — 70  pages) 

H.  W.  Wilson  Company 

Indianapolis   Public   Schools 

950  University  Avenue 

Indianapolis,  Indiana                           $1.00 

New  York,  New  York                     $  .35 

5.    Booklist 

17. 

Paperbound  Books  in  Print 

(Published  twice  a  Month.  Reviews  of 

(Complete  list  of  all  paperbound 

• 

new  books.) 

books) 

American  Library  Association 

R.  R.  Bowker  Company 

50  East  Huron  Street 

62  West  45th  Street 

Chicago   11,   Illinois 

New  York  36,  New  York                 $1.00 

6.    Books  For  You 

18. 

Patterns  in  Reading. 

(Reading  list  for  grades  9-12) 

Edited  by  jean  Ross.  c.  1954 

National  Council  of  Teachers  of  English 

(Aimi/.^ied  book  list  for  young  people. 

704  South  Sixth  Street 

Arranged    by    subjects.) 

Champaign,  Illinois                              $  .60 

American  Library  Association 

7.    Current  Books 

540  Huron  Street 

(Senior   book   list  for   the    Secondary 

Chicago,  Illinois 

Education  Board.    Intended  for  senior 

19. 

Reading  Ladders  for  Human  Relations 

high  school  students.    Each  book  has 

(A  guide  for  a  developmental  reading 

a  personal  evaluation  by  a  reader.) 

program   and  the   selection   of   books 

Secondary  Education  Board 

to  fit  that  program) 

Milton  86,  Massachusetts 

American  Council  on  Education 

8.    Fay,  Reading  in  the  High  School 
(No.  11  of  N.E.A.  Series) 

744  Jackson  Place 

Washington  6,  D.  C.                          $1.00 

National  Education  Association 

20. 

Science  Reading  Lists 

1201  Sixteenth  Street,  N.  W. 

(Compiled  by  the  American  Associa- 

Washington 6,  D.  C.                          $  .25 

tion  for  the  Advancement  of  Science) 

9.    Gold  Star  List  of  American  Fiction 
Syracuse  Public  Library 
Syracuse,  New  York     '                    $1.00 

21. 

Smithsonian  Institute 
Washington,  D.  C. 

Selected  Catalog  of  Titles  for  Pligh 
Schools  and  College 

10.    Good  Reading 

(Includes  only  Pocket  Books) 

(From    senior    year    in    high    school 

Pocket  Books,  Inc. 

through  college) 

630  Fifth  Avenue 

National  Council  of  Teachers  of  English 

New  York  20,  New  York                 Free 

704  South  Sixth  Street 

Champaign,  Illinois                            $  .60 

22. 

Standard  Catalog  for  High  School 
Libraries  6th  Ed.  c.  1952. 

11.    Heller   and   LaBrant, 

(Supplements  available.    Standard 

Librarian  and  Teacher  of  English 

recommendation  lists.) 

American  Library  Association 

H.  W.  Wilson   Company 

503  Huron  Street 

950  University  Avenue 

Chicago,  Illinois 

New  York  52,  New  York 

• 
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23.  Strang,  Ruth. 

Gateways  to  Readable  Books 

2nd  Ed.  C.  19S2 

(Annotated  list  of  books  in  many 
fields  for  adolescents  who  find  reading 
difficult.) 

H.  W.  Wilson  Company 

950  University  Avenue 

New  York  52,  New  York 

24.  Vertical  File  Index 

(Source  of  information  about  inex- 
pensive and  free  materials.  Published 
every  month.) 

H.  W.  Wilson  Company 

950  University  Avenue 

New  York  52,  New  York 


25.  Vocations  in  Fact  and  Fiction  c.  1953 

(A  selective,  annotated  list  of  books 
of  career  backgrounds  and  inspirational 
reading.) 

American  Library  Association 

540  Huron  Street 

Chicago,  Illinois  $1.25 

26.  Wilson  Library  Bulletin 

(Issued  each  month.  Source  of  all 
types  of  information  about  books,  li- 
brary procedures,  and  materials.) 

H.  W.  Wilson  Company 

950  University  Avenue 

New  York  52,  New  York 
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APPENDIX  XIII 

Bibliography  For  A 

Unit  On  Montana 

(Grade  Nine) 

Geography 

Local  Color 

1. 

Bakeless,  John. 

Lewis  and  Clark :  Partners  in  Discovery 
(A  detailed  account) 

16. 

DeVoto,  Bernard. 
Across  the  Wide  Missouri 

(A  history  of  the  mountain  fur  trade 

2, 

Beal,  Merrill  D. 

from  1832  to  1838) 

The  Story  Man  in  Yellow  Stone 

17. 

Finney,  Gertrude  E.  Sleeping  Mines 

( A  history  of  Yellowstone  Park) 

(Girl's  story  of  a  mystery  concerning 

3. 

Davis,  Julia. 

No  Other  White  Man 

mining  property  near  Helena,  Montana. 
Contemporary.) 

(An  account  of  the  Lewis  and  Clark 

18. 

White,  Dale  and  Larry  Florek. 

journey  through  the   Northwest.) 

Tall  Timber  Pilots 

4. 

Emmons,  Delia  Gould. 

Sacaiawea  of  the  Shoshoncs 

(Story  of  men  and  planes  and  moun- 
tains.) 

5. 

(The   story   of  the   Lewis   and    Clark 

expedition    as    seen    through   the    eyes 

of  their  Indian  guide.) 
Montana  Federal  Writers  Project. 
Montana 

(A    reference   on   historical    and   con- 

19. 

Glasscock,  C.  B. 

War  of  the  Copper  Kings:   Builders  of 

Butte  and  Wolves  of  Broadway 

(Contest  for  control  of  copper  mines 

in  Butte.) 

temporary  Montana) 

20. 

James,  Will.    The  American  Cowboy 

6. 

Mtiench,  Joyce. 

(Collection  of  short  stories) 

Along    Yelloxvstonc    and    Grand    Teton 

21. 

James,  Will.  Dark  Horse 

Trails 

(A  story  of  two  thoroughbreds) 

o 

(Contains  a  brief  history  of  the  parks 
in   the   introduction) 

22. 

James,  Will.   Drifting  Coivboy 

7. 

Vestal,  Stanley.  The  Missouri 

23. 

James,  Will. 

(A  picture  of  whole  areas  of  the  "Big- 

Lone  Cowboy:  My  Life  Story 

Muddy") 

24. 

James,   Will. 

8. 

Boesch,   Mark. 

Will  James'  Book  of  Coivboy  Stories 

The  Lawless  Land— A  Story  of  the 

25. 

Mora,  Jo. 

Vigilantes 

Trail  Dust  and  Saddle  Leather 

0. 

Edwards.   Ruth. 

(Another  cowboy  history) 

American  Indians  of  Yesterday 
(Everything  about   Indians) 

26. 

Russell,  Charles.    Good  Medicine 

(A   collection   of  letters  made  by   the 

in. 

Garst.  Shannon. 

Chief  Joseph  of  the  Nez  Perces 

artist's   wife) 

(The  stormv  life  of  the   Indian   chief 

27. 

Russell,  Charles.  Trails  Plowed  Under 

who  worked   hard   for  peace   and  the 

(The  early  experiences  of  the  cowboy, 

welfare  of  hi*  people  during  the  early- 

Charlie  Russell) 

frontier  days.) 

11. 

Johnson,  Dorothy  M.  Indian  Country  _ 

Famous  People 

(Eleven  short  stories  about  the  Ameri- 

l. 

Custer,  Elizabeth  B.  Boots  and  Saddles 

can  West  of  a  century  ago) 

("Account  of  army  life  on  the  plains. 

12. 

Linderman.    Frank. 

1873-76,  as  seen  by  a  woman) 

The  Life  Story  of  a  Great  Indian, 

2 

Vestal,    Stanley. 

Plenty-Coups,  Chief  of  the  Crows 

Jim  Bridger,  Mountain  Man 

13. 

Merineton.  Marguerite. 
Th"  Custer  Story 

(Fur  trapper,  Indian  fighter,  explorer, 
pathfinder) 

("The  life    and   letters    of    Custer    and 

3. 

Garst.  Shannon. 

his  wife) 

Jim   Bridger,   Greatest  of  the   Mountain 

14. 

Schmitt,  Martin. 

Fighting  Indians  of  the   West 

(Contains  information  on  Custer's  bat- 
tles and  on  Chief  Joseph) 

Men 

(A  real  life  adventure  story  of  beaver 
trapping,  of  war  with  the  Indians,  of 
the  Oregon  Trail,  and  of  the  discovery 

15. 

Schultz.    James    W. 

of  eevsers  in  what  is  now  Yellowstone 
Park) 

With  the  Indians  in  the  Rockies 

(True  life  experiences) 

4. 

Vestal,  Stanley.   Joe  Meek 
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APPENDIX  XIV 

Suggestions  For  A  Terminal  Course  For 
Twelfth  Grade  English 

It  is  recommended  that  the  twelfth  grade,  especially,  be  divided 
into  homogeneous  groups  whenever  it  is  possible.  The  terminal  course 
outlined  below  is  planned  for  students  of  low  scholastic  ability;  the 
twelfth  grade  course  in  the  main  body  of  the  Guide  (referred  to  below 
as  the  academic  course)  is  planned  for  students  of  at  least  average 
academic  ability.  In  guiding  students  into  groups,  the  following  factors 
should  be  considered: 

1.  Ability,    as   shown   by   past   performance,    achievement   tests, 
reading  tests,  and  intelligence  tests. 

2.  Desire  to  complete  a  specific  program. 

3.  Future  plans. 

If  a  student  is  capable  of  completing  the  academic  course,  he 
should  not  be  allowed  to  take  the  terminal  course  simply  because  it 
will  be  easier  for  him.  For  good  students,  an  arbitrary  placement  is 
suggested.  Every  student,  however,  should  have  the  opportunity  to 
take  the  academic  course.  Students  of  low  ability  who  select  the  aca- 
demic course  should  be  told  that  it  will  be  difficult  for  them,  that 
course  content  will  not  be  simplified  for  their  benefit,  and  that  their 
performance  will  be  measured  on  a  standard  comparable  to  that  of  the 
other  members  of  the  class. 

For  most  of  the  students  in  the  terminal  course,  this  will  be  the 
last  exposure  to  formalized  instruction  in  a  classroom  situation.  One 
aim,  therefore,  should  be  a  re-emphasis  on  material  students  especially 
want  and  need  to  know.  In  addition,  the  class  should  continue  work 
toward  the  objectives  of  the  first  three  years  of  high  school  English. 
Within  reason,  let  students  read  about,  write  about,  talk  about,  and 
listen  to  those  things  they  need  most  and  about  which  they  are  most 
concerned.  The  teacher,  of  course,  will  guide  students  into  work  which 
will  challenge  them. 
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Some  suggested  areas  and  techniques,  many  of  which  have  been 
successfully  tried,  follow. 

I.  The  library 

Stimulate  curiosity  and  inquisitiveness  about  ideas,  books,  things 
and  events. 

—HO--. 


A.  Teach  students  how  to  find  information  they  want  to  know, 
by 

1.  Re-emphasizing  the  use  of  simple  reference  tools,  such  as 
the  dictionary,  the  encyclopedia,  Who's  Who,  etiquette 
books,  atlases,  directories  of  schools  and  colleges,  etc. 

2.  Encouraging  students  to  ask  for  help. 

3.  Making  certain  that  they  can  use  the  card  catalogue. 

B.  Teach  students  through  various  activities  that  the  library  is 
a  source  of  miscellaneous,  practical  information,  such  as 

1.  How  to  paint  furniture 

2.  How  to  train  horses 

3.  How  to  identify  trees,  plants,  and  birds 

4.  How  to  alter  a  pattern  in  dressmaking 

5.  How  to  identify  the  different  breeds  of  dogs 

Make  a  practice  of  sending  the  students  to  the  library  for  information 
in  which  they  are  interested  or  in  which  you  can  create  an  interest. 

II.  Reading 

Because  pupils  in  the  terminal  course  are  quite  likely  to  be  poor 
readers,  one  of  the  main  objectives  of  the  year  should  be  to  in- 
crease their  reading  comprehension  and  speed.  Following  are 
some  suggestions. 

A.  Drill  students  in  the  various  reading  skills,  using  as  material 

1.  Anthologies  of  literature 

2.  Textbooks  in  other  subjects 

3.  Popular  magazines 

4.  Newspapers 

5.  Workbooks  designed  to  increase  reading  speed  and  com- 
prehension 

B.  Give  students  practice  in  reading  such  material  as 

1.  Maps  4.    Legal  documents 

2.  Graphs  5.    Statistical  reports 

3.  Charts  6.   Directions  for  complicated  processes 

C.  Use  the  better  popular  magazines  to 

1.  Encourage  discrimination  in  choice  of  reading  matter 

2.  Help  students  to  evaluate  what  they  read 

D.  Teach  students  to  read  the  daily  newspaper  in  order  to 

1.  Stimulate  an  interest  in  current  happenings 

2.  Encourage  thoughtful  consideration  of  current  problems 

E.  Motivate  the  reading  of  such  material  as 

1.  The  consumer  guides 

2.  Publications  of  the  Better  Business  Bureau 

3.  Handbooks  of  instructions  that  accompany  appliances,  ma- 
chines, tools,  etc. 
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III.  Literature 

Although  the  literature  chosen  for  this  class  must  be  within  the 
comprehension  of  the  students,  the  teacher  must  be  careful  not 
to  sacrifice  quality.  Some  suggestions  for  planning  the  program 
follow. 

A.  Adapt  the  literature  program  to  the  needs  of  the  class  by 

1.  Selecting  a  literature  anthology  designed  for  students  of 
low  ability 

2.  Choosing  the  classics  that  students  can  understand  and 
appreciate 

3.  Stressing  the  comprehension  of  individual  selections  (Give 
very  little  time  to  the  lives  of  authors,  the  literary  periods, 
or  literary  terminology) 

B.  Try  to  create  a  lasting  interest  in  literature  by 

1.  Allowing  class  time  for  students  to  read  independently 
literature  that  is  of  interest  to  them 

2.  Acquainting  students  with  the  best  contemporary  writers 
and  their  works 

3.  Introducing  students  to  the  book  review  sections  of  news- 
papers and  magazines 

4.  Using  recordings  of  poems,  plays,  and  speeches 

IV.  Writing 

A.  Make  writing  instruction  utilitarian  by  teaching  students  to 
write  such  material  as 

1.  A  sales  letter  8.  A  factual  report 

2.  A  letter  of  application  9.  A  simple  news  article 

3.  Other  business  letters  10.  Themes     which     present     a 

4.  Social  letters  body  of  information 

5.  A  classified  ad  H.  Simple    narratives,    and    de- 

6.  A  telegram  scriptions. 

7     A  petition  ^'    Short  explanations  and  argu- 

ments 

B.  Make  grammar  functional  by 

1.  Emphasizing  the  writing  of  complete,  well-phrased  sen- 
tences 

2.  Attempting  to  eliminate  the  common  errors  in  usage  (omit 
formal  grammar) 

C.  Combine  reading  and  writing  in  such  activities  as 

1.  Filling  out  blank  forms  for  applications 

2.  Filling  out  income  tax  forms 
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3.  Making    a    report    of    sales,    activities,    etc.,    following    a 
printed  form 

4.  Answering  a  questionnaire 

D.  Give  spelling  lessons  regularly 

E.  Emphasize  vocabulary  and  word  study 

V.  Speaking 

A.     Stress  conversational  and  informal  public  speaking  such  as 

1.  Giving  directions  6.    Reporting  the  results  of  an  in- 

2.  Applying  for  a  job  vestigation 

3.  Giving  reasons  for  pro-  ?■    Stating   concisely   one's  posi- 
testing  an  action  tion  on  a  controversial  issue 

4.  Introducing  a  speaker  8.    Following  the  standard  forms 

5.  Discussing  a  school  or  of    parliamentary    procedure 
community  problem                 for  Public  meetings 

B.    Review  the  skills  of  speech,  as 

1.  Using  the  voice  well 

2.  Pronouncing  words  correctly 

3.  Enunciating  clearly 

VI.  Listening 

For  these  students,  training  in  the  skill  of  listening  is  as  im- 
portant as  training  in  speech  and  writing. 

A.  Develop  competence  in  listening  for  such  practcial  purposes 
as 

1.  To  remember  instructions,  explanations,  orders,  etc. 

2.  To  ascertain  the  main  points  of  a  speech  or  lecture 

3.  To  find  a  speaker's  central  idea 

4.  To  learn  specific  items  of  information 

B.  Teach  students  to  listen  critically  so  that  they  can 

1.  Detect  a  speaker's  motive 

2.  Separate  a  speaker's  opinions  from  his  facts 

3.  Recognize  emotion,  prejudice  and  bias 

4.  Recognize  propaganda  techniques 
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